Travelations: Travel and Learning by Liang, Kaixiang (author) et al.
TRAVELATIONS: TRAVEL AND LEARNING 
 
By 
 
KAIXIANG LIANG 
 
A THESIS SUBMITTED IN PARTIAL FULFILLMENT 
OF THE REQUIREMENTS FOR THE DEGREE OF 
BACHELOR OF INTERDISCIPLINARY STUDIES 
 
 
We accept this thesis as conforming to the required standards: 
_________________________________________ 
Kellee Caton (Ph.D.), Thesis Supervisor, Assistant Professor, Tourism 
Management 
_________________________________________ 
Ross Cloutier (M.BA.), Associate Professor, Adventure Studies 
__________________________________________ 
Toupey Luft (Ph.D.), Assistant Professor 
__________________________________________ 
David J. Hill (Ph.D.), Assistant Professor, Geography and Environmental Studies 
__________________________________________ 
Mark Rowell Wallin (Ph.D.), Assistant Professor and Co-ordinator, 
Interdisciplinary Studies 
 
Dated this 26th day of March, 2014, in Kamloops, British Columbia, Canada 
 
  
 | P a g e  
 
 
ii 
ABSTRACT 
 
Travel has been historically associated with learning and discovery because it 
broadens the perspectives of individuals, and they consequently learn from their 
experiences (Casella, 1997; LaTorre, 2011; Steves, 2009). The relationship between 
travel and learning has become an area of interest in recent years, as the pursuit 
of meaningful and memorable experiences becomes increasingly recognized as a 
central feature of tourism, and also as mainstream motivations for travel 
increasingly shift from hedonistic escapism to intellectual and cultural growth 
(Falk, Ballantyne, Packer & Benckendorff, 2011). Tourism organizations in 
Canada have responded to these currents and have identified a specific market 
segment of ‚Learning Tourists,‛ who are seeking to stimulate the mind and body 
and to be intellectually challenged through pleasure travel (Research Resolutions 
& Consulting Ltd, 2007). Multiple studies in the tourism and study abroad 
literatures attest to the learning benefits associated with being away from home 
(Byrnes, 2001; Gmelch, 1997; Hansel, 1998; Hunt, 2000; Kuh, 1995; Stitsworth, 
1994). However, an understanding of the deeper reasons why travel promotes 
learning is lacking (Falk et al., 2011; Minnaert, 2013; Stone & Petrick, 2013; van’t 
Klooster et al., 2008). This thesis shares the outcomes of a mixed-methods study 
conducted to explore the relationship between travel and learning among 
emerging adults. Interviews were undertaken with a diverse group of 22 young 
adult travellers, hailing from a variety of different countries, and this data was 
supplemented with over 100 quantitative survey responses and with personal 
reflections of the author, in keeping with the overall methodological perspective 
of heuristic inquiry that guided the study. Taken together, the findings point to 
the importance of travel motivation, departure from one’s comfort zone, 
reflection, social interaction, and the building of one’s travel biography, all of 
which unfold over the course of the travel process and function to facilitate 
learning. The study draws on interdisciplinary literature from experiential 
education, psychology, and tourism studies to illuminate these issues, and then 
offers practical advice regarding how the insights derived might be useful for 
individual travellers, tourism businesses, and educational institutions.  
Thesis Supervisor: Assistant Professor, Kellee Caton (Ph.D.) 
Faculty of Adventure, Culinary Arts, and Tourism 
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CHAPTER 1: INTRODUCTION 
Travel has been proposed as educational because of its tendency to broaden the 
experience of those who undertake it (Casella, 1997; LaTorre, 2011, Steves, 2009). 
Learning new things and experiencing personal development have long been 
identified as important motivators for and benefits derived from travel (Peace & 
Foster, 2007; Pearce & Lee, 2005). Learning is arguably inherent to travel, as 
travel displaces us from the familiarity of home into a foreign location. 
Depending on where we go, we may have to learn phrases of a different 
language, become aware of the location of new places, adapt to driving on a 
different side of the road, or learn to recognize and potentially perform customs 
and gestures of a different culture. We do not usually associate such examples of 
informal learning with what we tend to think of as ‚real learning,‛ partially 
because we have been conditioned to think that learning is something more 
abstract and something we do in a formal setting (Jarvis, 1992). 
Nevertheless, the work of a number of tourism scholars attests to the fact that 
travel can indeed be an excellent context for fostering informal learning, which 
can benefit individuals’ lives (Minnaert, 2012; Morgan, 2010; Pearce & Foster, 
2007; Scarinci & Pearce, 2012). In informal settings, our learning mode tends to be 
through experiences. Experiential learning is a process whereby an individual 
changes as a result of reflection on a direct experience, which causes new 
understandings and applications to ensue (Kolb, 1984). Kolb’s (1984) experiential 
learning model, and adapted versions of it, have been used by a variety of 
scholars to link travel experiences to learning (Minnaert, 2012; Richards, 1992; 
Stone & Petrick, 2013), with an emphasis on the stages of separation, encounter, 
return, and reincorporation as important for the learning process. 
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Historically, the notions of education and travel were strongly linked, dating 
back to the Grand Tour of the 17th to 19th centuries (Ritchie, 2003), in which  
young upper-class men would travel around Europe as part of their liberal 
education, visiting the capital cities of Europe, taking in their works of art and 
architecture, and interacting with their local scholarly leaders. With the arrival of 
the Industrial Revolution, however, travelling became more affordable for the 
masses and was no longer the privilege of only the upper class. As more working 
class persons went on holidays, travel became increasingly associated with 
leisure and relaxation. As learning tended to be perceived as more related to 
labour than to leisure (Werry, 2008), its emphasis within what had by then 
become the leisure-oriented domain of mass tourism declined, and it has tended 
to be an overlooked phenomenon in travel ever since. 
In recent years, however, there has been a surge of interest in travel as a context 
for learning, as there has been a shift in the discourse on the meaning of tourism, 
from hedonistic escapism to intellectual and cultural growth opportunity (Falk, 
Ballantyne, Packer & Benckendorff, 2012). Tourism development and promotion 
organizations in Canada have even gone so far as to identify a specific market 
segment of ‚Learning Tourists,‛ who are seeking mental stimulation and 
intellectual challenge through pleasure travel (Research Resolutions & 
Consulting Ltd, 2007). Learning-based tourism has also been identified as an area 
of expansion for the industry as a whole, beyond the Canadian context (Oregon 
State University, 2012). This rising interest in the educational dimensions of 
tourism can be contextualized within the broader shift from a service economy to 
an experience economy, in which people are increasingly directing their free time 
and disposable income not toward the acquisition of material goods or services 
but toward the quest for opportunities to live amazing experiences (Pine & 
Gilmore, 1999). In line with the rising interest in lifelong and life-wide learning, 
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consumers are demanding that these experiences be not merely pleasurable but 
also geared to promoting personal growth and development (Falk et al., 2012). 
Academic study of travel and learning, however, has not kept pace with changes 
in the industry.  Most work in this domain has tended to focus on formal 
educational travel contexts, especially study abroad (Stone & Petrick, 2013). To 
focus only on formal educational travel opportunities like study abroad, 
however, is to neglect other, more informal channels through which learning can 
also occur in travel (Mitchell, 1998). It is also important not to neglect the 
potentially important informal dimensions of formal educational travel 
programs; indeed, there have been many calls for further research based on the 
need to understand what it is about travel that is educational (Minnaert, 2012; 
Stone & Petrick, 2013; Falk et al., 2011; van’t Klooster et al., 2008), a question 
partly motivated by the sneaking suspicion that part of the value of educational 
travel programs may derive simply from their (informal) travel dimension rather 
than their (formal) educational programming dimension. There is thus a need to 
start in a more foundational place and to examine the relationship between 
learning and travel itself, disentangled from the context of formal educational 
tourism programming. 
The purpose of this thesis is to attempt to understand the relationship between 
travel and learning through an empirical interdisciplinary project, informed 
theoretically by the fields of tourism studies, adventure studies, and education. 
Grounded in the methodological perspective of heuristic inquiry, a branch of 
phenomenology that emphasizes integrating the researcher’s own experiences 
with the studied phenomenon into the gathered data (Patton, 2002), the project 
employs a mixed methodology that draws on qualitative interviews and 
quantitative surveys to shed light on the broad research question of how travel 
promotes learning.  Are there particular conditions of travel that appear to be 
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important for facilitating learning, such as a traveller’s motivation, previous 
travel experiences, social interactions during or after the trip, propensity toward 
reflection, or practice of stepping outside his or her comfort zone?  How is the 
travel process relevant for facilitating learning? 
The mixed methodology made it possible to leverage rich quantitative data to 
gain insight into the emic understandings of travellers (Pearce & Foster, 2007)—a 
perspective generally under-accessed in the small body of extant literature that 
addresses questions of travel and learning outside the context of formal 
educational programming.  The data from these qualitative interviews, which 
numbered 22 and were conducted on various continents with a diverse group of 
travellers, were then triangulated with over 100 responses to an online survey 
that was constructed based on ideas expressed in the interviews and on existing 
work in the literature.  Thus, the project was qualitatively led, with the 
quantitative data used for triangulation purposes, as will be discussed in depth 
in Chapter 3.   
The ultimate goals of the research were threefold.  The first goal was to advance 
the literature on travel and learning by providing an interdisciplinary perspective 
that went beyond the knowledge base of tourism studies to leverage the insights 
of the experiential education field.  Collecting the thoughts and stories of 
travellers about their experiences, and then triangulating this data with a larger 
number of survey responses, allowed for a rich field of information where ideas 
from the experiential education literature could be ‚test-driven‛ in a tourism 
context, in order to ultimately move understanding of the role of travel in 
learning forward. 
Second, the study aimed to produce theoretically and empirically supported 
insights that could be of practical use to travellers who wish to gain more benefits 
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from travelling as part of a lifelong (La Torre, 2011; Longworth & Davies, 1996) 
and life-wide (Desjardins, 2003) approach to learning. The insights on travel and 
informal learning described within this paper are potentially applicable, and thus 
potentially beneficial, to anyone who travels.  Although the focus here is on 
independent travel, formal educational travel programs can certainly also benefit 
from these insights, given that there are independent, extracurricular dimensions 
even to organized study trips. Furthermore, as the travel industry transitions to 
recognizing itself more overtly as an ‚experience industry,‛ some organizations 
are slowly differentiating themselves as offering travel products that promote 
transformation in participants. Essentially, such transformations are 
manifestations of travellers’ learning. Therefore, this project’s insights can also be 
of use to the tourism industry beyond the traditional educational travel sector. 
Knowledge about travel and learning is relevant to governments as well, as the 
lessons people derive from travelling can sometimes be of broad social use—
social tourism initiatives in Europe, for instance, hold this as a central premise of 
their rationale (EESC, 2006). If mindful travel can be better understood and 
subsequently better facilitated throughout the population, then subsidies for 
travel may ultimately become justifiable in other parts of the world, as they 
currently are in Europe.   
Finally, the last aim of this project was to satisfy my own curiosity regarding how 
people learn through traveling. As a self-proclaimed avid traveller, I have met 
and interacted with many travellers on my journeys, and this process never fails 
to make me wonder about how travel has made a difference to the lives of these 
unique individuals. In my opinion, travel has been an indispensable part of 
human history, as recounted in myths, explorers’ stories, and religious teachings. 
This research was a fascinating journey where I was able to depart from my 
initial assumptions of travel, through the passage of interactions with my study 
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participants and the literature, and arrive at my current position of having 
developed some sound understandings of travel and learning that I can share 
with others. The journey never finishes, and there are more possibilities to be 
explored in the road ahead.  
In the following chapter, I turn to a review of the literature with regard to travel 
and learning, focused first on work within tourism studies and then transitioning 
to discuss ideas from education and psychology, to further illustrate the 
complexity of learning within the tourism context. Next, in Chapter 3, I convey 
the research philosophy that underlies this study, and then share the details of 
the study method. In Chapter 4, I summarize the findings of the empirical study, 
driven by the qualitative data and supported with the quantitative results. 
Finally, in the last chapter, I analyse the findings to build new, original 
understandings about travel as a context for the unfolding of meaningful 
learning experiences that hold a powerful place in the lives of individuals. I 
conclude by offering some practical implications of the study.  
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CHAPTER 2: LITERATURE REVIEW 
Travel and Learning across History  
It has long been recognised that travel contributes to learning and serves as an 
effective source of knowledge acquisition. This belief is captured succinctly in 
this ancient Chinese saying ‚It is better to travel 10,000 miles than to read 10,000 
books.‛ The theme of travel and the pursuit of knowledge is explored in many 
mythologies, perhaps the most prominent of which is the Norse story of Odin, 
who travelled from Asgard to the human world to learn about the customs of 
humans (Korstanje, 2012). Ancient stories such as Homer’s Odyssey sparked the 
imagination of the early explorers to sail away to learn of, and from, other 
civilizations. Nevertheless, such journeys were usually made out of necessity, or 
in pursuit of religious, political, or economic expansion (Cartwright, 2013). 
The development of empiricism in the 17th to 19th centuries helped to create a 
culture of interest in knowledge expansion through direct experience, as 
observing and learning from physical stimuli in one’s environment was the 
reigning epistemological mode of the day. It was in this era that upper-class 
European young men often made an educational rite of passage around 
continental Europe, known commonly as the Grand Tour, through which they 
would learn about classical antiquity and the Renaissance through observing art 
and architecture and interacting with local scholars (Ritchie, 2003). With the rise 
of the Industrial Revolution and the advent of rail transport, however, travel 
became affordable for the middle classes. Travel became a form of leisure that 
allowed the masses to escape from the exhaustion of work to seek recreation. 
This resulted in the development of seaside resorts and theme parks, which were 
directed at creating relaxing and passive experiences to please tourists (Falk et 
al., 2011). 
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Today, the service industry, of which tourism is a part, has permeated all areas of 
life, fulfilling our desires to have our tasks done by someone else. As mass 
tourism expanded over the course of the 20th century, the tide began to reverse, 
regarding people’s desire to be engaged in active travel experiences that engaged 
them intellectually, emotionally, and socially. The changing leisure patterns were 
partially the result of increases in wealth and education, and partially the result 
of a growing need to find meaning in lives characterized by consumerism. The 
commoditization of services offered by providers is now only differentiated by 
price (Pine & Gilmore, 1999). With increases in wealth, price is no longer as much 
of a determining factor, and tourists, in larger numbers, have begun to seek more 
unique and memorable experiences, as well as experiences that can engage them 
more fully and actively (Pine & Gilmore, 1999). This engagement goes beyond 
entertainment and allows for guest participation and connection that creates four 
mutually coexisting and compatible realms: educational, entertainment, esthetic, 
and escapist (Pine & Gilmore, 1999). This corresponds to the idea of time 
deepening (Godbey, 1976), in which people seek to maximize the benefits 
derived from their leisure time. Godbey (1976) argues that, due to the perceived 
scarcity of time in the modern lifestyle, we want to do and achieve many things 
simultaneously, such that we can crowd a greater number of activities and their 
satisfactions into the 24-hour day.  
In the tourism literature, the importance of experience can be traced all the way 
back to the roots of the field, to the works of early writers like Boorstin (1964), 
MacCannell (1973), and Cohen (1979). In his 1964 critique of modern mass 
culture, The Image: A Guide to Pseudo-Events in America, Boorstin nostalgically 
lamented the loss of travel as a challenging and rewarding human pursuit, 
lambasting mass tourism as having replaced the experience of real travel with a 
trivial and inauthentic substitute that the dupes of modern mass culture were all 
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too quick to prefer. MacCannell (1973) picked up on Boorstin’s thread but 
suggested that tourists were in fact not satisfied by explicitly contrived events, 
and instead were searching for authentic experiences because of the shallowness 
and inauthenticity of ordinary life in modernity. Cohen (1979) complexified 
Boorstin and MacCannell’s debate by conceptualizing a spectrum of tourist 
motivations with regard to authenticity, viewing them as a function of tourists’ 
degree of alienation from their home society as their spiritual ‚center.‛ 
A more recent attempt at conceptualising experience and authenticity was 
offered by Wang (1999), who sought to move beyond the objectivist and 
constructivist notions of authenticity drawn upon by Boorstin, MacCannell, and 
Cohen, to instead posit authenticity in ‚existential‛ terms—a notion derived from 
continental philosophy and especially the work of Heidegger (Steiner & 
Reisinger, 2006).  In this conceptualization, experience became even more central 
to understanding the motivations and benefits of tourism, as the activities, 
feelings, and engagements of tourists while traveling were seen as being more 
important than toured objects for producing the kind of satisfaction and meaning 
that people often seek while traveling. Tourists are now recognized as often 
desiring meaningful and memorable experiences, and the pursuit of such tends 
to transcend the distinct boundaries of work versus leisure that characterized 
early mass tourism’s conceptualization of travel as a pleasurable escape from 
labour.  Today’s mainstream tourists are thus more open to experiencing a blend 
of work, leisure, and learning while traveling than has ever before been the case 
since tourism’s democratization. 
In addition to the growth of interest in learning through pleasure travel, 
participation in study abroad and gap years is on the rise, such that these 
activities have become a rite of passage for many young adults in the Western 
world, not unlike that of the Grand Tour in earlier days (Stone & Petrick, 2013). 
 | P a g e  
 
 
10 
The trend of travel for formal learning purposes is further driven by the market, 
as businesses send employees to various offices around the world to encourage 
professional development and the gaining of intercultural competency. 
  
Current Academic Discourse on Travel and Learning 
Within the current academic discourse on travel and learning, we find the 
majority of the literature within educational tourism. Of prominence is study 
abroad, which is a significant extension of higher education and has been 
comprehensively studied and reported on in its own set of annual conferences 
and scholarly journals. 
As potentially one of the most important experiences that can be had during an 
undergraduate education (Paige et al., 2009), study abroad has been extensively 
studied quantitatively and qualitatively, within the educational field. Because 
travel and learning is implicit within study abroad, the study abroad literature 
can serve to inform our understanding of the relationship between travel and 
learning. The learning outcomes developed by participants of study abroad 
include independence (Bachner & Zeutschel, 2009), self-confidence (Bachner & 
Zeutschel, 2009; Chieffo, 2007), change of worldview (Dwyer, 2004), dispelling of 
stereotypes (Freestone & Geldens, 2008), intercultural development (Ingraham & 
Peterson, 2004; Rexeisen et al., 2008), and global engagement (Paige et al., 2009). 
More relevant to the formal academic environment, cognitive learning, such as 
gaining new information about the history, culture, and political and social issues 
of another country, has been extensively reported (Chieffo, 2007). Despite the 
considerable positive outcomes of study abroad that have been documented, 
however, researchers have not been able to fully pinpoint the aspect of this 
activity from which benefits specifically derive:  Is it travel itself, exposure to 
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other cultures, classroom study, inter-personal contact, or a combination of all 
four (Stone & Petrick, 2013)? Students abroad do not keep within the walls of the 
foreign institution but live as locals and travel like tourists. As such, it is difficult 
to isolate the source of learning for study abroad.  
Apart from study abroad–related programs, there has been some research on the 
learning outcomes of independent travel. The educative benefits of independent 
travel, such as gaining cross-cultural skills and building self-confidence, echo the 
learning outcomes of study abroad and suggest that a formal learning setting 
may not be necessary in order for one to learn from travelling (Stone & Petrick, 
2013). Coetzee and Bester (2009) found evidence for the benefits of personal 
growth and increased life skills from a ‚gap year‛ experience among the young 
adults they studied. Pearce and Foster (2007) determined 42 generic skills that 
were developed as a result of travelling, including adaptability, decision-making, 
and dealing with change. Through two separate surveys using the same list of 
generic skills, Pearce and Foster (2007) and Scarinci and Pearce (2012) found that 
travel helped to develop these kinds of generic skills. Furthermore, in the latter 
study, they found that the more a person travels, the more they learn from their 
travels. Minnaert (2012) also found benefits, such as independence, self-esteem, 
and confidence, in participants of a social tourism program she studied. 
Despite the extensive benefits that appear to be derived from travelling, there is a 
gap in our understanding between the act of travelling and the achievement of 
learning outcomes. We know that learning occurs as a result of travelling, but we 
don’t know how.  What happens during travel that facilitates the kinds of 
learning outcomes that we know, based on previous findings in the literature? 
This paper attempts to shed light on this ‚black box‛ of travel to understand the 
conditions and interactions that bring about such learning outcomes.  
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Learning  
To understand how travel experiences result in learning, we need to understand 
what learning itself entails. Jarvis (2006, p. 134) gives the following definition of 
learning: 
 The combination of processes throughout a lifetime, whereby the 
whole person—body (genetic, physical, and biological) and mind 
(knowledge, skills, attitudes, values, emotions, beliefs, and senses)—
experiences social situations, the perceived content of which is then 
transformed cognitively, emotively, or practically (or through any 
combination of these), and integrated into the individual person’s 
biography, resulting in a continually changing (or more experienced) 
person.  
Illeris (2004, p. 43) succinctly explained the significance of learning to humans: 
‚the human ability to learn developed together with other characteristics of our 
species in the struggle for survival of the various species, and this can be 
understood as one of several tools for the continued struggle.‛  
Our actions, and the meaning we give them, define our being in the world. 
Learning is innate to this ‚process of being in the world‛ (Jarvis, 2006, p. 6). From 
this perspective, what is learned is less important than who an individual 
becomes as the result of learning. We learn from doing, thinking, and feeling, as 
whole persons, as individual selves. But, at the same time, we actually learn to 
‚become a self through the social process of existing and interacting with people 
within our own life-world‛ (Schutz, 1967, cited in Jarvis, 2006, p. 6). Learning is 
thus a profound phenomenon that underlies our humanity and our society.  
As can be seen, living entails learning, and it is personalised to each individual. 
In our lives, we are used to learning within the education system. Education is 
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regarded as institutionalised learning, where a framework is present to impart 
knowledge and skills to an individual. This is otherwise understood as formal 
and non-formal learning, where curricula and structure direct learning. The 
boundaries of education make it restrictive to certain settings, whereas informal 
learning encompasses any time and place. It occurs everyday, during leisure and 
interactions with others. It is natural and spontaneous, and it happens in 
everyday settings. It is personalised and is focused on the learner; the 
responsibility is not on any external agency. Informal learning can be 
distinguished further by two factors: intentionality and consciousness—
awareness at the time of learning (Schugurensky, 2000). Informal learning can be 
present in any travel situation and includes self-directed learning (intentional 
and conscious), incidental learning (unintentional and conscious), and tacit 
learning (unintentional and unconscious) (Schugurensky, 2000). 
Besides informal learning, the depth of learning is a significant area within work 
on learning from travel. Jarvis (1992) describes deep-level learning as a search for 
significance and underlying meaning beyond words and symbols (e.g., a 
pilgrimage). It is an attempt to identify connections between new ideas and those 
already held. The opposite would be surface-level learning, where rote 
memorization concentrates on the externalities of ideas and unrelated 
information (e.g., interpretation panels found in museums). 
  
Disjuncture 
Travel is, at its root, a departure from home, and so, on some level, a departure 
from familiarity. It is thus an act that fundamentally implies risk. Risk is defined 
as a potential for loss or gain (Jackson & Heshka, 2011). It exposes us to new 
conditions and creates a state of perceived dissonance or disjuncture that can 
allow us to learn and change.  The fundamental unit of learning is the experience: 
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the intersection of the person with the life-world. Experience can be understood 
as having two related meanings: (1) the process of observing or perceiving, 
sensing, encountering, or undergoing some event, and (2) the knowledge gained 
from the accumulation of these encounters or perceptions. Jarvis (2006) proposed 
that the experience depends on how an individual relates to his or her world: 
either the individual is in harmony with the life-world or a disjuncture is present 
between the person’s biography and the consciousness of that world. This is 
similar to Evans and Curtis-Holmes’ (2005) dual-processing model of human 
reasoning, in which they propose that, depending on the circumstance, humans 
exhibit either a relatively automatic response style, with limited information 
processing and reliance on existing behavioural routines, or a response style 
characterized by an attentive focus on the situation, detailed processing of the 
information, and the creation of new routines. 
When we are in harmony with our world, we take it for granted. This is captured 
in this phrase that ‚when I immerse myself in my stream of consciousness, in my 
duration, I do not find any differentiated experiences‛ (Schutz, 1967). There is no 
perceived learning when we are in a state of equilibrium with our life-world. We 
need not change, as we are in a position of stability. This gives rise to non-
learning, which Jarvis (2006) explains as presumption and non-consideration. 
Presumption happens when our expectations affect our experience and we 
believe that the encounter is the same as before and thus not necessary to learn 
from. This is the familiar that we take for granted; we assume that there is no 
disjuncture between our knowledge and our experience. Non-learning arises 
from conditioning to external stimuli. Non-consideration, on the other hand, can 
be due to a variety of factors, which can be cognitive (not understanding the 
situation we are in at the moment), emotive (perception and desire clouded by 
strong emotions), or social (not relevant to our functioning within the social 
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environment). This coincides with Carson and Langer’s (2006) notion of 
‚mindlessness,‛ which they characterize as ‚a state of rigidity in which one 
adheres to a single perspective and acts automatically. When one is mindless, one 
is trapped in a rigid mindset and is oblivious to context or perspective.‛ Under 
conditions of non-consideration or mindlessness, an individual fails to recognise 
the disjuncture and misses the opportunity to learn. 
Non-learning is very common, because we do not want to risk giving up the 
familiarity of what we have already learned. Our habitual nature prefers stability 
and security of knowledge, which allows us to function comfortably. The 
experience an individual has is subjective and exclusive; we fail to consider what 
is not relevant or interesting to our functioning as an individual. Simply put, 
non-learning happens when we do not perceive a potential learning situation to 
be relevant to us in that moment. Nevertheless, preconscious learning (Jarvis, 
2006) might occur if the experience gets imprinted in our memories and may 
serve to act as a catalyst for future learning. A lack of perception suggests that we 
do not interpret the meaning of the experience to be relevant to us. Thus, 
preconscious learning is dormant until a certain event or future learning occurs, 
which allows us to unlock the learning potential or connect the dots.  
In contrast, disjuncture is where most learning occurs. Even though we recognise 
the difference, the learning derived depends on how we react to such 
disjunctures. We can be at ease with the disjuncture and simply observing the 
situation, through what Urry (2002) describes as the ‚tourist gaze.‛ In such 
instances, we are mere observers of exotic situations that do not involve us. It 
may also be the case, in such situations, that we do not consider that there is 
anything worth learning. There are also situations, especially when tourists are 
travelling within a group or on a tight schedule, where they simply do not have 
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the time and energy to engage in meaningful learning.  Travel fatigue can also be 
an issue in this regard.  
 
Figure 1. Comfort Zone Model (Prouty et al., 2007) 
 
The idea of disjuncture is captured in the adventure education literature as the 
Comfort Zone Model (Luckner & Nadler, 1997; Prouty, Panicucci, & Collinson, 
2007). According to this framework, when placed outside one’s comfort zone, an 
individual is forced into stressful situations that are unfamiliar. By overcoming 
self-imposed perceptions, the person’s preconceived limits are expanded, and he 
or she learns, and thus becomes a better, more fully developed person (Brown, 
2008). It is argued that ‚personal growth does not occur if there is no 
disequilibrium in a person’s current thinking or feeling‛ (Prouty et al., 2007, 
p.39). In the learning zone, usual defenses are taken away, and there is an 
opportunity to experience one’s inner being. People rarely take themselves to this 
place purposefully because it is uncomfortable (Prouty et al., 2007). 
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Nonetheless, there are occasions where the outside world forces us into these 
uncomfortable situations and puts pressure on us to change, be it in social 
situations as the result of the group of people we are with, or environmental 
situations such as those caused by terrain or weather. In such situations, the 
individual generally imitates behaviour or accepts certain information and 
knowledge that results in non-reflective learning. For example, when we are in 
new social settings, such as visiting a country where the norm is to eat with 
chopsticks, we observe how the locals do it and then attempt to replicate their 
behaviour. We do not question the information in any way, but rather simply 
accept it, in order to re-establish a sense of harmony with our external world. 
When in Rome, we do as the Romans do. 
This is also the nature of education, where the best knowledge, beliefs, and 
practices tend, on the whole, to be the ones that are passed down to survive the 
test of time (Wright, 2000). In a directed learning environment, we are expected 
to achieve learning objectives predetermined by ‚experts.‛ Therefore, there is a 
tendency for non-reflective learning to occur in such situations. This is common 
in interpretive settings where the purpose is to receive knowledge, be it in a 
museum, in a class on the history of the country, or from a national park 
information center. Such learning bears resemblance to surface-level learning.  
Lastly, we think and reflect carefully when we are presented with a different set 
of knowledge, beliefs, and values. We decide what is useful to us, and may 
sometimes disagree with or discard information, but the outcomes of all these 
responses are integrated into our biographies. The choice to think and reflect 
carefully usually occurs with deeper learning that is directly relevant to our 
being. This is often the case, for example, when learning a language, the mastery 
of which will increase our ease of living in the foreign country and our ability to 
access information. 
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The disjunctures discussed thus far have had to do with the changes in the 
exterior world that push us to learn, but sometimes, as a result of our learning, 
we change our values and aspirations, and then in turn actively seek further 
learning. For example, while trekking in the mountains we might learn to 
appreciate nature, and in doing so, decide to learn more about ways to conserve 
the environment or understand more about natural history. Langer’s (1989) 
notion of ‚mindfulness theory‛ captures this process. Mindfulness is defined as 
‚a flexible cognitive state that results from drawing novel distinctions about the 
situation and environment. When one is mindful, one is actively engaged in the 
present and sensitive to both context and perspective‛ (Carson & Langer, 2006, p. 
29–30). 
Learning is a continuous, emergent process whose outcomes represent only 
historical record, not knowledge of the future. The emergent knowledge, through 
the ‚restless inquiry‛ humans pursue in the world, with the world, and with 
each other (Freire, 1974), ‚is continuously derived from and tested out in the 
experiences of the learner‛ (Kolb, 1984, p. 27). Dewey (1938, p. 35) summarised 
this as his principle of continuity, where ‚every experience both takes up 
something from those which have gone before and modifies in some way the 
quality of those which come after.‛ The individual’s learning from one situation 
becomes an instrument of understanding and dealing effectively with the 
situations which follow, and the process goes on as long as life continues. 
Usually, we take comfort in the predictability of our knowledge, and move 
through our daily routine with a good sense of what is happening and what 
actions to take. However, we get upended by circumstances we cannot predict, 
and this can result in a change in our mental representation of the world. This is 
most obvious when we travel, an activity choice which is often overtly driven by 
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the quest for novelty—to experience something new and different (Pearce & Lee, 
2005).  
When a person learns, he or she can be changed in at least three ways (Jarvis, 
2006). First, the person’s self can be changed by the acquisition of identity, 
confidence, esteem, emotions, and changed worldview. There may also be 
incidental learning or latent learning occurring (Polanyi, 1962). Second, a person 
can acquire a combination of new knowledge, skills, attitudes, values, and beliefs 
and can be changed through purposeful learning. Third, the changed person is 
more experienced, and so is better able to cope with similar situations in the 
future. This is similar to Cattell’s (1963) distinction between fluid and crystallised 
intelligence. Cattell argued that a good portion of our intelligence is not 
biologically based and can be gained through learning experiences. The more 
experienced self might wish to learn more, and is also then able to process the 
learning better. 
This continuous process of learning across the lifespan of a person is known as 
lifelong learning. Lifelong learning is the development of human potential 
through a ‚continuously supportive process which stimulates and empowers 
individuals to acquire all the knowledge, values, skills and understanding they 
will require throughout their lifetimes and apply them with confidence, 
creativity and enjoyment in all roles, circumstances and environments‛ 
(Longworth and Davies, 1996, p. 22). A similar concept of life-wide learning is 
understood as the use of all the various settings and situations that occur within 
the course of a person’s lifetime as opportunities for learning (Desjardins, 2003). 
This ongoing pursuit of knowledge beyond formal education and throughout life 
is part of every individual’s striving towards self-actualization (Maslow, 1943), a 
notion also explored in Confucianism, which holds that what we would today 
call lifelong and life-wide learning is the path to the perfection of self (Lee, 1996).  
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Learning Process 
The process of learning is fundamentally influenced by how an individual 
receives and interprets his or her surroundings. ‚Tourists are not passive 
recipients of destination experiences, but are involved in the production of 
meaning‛ (Quinlan Cutler & Carmichael, 2010, p. 18, citing Selstad, 2007). 
Perception, emotion, memory, motivation, and expectation shape an individual’s 
ability to make sense of an experience. They are related and interconnected along 
the whole duration of an experience. Prior to departure, the images and pre-
conceived ideas of a destination work to shape perception, expectation, and 
motivation. This process influences one’s emotions while travelling, further 
influencing his or her perceptions. Eventually, the memory of the experience is 
remembered and reflected upon. Collectively, the various factors act and interact 
along the space-time interval of the experience. 
Perception 
Perception is how sensory inputs are processed, organised, and interpreted 
(Larsen, 2007). It is at the core of experience, interacting with our evaluation and 
memory of an event (Larsen, 2007; Selstad, 2007). The evaluation of experiences is 
a result of the similarities and differences between expectations and perceptions 
(Reisinger & Turner, 2004). The tourist carries with him or her ‚pre-set ideas, 
values, and knowledge which colour the interpretation of experiences‛ (Quinlan 
Cutler & Carmichael, 2010, p. 19, citing Selstad, 2007).  
Emotion 
Within the tourism literature, emotions have been argued to influence the 
evaluation of experiences (Holbrook & Hirschman, 1982; Nettleton & Dickinson, 
1993; Vittersø et al, 2000; Chang, 2008; de Rojas & Camarero, 2008). The emotions 
affect the perceptions and memories of the experiences (Trauer & Ryan, 2005; 
Chang, 2008). The emotions can be derived from the activity (Arnould & Price, 
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1993), personal relationships (Trauer & Ryan, 2005), or place (White, 2005). These 
complex emotions related to tourism (Noy, 2007) create an attachment to the 
destination, affecting the propensity of a tourist to learn from the situation. 
Memory 
An important element in the tourist experience is memory (Larsen, 2007; Pine & 
Gilmore, 1999; Selstad, 2007; Cary, 2004; Fridgen, 1984). Positive events are 
usually recalled better with more accuracy, as compared to negative events that 
tend to fade (Fridgen, 1984). Memories filter the actual experience and the 
eventual emotional and perceptual outcomes that the individual remembers (Oh 
et al., 2007). Memory has an active role in interpreting and transforming the 
experience after the event, especially through the narration of it. The narration 
might change the experience, indicating that the experience is continually being 
formed even after the trip (Selstad, 2007). There are differences between an actual 
experience and the memories we have of it. This makes an experience different 
for different individuals, not only because of the difference in perception but also 
the difference in memory. From a cognitive point of view, the memory is the only 
thing that remains after the experience has ended (Larsen, 2007). Therefore, it can 
be argued that memory and how it is captured is one of the most influential 
aspects of learning.  
Motivation and Expectation 
Ryan (2002) defined motivation as the personal factors that influence the overall 
assessment of travel. As such, they affect the choices made and the experiences 
sought while travelling (Quinlan Cutler, & Carmichael, 2010). Tourist motivation 
is better understood as why people travel. Crompton (1979) divides motivations 
into push and pull factors. Push factors are what motivate a person to leave 
home, such as the desire for relaxation or escape from everyday routine. The 
destination or the trip provides the pull factors that attract the person because of 
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the activities, the scenery offered, or the possible benefits available that satisfy 
the push motives. Motivation may be the reason why people travel, but it does 
not fully explain the tourist experience (Cohen, 1979). Motivation leads to 
expectations which in turn mediates the evaluation of the tourist experience 
(Pearce, 2005; Ryan, 2003a; Vittersø et al., 2000). Larsen (2007) defined 
expectations as formed beliefs and predictions related to future events. 
Expectations are also affected by past experiences, media, and preconceived 
ideas, which lead an individual to particular assumption about what he or she 
will experience (Urry, 2002). As a result, expectations colour the lens through 
which we perceive, and therefore the learning ultimately derived from the 
experience.  
Since learning happens in the interplay between expectation and experience, all 
learning can thus be said to be relearning. We are not blank pieces of paper that 
can be freshly printed every time, but a journal that has been underlined, 
omitted, highlighted, and constantly written on again with each encounter. 
Piaget (1929) identified two mechanisms where new concepts are learned. First, 
integration modifies old concepts that are rather stable parts of our conception of 
the world. Substitution, however, disposes of old concepts that are inconsistent 
with how we see our worlds. However, with substitution, there is always the 
possibility of reversion to the earlier level of understanding as the previous 
theories-in-use (Kolb, 1984) are more integrated with the individual’s worldview. 
  
Learning Models 
The association of experience and learning has naturally suggested the use of 
experiential learning to explain how people learn by travelling (Stone & Petrick, 
2013; Minnaert, 2012). Boydell (1976) defined experiential learning as meaningful 
discovery (p. 19), which occurs when learners uncover knowledge through 
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assessment and interpretation of a personal experience based on the individual’s 
goals and expectations. Dewey (1938), a pioneer in experiential learning, posited 
two fundamental tenets of experience: continuity (that all experiences are carried 
forward and influence future experiences) (p. 35) and interaction (both the 
objective and internal conditions of an experience) (p. 42). He suggested that 
some experiences might not serve to assist in future learning experiences, and 
hence could be considered ‚miseducative.‛ 
 
Figure 2. Kolb and Fry’s Learning Cycle (1975) 
 
Figure 3. Richards’s Adaptation to the Learning Cycle (1992) 
 
Kolb and Fry (1975) created the experiential learning cycle model. This four-step 
cycle explains how the learner experiences a new situation, reflects on the 
experience, makes a generalization and tests the generalization, and then 
transforms experiential knowledge into propositional knowledge. Even though 
experiential learning was developed for formal education settings, it can also be 
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applied to informal learning. In contrast to traditional classroom learning, 
experiential learning engages more than just the cognitive learner; it involves a 
cognitive element (increased awareness), an emotional element (changed 
attitudes), and a behavioural element (changed interpersonal competence) 
(Boydell, 1976, p. 19).  
Richards (1992) adapted Kolb’s learning cycle of Experience-Reflection-
Generalization-Testing into Separation-Encounter-Return-Reincorporation. The 
phase of separation is applicable to the case of travel, as there is a geographical 
separation from home, and therefore a departure from the obligations of 
everyday roles and responsibilities as well as a familiar environment. Encounter 
describes the problems and differences that put an individual into a state of 
disequilibrium. An individual may or may not be able to adapt to these 
differences. These will be the challenges a traveller faces when in a foreign 
setting. In the return stage, the individual reflects and consolidates the experience 
and makes connections with everyday life. Reincorporation is where the 
individual prepares for the next challenge ahead, using his or her previous 
experiences.  
Underlying both learning cycles is reflection, the active engagement with the 
experience that leads to learning, implying that experience may be the 
foundation but does not necessarily lead to learning in and of itself (Boud, 
Cohen, & Walker, 1993). This is very relevant to tourist experiences, as some 
tourism scholars have already noted (see, for example, Minnaert’s 2012 analysis 
about learning and reflection/reminisce on social tourism holidays, as well as on 
the importance of emotional involvement in the trip). This can be displayed in 
the form of recounting experiences to family and friends, and enjoying and 
sharing photos and travel accounts.  
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As can be seen, as the tourist experience and the learning process are complex. 
They can hardly be explained using only the learning cycles as a model. Pearce 
and Lu (2011) built an integrative model of tourist learning for Chinese outbound 
group tourists. This framework was built upon existing studies by Falk and 
Storksdieck (2005) on factors influencing museum learning experiences; a variety 
of studies on Chinese cultural differences (Li, 2008; Ward, 2000; Li, 2007, etc.); 
and Pearce and Foster’s (2007) study on generic skill development among 
backpackers.  
Figure 4. Chinese Tourist Learning Model (Pearce & Lu, 2011) 
 
 | P a g e  
 
 
26 
One point of emphasis with regard to the Chinese travellers who are the subject 
of this model is the accessibility of interpretation, highlighting a limitation of 
most current literature, which is based on the assumption that visitors are fluent 
in the language being used in the communication processes. Furthermore, the 
Chinese context sets limitations on the generalization of the cultural backgrounds 
and expressed learning expressed in this model.  
Looking beyond the tourism literature, there are other models that can be 
borrowed to enhance our understanding of travel and learning. Walsh and 
Golins (1976) created a thorough model of the process through which Outward 
Bound students learn. This has much relevance to this paper, as travel is implicit 
within the Outward Bound process, regardless of whether it is set in a natural or 
urban environment. Learning through Outward Bound is a linear process, where 
‚the learner is placed into [a] unique physical environment and into [a] unique 
social environment, then given a characteristic set of problem solving tasks 
[creating a] state of adaptive dissonance to which [the learner] adapts by mastery, 
which reorganizes the meaning and direction of the learner’s experience‛ (Walsh 
& Golins, 1976, p. 16).  
Figure 5. Outward Bound Model (Walsh & Golins, 1976)
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However, after almost three decades of use, an alternative model of student 
learning, building upon the existing model was suggested by McKenzie (2003). 
The main difference is that, rather than being a linear process, different 
conditions interact with one another and may be involved in singular or in 
combination to result in learning. This is also the reason why McKenzie decided 
to link all components directly with reflection and learning. The alternative 
model recognizes the influence the instructors have on the students’ learning as 
well as the service component which reflects the core value of compassion of 
Outward Bound.  
Figure 6. Revised Outward Bound Model (McKenzie, 2003) 
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Figures 7 & 8. Jarvis’s Double Learning Model (2006) 
 
On a different note, Jarvis (2006) consolidated his previous models of learning 
into a double model which seeks to portray the process of transforming episodic 
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experience and internalising it. The essence of learning is in the transformation of 
the person, who comes to feel that is important to recognize both mind and 
matter in the experience. The two models depict the same process but from 
different perspectives (Jarvis, 2006, p. 22).  
Having now considered the existing literature in experiential education and 
tourism studies, we must turn to the study’s central questions: How does travel 
lead an individual to learn? What is it about travel that promotes learning? How 
are conditions of travel that facilitate learning related to each other, and how do 
they unfold throughout the travel process? This paper hopes to provide a 
broader understanding to the phenomenon of travel and learning. By doing so, it 
may provide guidance for tourists, such that they can more actively shape their 
travel experiences to enhance learning and can undertake travel as part of a 
lifelong education process. On the other hand, travel brokers may find the 
answers to these questions useful in understanding how learning occurs from a 
tourist’s perspective, in order to create programs that encourage the kinds of 
enriching experiences and transformations that tourists are increasingly seeking. 
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CHAPTER 3: METHODOLOGY 
Overview  
In this chapter, I will explain my worldview and my philosophical position with 
regards to human nature, ontology, epistemology, and methodology. The basis of 
my research and the way in which I have approached it is fundamentally affected 
by my worldview, which I feel is important to articulate in order to convey the 
context in which this study is situated. I will also discuss the mechanics of this 
study, to provide an overall understanding of the data collection and analysis 
processes used. The mixed methodology will be presented in two phases: Phase 
1—Active Interviews and Phase 2—Survey Questionnaire.  
Research Question 
The purpose of this study was to gain a better understanding of how people learn 
from travel experiences. It was an attempt to go beyond what is known in the 
current literature by breaking down the various elements of a trip to consider 
their role in facilitating learning and by contextualizing this learning within the 
broader flow of the travel process. Thus, the overarching research question of this 
study was as follows: What is it about travel that promotes learning? 
To explore this question empirically, it became necessary over the course of the 
project to focus in on two specific sub-questions: 
1. What conditions of travel appear to be relevant for learning and how do 
these conditions help to facilitate various kinds of learning outcomes 
among travellers? 
2. How do these conditions interact and unfold across the travel process—
during pre-trip planning, travel experience, and post-trip processing? 
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Having established the questions driving the research, I now turn to the 
discussion of my philosophical position and how this outlook shaped the 
research project through the influence it exerted on my data collection and 
analysis process. 
 
Philosophical Worldview 
My worldview as a researcher includes my position on four important aspects of 
research philosophy: human nature, ontology, epistemology, and methodology 
in the context of this study.  
Human Nature 
I believe the nature of the human self is to seek enlightenment and to strive to be 
happy. This involves having the autonomy to pursue activities that bring about 
personal fulfillment—activities that include interacting with others, undertaking 
physical pursuits, acquiring knowledge and skills, and essentially becoming a 
meaningful self within the universe at large. It also involves a reconciliation of 
the fundamental paradox of human living, where in life, there is death; in joy,  
there is sorrow; and in freedom, there is constraint. As such, learning can be 
either conforming or creative in its effects (Jarvis, 1992). Individuals can learn 
from the experience of life or learn to take life’s experiences for granted. As 
Moore (1973, p. 28) explained,  
It is in man’s restless nature to probe the mysteries and confusions of 
his world and to quench his insatiable thirst for understanding and 
for knowledge about his world. Within some part of my life space 
exists an area of confusion and as I go about bringing order to that 
confusion, I am engaged in the process of learning.  
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Therefore, once a challenging circumstance is resolved and harmony is attained, 
there is no more incentive to go on learning, unless confusion appears again. Our 
beliefs, attitudes, values, and perceptions are learned behaviour, acquired after 
birth. This is similar to Locke’s notion of tabula rasa (‚blank slate‛). Learning is 
derived from experiences (Dewey, 1938; Kolb, 1984). As such, whatever has been 
learned can be replaced by a different learning. It is often taken for granted that 
our beliefs and values are integral to ourselves, but I believe that under particular 
circumstances—especially extraordinary ones like travel—an individual is 
capable of changing his or her beliefs and values.  As House and Howe (1999) 
argue, values are not beyond the pale of deliberation and reflection—and travel, 
with its propensity to subject humans to new perspectives, may be an important 
domain in which such change can occur. 
I believe that both travel and learning are essential to our humanity and, in fact, 
are part of the same existential process in which the self dialogues with that 
which lies outside of it. Learning is a fundamental element of life itself, without 
which human beings could never function effectively in the wider world. 
Nevertheless, the individual learns to become within his or her own life world. 
The complexity and holistic nature of the human experience of learning, with its 
many dimensions, when considered in the context of travel, necessitates an 
interdisciplinary approach to begin to understand it comprehensively. 
 
Ontology 
It is my perspective that the social world is subjectively constructed through 
individual perceptions, based on the external forces with which they interact. In 
this sense, every single experience that an individual perceives is unique, as each 
person has his or her own biography and worldview, comprised of personal 
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cognitive, emotional, and social experiences, as well as personal competencies. 
This extends to one’s experiences learning or travelling.  
Every individual is a continual self in the making, with previous experiences 
interacting and influencing present and future experiences. An individual 
biography is built and extends through time, and with every experience, it 
changes ever so slightly (see Schwandt, 2000, on Gadamer, for an in-depth 
philosophical discussion). However, this worldview and biography is limited by 
social and cultural constructions that color the individual’s perspective 
(Habermas, 1990). An example is the meanings we assign to objects based on 
linguistics. The languages we speak influence our ability to make meaning and 
accommodate the information gained through our experiences into our 
biographies—while indeed some experiences are beyond words. Also core to my 
ontological position is that the self, through which an image of the social world is 
constructed, is a combination of both the body and the mind. It is not possible to 
separate our rational selves from our emotional, embodied selves, such that we 
are always, to some degree, thinking, feeling, and acting simultaneously. 
The research implication of this ontology is that I, as a researcher, cannot expect 
to peer into a phenomenon as complex as travel and learning and emerge with 
perfect theories or tidy understandings about what this process looks like for 
humanity as a whole—or even for a particular subset of humanity, such as the 
emerging adult demographic with the basic resources to travel emphasized here.  
Each person’s journey will always be, to some degree, unique.  I can attempt to 
understand patterns that may be shared across particular segments of 
humanity—in this case, young adult travellers who are a part of contemporary 
mobile global culture—but no two stories will be exactly the same. 
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Epistemology 
I believe that knowledge is constructed empirically. In line with the hermeneutic 
perspective (Baronov, 2004), an individual’s knowledge is based on his or her 
experiences and how he or she makes meaning of those experiences. The research 
implication of taking this position is the recognition that the research encounter 
involves two mutually interpreting creatures, the researcher and the participant, 
who work together to co-create intersubjective understandings (Schwandt, 2000). 
The researcher and participant are each influenced by their historical, social, and 
cultural backgrounds. Furthermore, the research process, for both the researcher 
and the study participants, is but one piece in the larger journey of each’s 
individual epistemological pursuits. Research is thus a process more than it is an 
outcome, and it is temporal and located within a specific context (Schwandt, 
2001).  
To study an experiential phenomenon like learning through travel is to 
systematically observe and reflect upon the properties and structures of the 
experience and thereby be able to explain broadly what is happening. But it is by 
no means an attempt to reduce it to a straightforward and all-encompassing 
theory.  Instead, I hope simply to construct a conceptual framework—itself only 
one way of looking at the phenomenon in question—which might help us to 
think about the connections between travel and learning more deeply and in new 
ways. The findings are not exclusive or final, but instead provide one potentially 
fruitful perspective for looking at this phenomenon, and one which can hopefully 
catalyze future research (Seale, 1999) and spur practical ideas for the 
enhancement of individual and social happiness and well-being. 
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Personal Background  
As the primary interpreter of the data gathered, I acknowledge that my own 
worldview frames and influences the interpretations I offer in this thesis, to a 
very great extent. Therefore, it is important for me to provide a context for 
readers regarding my own personal experiences with the studied phenomenon, 
in addition to sharing the philosophical positions just discussed.  
Growing up in Singapore, international travel has long been an important part of 
my life. Due to the miniature size of the country, the whole island is somewhat 
homogeneous, and to travel naturally means going overseas. Within Southeast 
Asia, there are stark differences in terms of development, culture, and geography 
between different neighbouring countries. It has thus always been fascinating for 
me to travel to different countries and see other ways of life. 
Over the years, as I became more independent in my travelling, I realized its 
significance to my personal development. Without consciously seeking it, I feet 
that I have become more accepting of differences, a better communicator without 
the use of spoken language, a better observer of diversity, and most importantly 
someone who can adapt to whatever conditions I find myself in—all largely 
because of my travel experiences. International experiences have been, in my 
opinion, the most influential shaper of my worldview and personal values.  
So far, I have navigated through everything from the tropical rainforests of 
Borneo to the ‚urban jungle‛ of New York, marvelled at the world wonders like 
the Great Wall and Machu Picchu, and experienced nature’s beauty and power 
paddling in Canadian lakes and guiding on glaciers in New Zealand. 
It has been very common for me to hear from other travellers and friends how 
much travel has changed them and how much they have learned from travelling. 
Usually, however, they cannot quantify or understand how and why their self-
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change happened. Interestingly, not every individual I have encountered who 
has travelled has learned and changed equally. From the conversations I have 
had, it seems to me that people appreciate and seek such development but cannot 
seem to identify how to help bring about such changes. Furthermore, having 
experienced and seen the utility of travel experiences, I want to be able to 
maximize more of the benefits of travel for myself and those around me, as well 
as to share with others, who may be unaware, the educative nature of travel.  As 
one woman my research supervisor interviewed in the course of her own work 
on study abroad once remarked, there is something about having deep and life-
changing experiences while on the move that makes people want to ‚spread the 
gospel of travel.‛ For me, this desire to ‚share the good news‛ was not something 
that found its natural conclusion in simply conveying to others my own personal 
fervour for travel.  Instead, it has come with an intellectual drive to understand 
how travel facilitates learning, such that I can share my convictions about the 
value of travel for personal development in a more informed and substantive 
way, and therefore hopefully offer more value to the lives of others.  
Within my undergraduate studies, I was rather surprised by the lack of literature 
in this area, since I perceive travel and learning to be a very relevant aspect of 
modern life. Therefore, I was inspired to conduct this research and to be able to 
contribute to this area of knowledge by being able to provide others with ideas 
for possible actions to enhance their own learning through travel.  
 
Methodological Approach 
In this study, I drew on heuristic inquiry, a form of phenomenological inquiry, as 
a methodological approach. Heuristic inquiry is a branch of phenomenology that 
emphasizes the researcher bringing his or her own personal experience–based 
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insights to the fore (Patton, 2002; Caton and Santos, 2007). This research 
perspective made sense to me both because I am looking for common structures 
in infinitely unique experiences—a strength of phenomenology—and because I 
have such close personal experience with the phenomenon of travel and learning 
that it would not be possible for me to remove my experiences and perspective 
from the study (nor do I believe it would aid my understanding, even if it were 
possible for me to do this). 
Moustakas (1990, p. 43) summarises the idea of heuristic inquiry as follows: 
The heuristic researcher is not only intimately and 
autobiographically related to the question but learns to love the 
question. It becomes a kind of song into which the researcher 
breathes life not< because the question leads to an answer, but < 
because the question itself is infused in the researcher’s being. It 
creates a thirst to discover, to clarify, and to understand crucial 
dimensions of knowledge. 
Dupuis (1999) concurs that someone who has experience with a particular 
phenomenon may be able to have a more honest and authentic understanding 
and interpretation of that phenomenon, as opposed to someone who has never 
experienced it—a classic hermeneutic perspective (Baronov, 2004). As such, I felt 
my personal experiences of travel and learning, as well as my interaction with the 
participants, could facilitate an authentic interpretation and understanding of 
this phenomenon.  
This thesis is also informed by the so-called ‚postmodernist‛ turn within tourism 
social science and beyond. Uriely (2005, p. 199) summarizes tourism studies’ 
postmodern turn with reference to four dimensions: ‚de-differentiation of 
everyday life and touristic experiences; a shift from generalizing to pluralizing 
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conceptualizations; a transformed focus from objects to the tourist’s subjective 
negotiations of meaning; and a movement from contradictory and decisive 
statements to relative and complementary interpretations.‛ For me, in the context 
of this study, the idea of de-differentiation of everyday life and tourist experience 
provides a framework for understanding how travel can play a role in a person’s 
larger biography of learning and self-development; the notion of moving from 
generalizing to pluralizing conceptualizations captures the necessarily 
multifaceted nature of learning through travel; the focus on tourism’s subjective 
meanings is relevant for understanding learning as an inherently personal and 
self-perceptually driven process; and the desire to move from decisive, either/or 
statements to relative, both/and interpretations helps to express the complex, and 
sometimes contradictory, ways that learning plays out in the lives of unique 
individual travellers. Essentially, every individual has their own story of travel 
and learning, and although the goal of this analysis is to aggregate them together, 
such that we can say something broadly about the whole phenomenon, I 
recognize and appreciate the plurality of meanings each individual brings with 
their experiences and want to highlight and respect the uniqueness of every 
individual.  
 
Methods  
The study proceeded using a mixed-methods approach and unfolded in two 
phases, as described below. The first phase employed personal reflection and 
active interviewing to understand how people make meaning of their learning 
from travelling. The second phase used quantitative surveying to triangulate the 
qualitative findings, and thus to strengthen the study’s conclusions. The use of 
both qualitative and quantitative research methods was undertaken in order to 
leverage rich insights based in participants’ emic understandings (Pearce & 
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Foster, 2007), and then supplement this depth with the breadth that a larger 
sample, accessed through a quantitative survey, could provide.  I experienced no 
sense of epistemological inconsistency in the sequential use of these two research 
styles, and appreciated that this two-pronged approach led to the gain of a more 
holistic understanding of travel and learning.  
 
Phase 1: Active Interviews 
In order to better understand how others experience their learning through 
travelling, a series of active interviews were conducted. Active interviewing is a 
technique that holds the interview to be a dynamic conversational encounter in 
which meanings are co-produced by the interlocutors. It places less stress on 
structure and consistency (e.g., reading exactly the same set of questions in the 
exact same order in each interview situation), and more emphasis on facilitating 
the narrative activity of interviewees (Holstein & Gubrium, 1995). 
Active interviews were undertaken in order to gain an emic perspective on how 
other travellers make sense of their experiences and their derived learning. The 
complexity and highly personal nature of such experiences required a somewhat 
open-ended qualitative approach in order to understand and appreciate the 
depth and differences that characterized individual and his or her experiences. 
The data from the interview was also important, as was the existing literature, in 
providing a basis for the construction of the survey questionnaire for phase 2 of 
the study. Furthermore, the qualitative data was pursued in order to provide 
richer insights to people’s learning experiences that might ultimately help to 
explain the ‚whys‛ behind some of the results of the quantitative study.  
The active interviews were semi-structured, guided by a list of questions 
prepared through personal reflection and literature review. For the detailed list 
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of questions in the interview guide, please refer to Appendix A. The guided 
format was such that the same general topics were explored, but maximum 
latitude was given within topic areas (Patton, 2002). Smith and Eatough (2007) 
describe such interviews as the investigator having an idea of some questions to 
pursue, yet wanting to try to enter the psychological and social world of the 
interviewee as far as possible. I was aware that the pre-selected topics would 
constrain the information I would receive, so I did actively seek to allow 
interviewees to freely explain or narrate their experiences in detail, such that they 
might bring to my attention to the presence of other conditions of learning or 
aspects of the travel learning experience that I had yet to consider. I did not rely 
heavily on the interview questions in the guide, nor did I seek to adhere to any 
particular order. As I was very familiar with the areas of inquiry, I could direct 
and discuss narratives that interviewees gave regardless of the length of their 
response. Almost every interview had a natural flow from question to question, 
and on some occasions, the interviewee unknowingly mentioned and explained 
an issue that related to a later question independently, without any probing from 
me. This served to provide encouragement that the ideas I had in the 
construction of the interview guide were not only relevant to me but to other 
travellers as well.  
My ultimate objective was an informal conversation, where the interviewee 
would feel at ease in sharing his or her personal stories, as if to a friend, rather 
than to a formal researcher in an interviewer–interviewee relationship. 
Furthermore, one of the conditions of learning ultimately highlighted in this 
study was the act of reflection, which included recounting experiences with 
fellow travellers after a trip. The interview, in essence, was an instance of this 
recounting and constituted a form of guided discussion and reflection about the 
interviewee’s experience. This meant that the study process itself had an impact 
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on participants’ learning—an outcome which highlights the emergent and 
ongoing nature of learning through travel, as discussed in the next chapter.  
The subjective nature of heuristic inquiry necessitates personal reflection on my 
own travel experiences in an attempt to answer the research questions I have 
posed. My reflection included recalling the aspects of my travel experiences that 
were significant to me, as well as exploring the shared experiences of fellow 
travellers and friends, who have mentioned things that were significant to them 
from travel in informal conversations with me in the past. I was a guide for two 
years and had many interactions with clients, which also helped to provide 
another layer of insights into travel and learning. During this period of reflection, 
I was exposed to outdoor and adventure learning theories through the courses I 
was taking.  To me, there was a natural connection between travel and outdoor 
adventure. Hence, I adopted certain concepts used within outdoor education, 
such as goal setting, comfort zone, and reflection. Collectively, my multi-layered 
biography helped to frame and creates the basis of my approach in designing the 
study’s interview guide.  
Ethics approval was obtained from Thompson Rivers University (TRU) for the 
use of human subjects in the research process (see Appendix D). The target 
population for the study was not specific and originally extended to any persons 
who had travelled away from home. The age of majority in British Columbia, 
Canada, is nineteen, and so I drew this age as my lower bound for participants 
(although certainly there is much that can and should be learned about the 
experiences of children and adolescents during travel). The language used to 
conduct the interview was English, although I was able to speak other languages 
as well. I assessed potential participants’ levels of fluency through initial 
conversations. Hence, the only two conditions I imposed for selecting willing 
interviewees were that they be a minimum of 19 years of age and that they have a 
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basic level of communication ability in spoken English. Interviewees were given 
an information letter and consent form prior to commencement of the interview 
to obtain their informed consent. The information letter included a brief 
description of the research, what the interview entailed (including a statement 
that the interviewee had the right to withdraw at any time), and the contact 
details of myself, my supervisor, and TRU’s research ethics board.  
Phase 1 of the study was conducted in multiple locations during the summer of 
2013 (June to September). These locations included Argentina, Peru, and Bolivia 
in South America; Singapore and Malaysia in Asia; and the TRU campus in 
Kamloops, Canada. The inclusion of travellers met all over the world was meant 
to widen the scope of the study, in order to achieve more qualitative depth. It 
was convenient that I was travelling during the summer, which provided me 
with many opportunities to interact with fellow travellers I met along the way. 
This added depth helped to provide a wider perspective of the phenomenon 
beyond what I could have accessed if I had kept the study to within the 
geographical bounds of the TRU campus. The travellers, however, were not seen 
as separate groups that could be compared, simply because of each individual’s 
mobility; indeed, it was very possible to meet someone from Kamloops while 
traveling on another continent.  
The interviewees in South America and Asia were a convenience sample of the 
travellers I met or friends I knew from before the study. They were recruited 
through informal conversations. The interviewees on campus were recruited 
through advertisements run on TRU’s online content management platform 
Moodle, as well as through e-mail lists of courses whose professors were willing 
to promote the study. Interviewees were interviewed individually by me in a 
public area of the interviewee’s choice. The interviews lasted from 21 minutes to 
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70 minutes. The interviews were audio recorded, and I took certain notes to 
facilitate the flow of the interview process. 
All interviews begin with a building of rapport with the interviewees by sharing 
about our travel experiences. This conversation was followed with questions to 
further understand the relevance of certain conditions of travel (such as goal 
setting, comfort zone, and others) in the individual’s travel experience, and their 
possible influence on interviewees’ learning outcomes, as well as to understand 
the way the experience of learning was lived through travel and reflected on after 
travel had ended. The interviewees who were interested in continuing the study 
were asked for their contact information, which was kept confidential. Due to 
constraints of time to complete the interview, six interviewees had follow up 
interviews over e-mail. There were many instances during my travels in South 
America and Asia where informal conversations with regards to travel and 
learning were had but were not able to be recorded, due to the lack of consent of 
the interviewee or the unsuitable nature of where the conversations took place 
(e.g., conversations had while trekking). This information was not used within 
the study but helped to inform and further my personal understanding of travel 
and learning, and thus contributed in an indirect way. 
A total of 22 interviewees were recorded, with 10 interviews being conducted in 
South America and Asia, and 12 on the TRU campus. There were 13 male and 9 
female interviewees. One third of the interviewees were North American and 
another third were from Singapore. The last third had a mixture of nationalities, 
from Russia, Malaysia, India, and Ecuador. The youngest interviewee was 21 
years old, and the oldest was 45; most, however, fell within the demographic of 
21 to 40. Of the interviewees, 67% were students, with the remainder being 
working adults in various professions.  In general, the interviewees had extensive 
travel-related experiences, including travelling and/or living abroad in both 
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developed and developing countries, travelling for up to 2 years at a time, and 
exploring countries not often visited by mainstream tourists, such as Tajikistan 
and Uganda. All the students interviewed have had some form of tourism-
related education, such as in tourism management, sociology, or adventure 
tourism.  
The recorded interviews were uploaded onto my personal computer. Both the 
recording device and the personal computer were kept in my possession at all 
times. From the audiotapes, I created an overall summary of the profile of the 
interviewees and their general responses given. Thereafter, a coding framework 
was devised, partially based on the literature and partially inductively, in order 
to identify the travel conditions that characterized interviewees’ trips. I listen to 
the tapes again and extracted data to address the headings that had emerged. I 
chose not to transcribe the complete set of interviews because analyzing the text 
apart from the person speaking might introduce a loss in meaning that was 
conveyed in the emotions of the interviewee, rather than simply in the words 
used. Thus, I allowed the interviewees’ voices to continue to speak with me as I 
iteratively dug for further meaning in the data. By first creating a framework of 
salient travel conditions, I was able to render the data into a form that allowed 
me to analyze it more effectively—in other words to get a foothold—and 
therefore to achieve an organized way to go about understanding the 
relationship of the travel conditions to learning. 
 
Phase 2: Survey Questionnaire 
With the detailed emic understandings provided from the interviews, the survey 
questionnaire was constructed to elicit a more comprehensive view of the 
phenomenon of travel and learning. The purpose of the survey was to determine 
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how representative the data gathered from the interview was for providing an 
understanding of the phenomenon of travel and learning. Thus, the quantitative 
approach was designed to complement the depth of the qualitative results with 
statistically substantiated generalizability.   The survey instrument is provided in 
Appendix B. 
The survey questionnaire was distributed via the Web-enabled Verint survey 
software platform,1 the online survey program to which TRU subscribes. The 
online nature of the survey facilitated the use of snowball sampling and the reach 
of the survey instrument to a broad geographical area. A separate ethics approval 
was obtained for this study, and this approval is provided in Appendix D. 
The survey respondents were restricted to the ages of 19 to 40, to match the age 
range of the participants in the in-depth interviews. This age range corresponds 
with the emerging adult phase of human development noted in the literature 
(Jensen & Arnett, 2012), a phase of life (variously defined in terms of its exact age 
bounds) that is the product of social changes which are, in many parts of the 
world, giving young people the opportunity for a longer period of exploration 
and freedom from roles that carry heavy and constraining adult responsibilities. 
The phase of emerging adulthood is characterized by change and discovery, as 
emerging adults examine the life possibilities open to them and gradually arrive 
at more enduring choices in their worldviews. The emerging adults are mobile 
and seek new experiences (Arnett, 2000), and travelling offers them opportunities 
to achieve these goals. Furthermore, these adults are more exposed to 
globalization, and thus are more open to diverse beliefs and behaviors and are 
more willing to change their own behaviors based on what they learn (Jensen & 
                                                 
 
1 http://www.tru.ca/ipa/survey/vovici.html 
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Arnett, 2012). Focusing on emerging adults was not my original intention with 
this thesis, but rather an outcome that was the product of the demographic 
characteristics of the people who accepted my invitation to be interviewed, which 
I then carried forward, for consistency, in the design of my survey.  Benefits and 
limitations associated with focusing on this age group are discussed in the 
thesis’s concluding chapter. 
The target group for phase 2 of the study was recruited through purposeful 
convenience sampling, using a similar method as the interview recruitment, 
through TRU’s Moodle platform, as well as certain classes’ email lists, and also 
social media groups belonging to various groups at TRU (such as the 
international student group TRU World) as well as my personal Facebook 
network. To expand the range and increase the number of respondents, snowball 
sampling was employed for the survey, with respondents being encouraged to 
circulate the questionnaire link to their own friends and associates. 
An explanatory introduction was included so that respondents could understand 
the purpose and the description of the survey before giving their consent to 
participate. Respondents completed the survey anonymously. A total of 129 
respondents submitted the survey within the period of December 29, 2013, to 
February 4, 2014, with one respondent’s survey not being used due to being 
outside the age range. Furthermore, respondents did not answer every question 
within the questionnaire, leaving the effective sample different for each question. 
In the text that follows, the total sample size will be indicated next to every 
description in square brackets, for example [total = 128], unless otherwise stated. 
Of the 114 respondents who answered the gender demographic question on the 
survey instrument, 65 (57%) identified as male and 49 (43%) identified as female. 
Two thirds of the respondents were 30 years old or younger [total = 106]. The 
 | P a g e  
 
 
47 
mode for the ages of the respondents was 25, the mean was 26, and the median 
was 25.  The respondents resided in 19 different countries, which were grouped 
into three regions: (1) Asia, which included Singapore, Malaysia, Cambodia, 
India, Japan, and Taiwan; (2) North America, which included Canada and the 
United States of America; and (3) Other, which included Australia, New Zealand, 
Iceland, Norway, Ireland, the United Kingdom, Sweden, Russia, Mauritius, 
Ecuador, and Colombia. Slightly less than half of the respondents were from 
Asia, one third were from North America, and the remainder came from the 
‚Other‛ region *total = 118+. Regarding formal education, 64% (n = 74) of the 
respondents had a bachelor’s degree or above *total = 116+. The respondents came 
from a variety of professions: one third were students, another third were 
working in either the education or the tourism field, and the last third were from 
a variety of different occupations. Three quarters of the respondents were single 
without children, and of those who were partnered, about one third had children 
[total = 116].  
Comparing the two samples, the gender ratio between the interviewees and the 
survey respondents was similar, at 59%/41% versus 57%/43%. There was a good 
mix of countries within both samples, and the representation of Asians and 
North Americans was similar, at 50%/32% versus 53%/35%. The median age for 
both samples was 25 years old. Although, there were more students in the 
sample of the interview than the survey, it seemed that whether the person was a 
student did not affect the age range and the travel experiences had, so this 
discrepancy may be immaterial.  
The survey responses collected through Verint were analysed using SPSS 
software version 20.0.1. The survey data findings were used to triangulate with 
the major themes observed from the interview findings. Broadly speaking, I 
wanted to find out if the narratives given by the interviewees were generalizable 
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to a larger population. The two main areas examined were the types of learning 
derived from travel and the relationship between learning outcomes and the 
travel conditions identified as important in the interview: motivation, comfort 
zone, reflection, social interaction, and travel biography. Statistically significant 
trends identified in the survey data were then used to potentially support the 
trends seen within the interviewees’ responses. 
The main body of the questionnaire asked respondents to rate their change in 
terms of degrees of improvement on a list of learning outcomes.  The list of 
learning outcomes was drawn from Peace and Foster’s (2007) quantitative study 
on travel as a potential context for the building of ‚generic skills,‛ meaning 
essentially learning outcomes that are not specialized and are applicable across 
contexts. Additionally the questionnaire asked respondents to select one or more 
motivations for travel from a list, which was adapted from a related study 
(Pearce and Lee, 2005), and hence, like the learning outcomes list, had been 
previously validated. The travel motivation questions asked respondents to rate 
for importance the 19 travel motives previously used by Pearce and Lee (2005), as 
well as three additions derived from the interviews: ‚to spend time with family 
and friends,‛ ‚to satisfy a feeling of a need to travel,‛ and ‚to challenge myself to 
experience something different.‛  
Next, questions were asked regarding the frequency with which respondents felt 
that they stepped out of their comfort zones during travel, and also regarding the 
types of situations they defined as being outside of their comfort zones. 
Following that, questions were asked about the type of records respondents used 
to remember their trips and whether they agreed with the statement that 
reflection enhanced their learning. This was followed by questions on whether 
respondents shared their experience with others and if they agreed with the 
statement that recounting their travel experience to others helped them to gain 
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new perspectives. Respondents then were asked to select how frequently they 
interacted with various groups of people, including locals (within the tourism 
industry and outside the tourism industry), other travellers (from the same 
culture or a different culture), and people they were travelling with. Subsequent 
questions dealt mainly with respondents’ past travel history, such as whether 
they had lived abroad, where they had spent most of their time travelling, and 
the countries they had visited.  Overall, the questions included in the survey 
instrument were built from the foundation of the qualitative findings, while also 
drawing on relevant pre-existing measures where possible. The survey 
concluded with demographic questions on respondents’ country of origin, 
profession, education level, marital status, age, and gender. For more details, 
please refer to the survey questionnaire, which is included as Appendix B. 
Understanding the learning derived from travel is central to this study, as it 
serves to determine the effects of the various types and conditions of travel. 
Descriptive statistics were used to discover general trends of the reported 
learning of the respondents. The level of improvement used to describe the 
learning was reported on a scale from ‚no change‛ to ‚greatly improved‛ (0 = no 
change, 1 = improved a little, 2 = moderately improved, 3 = greatly improved). As 
responses to these questions are the subjective opinion of the respondents, these 
responses were treated as ordinal variables, which restricted our analysis to non-
parametric statistics and tests. To aggregate the overall learning of individual 
respondents, the mode response to the questions probing learning in each of the 
42 outcome areas was computed from the raw survey data. 
The main statistical analysis was performed to determine if the presence of 
certain travel conditions resulted in increases/decreases in learning. This analysis 
was performed using the Mann-Whitney U test, a non-parametric statistical 
hypothesis test that is used to test a null hypothesis that two populations are the 
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same against an alternative hypothesis that the populations are different.  A non-
parametric statistical test was selected because the sample distributions were 
non-normally distributed, and because the variable being tested was a variable 
indicating the respondent’s attitude on an ordinal scale (Veal, 2006). 
The main hypotheses tested were whether the conditions of travel (indicated by 
one of the 19 motivations for travel or one of 22 other conditions) were associated 
with a positive or negative change in learning in any of the 42 individual 
outcome areas or the overall learning (indicated by the mode response of the 42 
outcome areas). For example, a null hypothesis would be ‚there is no difference 
between <respondents who have lived abroad> and <respondents who have not 
lived abroad> and their rating on improvements in the learning outcome area of 
<effective communications>. The dependent variables of the tests were the 42 
learning outcomes, which can be substituted into the angle brackets above (e.g., 
in place of <effective communications> above). The independent variables were 
the conditions of travel and the demographics of the respondents, as described 
above. 
Thus, for each independent variable, 42 Mann-Whitney tests were run to 
determine which travel conditions were related to a statistically significant 
difference in which learning outcomes. The 95% confidence level (p = 0.05) was 
used as the threshold of statistical significance, to rule out the likelihood of the 
result happening due to chance.  For each condition of travel, an additional 
Mann-Whitney test was then performed, in which the dependent variable was 
the overall mode of the responses regarding the degree of learning in each of the 
42 learning outcome areas. This last test was used to judge whether a travel 
condition was associated with the overall learning experienced by the traveller. 
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The Mann-Whitney test indicates whether two samples are likely to have been 
drawn from the same distribution of values.  Acceptance of a null hypothesis 
indicates that not only do the samples have similar central tendencies, but also 
similar dispersion and higher-order behaviours.  Thus, the Mann-Whitney test 
may reject a null hypothesis that two samples are drawn from the same 
distribution even though the two samples have the same median value.  This 
result would be caused by the distributions being differently dispersed, skewed, 
etc.  Because the goal of the present study is to identify factors that are associated 
with increases/decreases in the learning occurring from a travel experience, only 
differences between samples that exhibit a difference in median value (i.e., the 
central tendency of the distribution) were taken as results of practical 
significance. 
The results of the tests conducted for the quantitative analysis portion of this 
study are reported in the next chapter, with each discussion following the related 
presentation of the qualitative analysis for the respective issue being considered. 
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CHAPTER 4: WHAT IS IT ABOUT TRAVEL THAT FACILIATES 
LEARNING? 
 
Travel, as a human experience, is complex and unique to each individual. It 
comprises a continuous process that can be divided into three stages: pre-trip 
decision-making, experiences had during travelling, and post-trip processing. 
The findings from this thesis, in concert with existing literature, demonstrate that 
many lessons can be learned through travelling, on personal, interpersonal, and 
intellectual levels.  
This project sought to understand whether there are common significant 
elements or features of travelling that tend to promote learning, as perceived by 
travellers themselves. After analysing the data gathered and giving consideration 
to my own observations and experiences, as well as to the interdisciplinary 
literature, I have identified five conditions that appear particularly relevant for 
the process of learning through travel: motivation, comfort zone, reflection, social 
interaction, and travel biography. 
Before turning to this set of conditions to explore the role they play in facilitating 
learning through travel, however, it is helpful to consider some context, in terms 
of the way that learning tends to unfold across the travel process, and also in 
terms of the broad categories of learning outcomes that study participants 
perceived themselves to have achieved.  Once this context has been provided, I 
then move to a more detailed discussion of the relationship between the five 
considered travel conditions and the learning outcomes to which they appear to 
be relevant. In sharing the research outcomes, I offer my interpretations of the 
conversations I had with the interviewees, and then follow this qualitative 
analysis with the statistical results of the survey questionnaire, to offer additional 
support for my findings (or in some cases to complexify them).  
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Learning from Travel  
Erin summarised the benefits of traveling as follows:  
Travel is < one of the best ways of learning, in my opinion. Maybe 
that’s why I like travelling so much, because I like to learn< 
Travelling helps people become more open-minded, more 
appreciative of what they have and what there is in the world and 
that’s like, you become that by learning, because you learn when you 
travel.  You learn about other people, you learn about other places, 
and you learn about yourself. So I think there is good correlation, 
good connection< I think the world is such a big place, you might as 
well go see what you can,  <there’s so much more outside of what 
you know. 
Many other interviewees echoed similar sentiments as Erin did. Kathy said, ‚it is 
only about how you interpret the world around you and you can only learn by 
personal experience, not secondary source, and this is by going out of your 
comfort zone and travel[ing].‛ Valerie also brought up that, ‚by travelling, it 
shapes your time at school and work, it makes people more open and more 
understanding and they can communicate with each other better.‛ As captured 
by interviewees, through ‚doing things not done back home,‛ you ‚can learn 
unconsciously or with intention, by observing everyday things. When you see 
something different from where you come from, it enhances the possibility to 
learn something new‛; you start ‚thinking outside the box, not being narrow 
minded,‛ and you ‚learn more when you travel than in an academic setting.‛ As 
can be seen, travel had many positive impacts on the interviewees, as they 
perceived that they had learned important lessons, which helped them to 
function better in life. 
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Despite the extensive and varied travel experiences that the interviewees shared, 
it did not seem like their travels were out of the norm for today’s emerging adult 
generation, in which backpacking, gap years, and study abroad participation are 
increasingly popular (Jensen & Arnett, 2012); thus, the benefits that they derived 
are likely representative of the experiences of many in their generation. As Mary, 
from a small farming town, explained, ‚It’s not luck that all these happened to 
me. Life is that what you make it. I have taken the time to apply for such 
programs and plan my trips. Others can do the same too.‛ From my personal 
experience meeting travellers on the road, travel is not exclusive or elitist, but is 
increasingly available to a broad demographic of emerging adults from a 
growing number of countries. Being on the move and visiting another place is at 
many people’s disposal, if they are willing to go. And one need not necessarily 
go far. As Michael puts it, ‚Travel is valuable to learning, and it doesn’t have to 
be international—just moving away from the familiar.‛  The findings of the study 
thus generally support historical and current thought that travel is indeed 
educational. 
Learning from travel emerges and evolves throughout the entire travel 
experience/process. The travel experience can be divided into three parts: pre-trip 
imagining and decision making, experiences had while travelling, and post-trip 
processing. In reality, however, these phases are blurred within one’s biography. 
For example, post-trip processing and pre-trip decision making may bleed into 
each other with no temporal differences, as an individual’s processing of a past 
trip may become part of his or her decision making process as he or she plans to 
leave home again. Experiences while travelling can be ambiguous as well. Take, 
for example, sojourners who have moved away from home to settle in a different 
location for a period of time. Does the ‚travel experience‛ end when the person 
settles into a new life abroad, or does it carry on until he or she returns home? 
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What if he or she never does return home, and ultimately migrates to the new 
country? For the sake of argument, however, these three phases will be used in 
the present discussion, as ideal types, because they are helpful in providing a 
context for the ways the five travel conditions ultimately explored in this chapter 
interact, and for illustrating how learning unfolds through the travel experience. 
  
Pre-trip Decision  
Every individual has a personal biography and culture that has shaped his or her 
outlook of life. Before travel commences, the decision to travel has to be made. 
This choice can be internally motivated (such as opting to participate in study 
abroad) or externally motivated (such as being given an overseas work 
assignment by one’s organization). In most cases, however, individuals travel by 
choice and have some control with regard to their destination. Decisions about 
destination, activities, mode of transport, and other factors may be a result of 
previous experiences in one’s travel biography or may be based on 
recommendations by others or on media representations. Perceptions about the 
degree that one will have to step out of one’s comfort zone come into play at this 
point as well. The individual learns about such factors by gathering and 
evaluating information from various sources. Ultimately, the expectation of a trip 
is highly influenced by this research process and by the motivation of why one is 
travelling in the first place.  If one is travelling to see and experience a location 
that he or she has read or heard about extensively, then there may be high 
expectations to be met. On the other hand, if one is motivated simply to learn and 
experience another culture, he or she may be more open to exploring different 
opportunities that may come along in order to realize this goal, rather than 
having predefined expectations. The same destination (e.g., Cancun in Mexico) 
 | P a g e  
 
 
56 
may hold very different lessons for a backpacker travelling through Mexico than 
for a family visiting an all-inclusive resort. 
 
Experiences while Travelling 
Once an individual departs home, the ‚travel experience‛ begins. The travel 
motivation is manifested in the behaviour of that individual. The individual 
reacts to situations that he or she is placed in and reflects upon his or her 
behaviour and its effectiveness. The outcome of this reflection process may 
change the person’s motivation for taking the trip, as well as one’s expectation of 
the trip, and the traveller may also find that his or her comfort zone has 
expanded. Interactions with others during the trip stimulate certain physical or 
mental responses by the individual, which will also be reflected upon. Such 
interactions could be as simple as an encounter with a local or as serious as the 
adoption of new travel companions. The collective interactions have an impact 
on the individual’s experience. If one has chosen to step out, or was forced to step 
out, of one’s comfort zone, then there may be problems to be solved and 
situations to be overcome. The learning that one derives is in relation to what is 
required and demanded of the individual during the trip. This slowly evolves, as 
the perception of the trip changes with the successes or failures of one’s 
behaviour. Collectively, all these individual moments add to one’s travel 
biography. The expanded travel biography is reflected upon, and behaviour is 
reinforced or discouraged. This cycle continues until the person arrives home. 
  
Post-trip Processing  
Upon the completion of the trip, generally when one arrives home, the trip 
continues to be processed. This is sometimes done through self-reflection, by 
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writing or reviewing records, and sometimes done through interaction with 
others, through the sharing of stories, photographs, and so forth. Such reflective 
acts are significant to the memory of a trip and for the learning derived from it. 
The expanded travel biography is incorporated into one’s larger life biography 
and helps to reconfigure one’s outlook of life. This process may result in new 
motivations to travel or in the development of a better understanding of the self, 
and therefore a new or enhanced set of motivations in broader life. At this point, 
the newly acquired or improved skills gained or enhanced while traveling 
become consolidated and are integrated into one’s everyday life, if they prove to 
be relevant. Otherwise, such memories might be tucked away and to potentially 
be retrieved when one goes travelling again. Post-trip processing may diminish 
as time passes, but it remains a memory of the individual, which can be called 
forward when triggered. It may begin again, however, when a new a pre-trip 
decision making process is initiated, or when an individual undergoes some 
other type of life experience that spurs renewed reflection on significant events 
from the past, including past travels.  
In summary, the five travel conditions identified here as relevant for learning are 
interactive and present throughout the entire travel experience, from the decision 
to travel all the way through to the return home. Although the majority of the 
learning recounted by participants in this study seems to have occurred within 
the latter two phases of the travel process, it is the expectations that were created 
in the first phase that primed the eventual learning, so this phase continues to 
matter a great deal, even if its importance is not always directly obvious.  Even 
though a person’s learning evolves throughout the course of the trip, however, it 
does not appear to fully consolidate itself until the trip is complete. Only after the 
trip ends, can an individual really see a change in himself or herself. 
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Having considered the context of the travel process, I now turn to an overview of 
the categories of learning identified as having been experienced by the 
participants in this study, and introduce the detailed learning outcomes from 
travelling that fit within each category. 
 
Categories of Learning 
Based on my conversations with interviewees, I identified three major types of 
learning, which can be categorised under two broad headings: personal and 
interpersonal. Personal learning is further divided into two different categories: 
worldview and life skills (see Figure 9). It is important to note, however, that 
these categories of learning were not necessarily achieved equally across different 
types of trips. For some of the interviewees, trip context was highly relevant for 
perceived learning, and hence some trips were felt by participants to not have 
produced any significant learning at all. 
 
Figure 9. Categories of Learning Identified in this Study   
 
Personal Learning 
Worldview 
Interviewees often mentioned how travel led them to reflect on life in general. 
The result was unique to each individual, but underlying the different responses 
Learning 
from Travel 
Personal 
Worldview 
Life Skills 
Interpersonal 
 | P a g e  
 
 
59 
was a theme of change in life outlook. One interviewee, Tan, who visited Tibet 
and Nepal, offered the following thought: ‚I realised the insignificance of the 
individual when compared to the universe, I should not be easily affected by 
things.‛ He was motivated to take this trip after ending a relationship, and as a 
result he was able to get over his relationship after returning home. Another 
interviewee, Valerie, talked about how she had changed, following a 
backpacking trip where she had to go for days with no money in her pocket:  
[I learned] that you can live off very little. You don’t need a lot to 
survive and be happy and have fun. That was a huge thing for me. 
Because before I felt like I always needed things, [and] I learn[ed] 
after travelling, I don’t need them. I‘m not dependent on them; they 
are not going to make me happier. Learning to be happy off very 
little [was an important lesson for me].  
There were also some mentions of spiritual development, either because of 
interactions with local traditions or as a result of visiting holy places. Some 
interviewees recognized the need for change in their lives, an insight that arose 
from developing a better understanding of themselves and an awareness of 
alternative lifestyles. Others mentioned a change in their attitude to life, such as a 
new willingness to ‚take leaps of faith‛ and ‚break barriers in the head.‛ 
Expectations they had, both about themselves and about life, were exceeded 
during the trip, such that they became more confident about taking risks and 
trusting their own ability to perform, while having faith that things will work out 
in the end. Their understandings of their worlds changed, due to their firsthand 
intimate experiences with what the world presented to them.  
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Life Skills 
An important life skill is dealing with others, but that issue is significant enough 
that it will be dealt with in its own category, in the discussion of interpersonal 
learning below.  The focus here will thus be on life skills that are largely intra-
personal: namely, independence, confidence, adaptability, and self-awareness. 
Independence and confidence were closely related, as interviewees emphasized 
becoming able to ‚operate alone‛ through travel and to have confidence in their 
own ability to do so. This self-reliance came about from being put into situations 
where they had to manage alone, and the experience of overcoming such 
situations was an oft-discussed theme in the interviews. The uncertain nature of 
traveling also led interviewees to become more adaptable and flexible. Dealing 
with unexpected changes while travelling led to the development of ‚street-
smartness‛ and quick thinking in order to deal effectively with situations. Boon, 
for instance, shared what she learned after her round-the-world trip: 
I guess you can say street-smart, how to read people a little better, 
that you learnt a lot in South America, and especially Africa, 
because they lie a lot [about the prices]. Who to trust, whether this 
person is trustworthy and just to not take things too easy. Things 
don’t always work as how it’s used to be back home. 
Interviewees also often mentioned, ‚learning a lot about myself.‛ This self-
awareness meant knowing their preferences, exploring their limits, and 
understanding how they function and who they can be when put into different 
kinds of situations. These life skills gave rise to interviewees seeking self-
improvement and character building after returning home, and they recognized 
the utility of travel in encouraging this attitude. 
There were also specific forms of learning that occurred due to personal interests, 
such as participants achieving general knowledge of a country/culture, geological 
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knowledge, outdoor skills acquisition or refinement (e.g., skiing, climbing, 
kayaking), and knowledge of local food and wine.  These forms of learning were 
thus often both intellectual and embodied. 
 
Interpersonal Skills 
The second most often mentioned category of learning was the building of 
interpersonal skills. These skills varied from the somewhat superficial, such as 
knowing information about a culture or being able to communicate in a foreign 
language at a very basic level, to the truly deep, such as establishing long-term 
relationships with people from the host country and developing an enhanced 
sense of compassion and connection to humanity. Learning how to interact and 
deal with others, especially people who seemed foreign and therefore very 
different, was an important area of growth for interviewees. It seems that 
interpersonal skills were oriented such that there was some initial contact from 
understanding the general culture, history, and background of a visited place to 
having the confidence to interact with cultural others (locals as well as other 
travellers). This could be done through pantomiming and using sign language 
gestures or through learning a few basic words. From these interactions grew the 
gain of different perspectives on the lives of others. 
A significant group of others that interviewees frequently mentioned were those 
who were in the same age group as the interviewee, such as travellers met during 
backpacking or fellow international students in study abroad. The other 
travellers interacted with were sometimes from the same cultural background as 
the interviewee and were sometimes not. Upon interacting with others and 
gaining a the new perspective, the interviewees reported that their stereotypes or 
preconceived assumptions were usually challenged and changed by their 
firsthand experience, as compared to the unfounded hearsay they had previously 
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been exposed to from the media or the opinions of their fellow country-persons. 
One interviewee, Kong, for example, recounted an incident he had on a train in 
China: 
I learn[ed] that you cannot judge people. It was on a train from Guilin to 
Beijing. I saw my seat, and I saw three guys wearing black. One of them 
had skin head and another was a very heavy, big man and they were all 
smoking cigars, not just cigarettes. And the sign just above was like saying 
‚no smoking.‛ They were all drinking even though it was just afternoon. 
My first thought was these guys are gangsters. So I sat down and minded 
my own business. Then suddenly, this guy next to me started speaking to 
me, asking me where I was from. After we started talking then I realise[d] 
they were actually quite nice to talk to< I only had a cup noodle and 
some buns for the 20-hour train ride, and they saw me and bought me 
food. And [they] explained in Mandarin ‚ni shi ke ren, wo men yi ding hui 
zhao gu ni‛ (translated as: ‚You’re the guest. We will definitely take care 
of you‛). At [that] point, I was very touched. That really changed my 
mindset and my whole experience. 
From Kong’s story, we can see how his perspective on others was significantly 
changed as a result of this experience. As he recounted this story in his interview, 
I could see that this was a very significant moment for him. Later on, he added a 
further thought that, ‚it’s easy to say that we should not judge others, but now 
that I’ve experienced this, I have really internalised it and understand what it 
means to not judge others by their appearance.‛ 
As interaction with others progressed, interviewees felt that they became able to 
relate better with people, and to establish relationships with them. In some cases, 
this involved becoming fluent in a foreign language. With a common language, 
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there could be a sharing of opinions and extended discussions that could reach a 
deeper level. A better understanding of the visited culture could also be gained at 
this point because what was once undecipherable became able to be 
communicated. This led to interviewees being able to understand different ways 
of living and to learn the good points that different cultures had to offer. For 
some interviewees, this culminated in the achievement of a sense of care and 
concern for others, and the development of trust and compassion. At this stage, 
there were no longer any perceived differences between the traveller and the 
others he or she encountered, but instead an openness to others and a sense of 
connection to global humanity. Such changes predominantly tended to happen 
not within a single trip, but over the course of many trips, throughout 
individuals’ travel biographies. 
 
Survey Comparison  
From the inductive interviews, two primary types of learning outcomes emerged: 
personal and interpersonal.  The category of personal learning can be further 
divided into the sub-categories of worldview and life-skills as illustrated in 
Figure 9. These categories of learning outcomes were briefly mentioned in the 
generic skills list presented by Pearce and Foster (2007).  The survey instrument 
presented by these authors also includes learning outcomes that do not fit clearly 
into the personal and interpersonal categories, and which can instead best be 
categorised as ‚intellectual.‛  In the present study, the complete survey 
instrument suggested by Pearce and Foster was replicated, including those 
questions regarding intellectual learning outcomes, even though this category 
did not emerge inductively as being important based on the analysis of the 
interview data.  This was done because this instrument is well-accepted, and it 
was surmised that including these questions might improve the understanding of 
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the in-depth interview data, even though they were somewhat outside the 
bounds of the learning outcomes types emphasized by interviewees. 
Table 1 displays the top 20 learning outcomes in which the survey participants 
reported the highest mean amount of improvement (0 = no change, 1 = improved 
a little, 2 = moderately improved, 3 = greatly improved). All the outcomes had 
responses that ranged from ‚no change‛ to ‚greatly improved‛, except for the 
outcome ‚adaptability‛, which ranged from ‚improved a little‛ to ‚greatly 
improved‛.   Table 2 lists the 5 outcomes in which the least amount of learning 
improvement was reported. Finally, it is important to note that the survey 
responses indicated that some learning was experienced in all of the outcomes 
explored in this study. 
Table 1. Top 20 Skills Improved through Travel 
Skill Mean Amount of 
Improvement 
Effective communication 2.24 
Being open-minded 2.23 
Understanding and awareness of different people, cultures 2.21 
Adaptability 2.21 
Feeling comfortable around all types of people 2.14 
General knowledge 2.14 
Decision making 2.12 
Interpersonal understanding 2.10 
Self-confidence 2.08 
Forward thinking 2.04 
Identifying and solving problems 2.02 
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Dealing with change 2.02 
Reflection of actions 2.00 
Willingness to take risks 1.98 
Being cautious and careful  1.96 
Patience 1.95 
Being mindful 1.95 
Willingness and ability to learn 1.94 
Gathering information 1.94 
Coordination with others 1.93 
 
Table 2. Bottom 5 Skills Improved through Travel 
Skill Mean Amount of 
Improvement 
Use of information technology—computer literacy and 
accessing online technologies 
1.47 
Social contribution—contributing to the social, cultural life 
of the communities visited 
1.57 
Making and maintaining relationships 1.59 
Teamwork 1.63 
Management of time 1.65 
 
In 11 of the interviews, the interviewees were shown the list of 42 types of 
learning outcomes explored by Pearce and Foster’s (2007) survey questionnaire, 
and the interviewees were asked to identify outcomes in which they felt they 
experienced the most improvement.  The five most common responses were (1) 
adaptability (n = 10), (2) decision making (n = 9), (3) patience (n = 9), (4) 
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identifying and solving problems (n = 8), and (5) effective communication with a 
range of people (n = 8).  These top five responses are all represented in the 20 
learning outcomes identified by the survey as illustrating the most improvement 
by respondents.  Learning outcomes mentioned during the rest of the interviews 
were also captured within the list of the 42 learning outcomes probed by the 
survey questionnaire. However, there seemed to be a lack of outcomes discussed 
related to global awareness or collective understanding, as well as related to the 
appreciation of spirituality.  
The learning outcomes least mentioned by the interviewees were mirrored in the 
outcomes reported to have experienced the least improvement in the surveys 
(found in Table 2).  The interviewees did not mention these outcomes on their 
own; however, when interviewees were shown the list of 42 learning outcomes 
from Pearce and Foster’s (2007) questionnaire, they frequently said that it had 
never occurred to them to associate these skills with learning, but that they 
definitely felt such skills had been improved through their travels. This result 
suggests that even though such outcomes were improved, the interviewees had a 
preconceived perception of what learning is that kept them from identifying 
these outcomes as having experienced improvement. 
As noted, the list of 42 learning outcomes explored by the survey was categorised 
into three different groups: personal (16 outcomes), interpersonal (12 outcomes), 
and intellectual (14 outcomes). The average improvement over all the outcomes 
within each category was personal (1.93), interpersonal (1.92), and intellectual 
(1.87). Table 3 shows the membership of the different outcomes within these 
three categories. These results reinforce the emphasis on personal and 
interpersonal learning outcomes identified by the interviews.  
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Finally, 91% of the respondents agreed that the learning gained from travelling 
was transferrable to their daily lives. This mirrored the responses of the 
interviewees that learning through travel helped them to function better in their 
everyday lives.  
Table 3. Categories of Learning Outcomes 
Personal (16) Interpersonal (12) Intellectual (14) 
Discovering 
opportunities 
Language skills Identifying and solving 
problems 
Willingness to take risks Understanding and 
awareness—of different 
people, cultures, 
perspectives, and 
lifestyles 
Decision making 
Dealing with pressures, 
emotions, and stress 
Social contribution—
contributing to the social, 
cultural life of the 
communities visited 
Critical thinking—
analyzing and organizing 
evidence and arguments, 
clearly and logically 
Dealing with change Effective communication 
with a range of people 
Forward thinking—
thinking ahead for future 
situations 
Perspective—the ability 
to objectively perceive 
things in their relative 
importance 
Teamwork Planning in order to 
achieve goals 
Being ‛mindful‛—being 
thoughtful, reflective, 
and actively processing 
information 
Persuasion and 
negotiation 
Management of time 
Being cautious and 
careful where 
appropriate 
Interpersonal 
understanding 
Management of financial 
resources 
Adaptability—adapting Coordination—adjusting Management of material 
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to and operating in a 
diverse environment of 
culture, language 
your actions in relation to 
others’ actions 
resources 
Self-confidence Feeling comfortable 
around all types of 
people 
Using and interpreting 
different information 
sources 
Self-motivation Making and maintaining 
relationships 
Gathering 
information/researching 
Self-evaluation—of your 
strengths, weaknesses, 
priorities, learning 
attributes 
Reflection of actions—
understanding the 
social/cultural 
implications of your 
actions 
Use of information 
technology—computer 
literacy and accessing 
online technologies 
Patience Being open-minded—
considering different 
options, viewpoints, new 
ideas and possibilities 
Independent, self-directed 
learning 
Tolerance  Willingness and ability to 
learn and continue 
learning 
Persistence  General knowledge—of 
geography, history, 
current issues, world 
affairs 
Independence—
working alone 
  
Responsibility   
 
The learning outcomes identified though the interviews and survey research are 
similar to those identified in prior literature and are all relevant outcomes that 
any traveller could develop during travelling. These learning outcomes are used 
as the determinants of how effective the different conditions of travel are in 
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eliciting learning and the extent to which these conditions are associated with 
learning gains through travel.   
 
Conditions of Travel Relevant for Learning 
The remainder of this chapter will now be devoted to discussing the five travel 
conditions identified in this study as being important for facilitating learning: 
motivation, comfort zone, reflection, social interaction, and travel biography.  For 
each condition, results will first be presented from the qualitative data, and then 
this discussion will be followed up with outcomes from the quantitative survey. 
 
Motivation 
Motivation is an easier notion to operationalize and measure than are other 
related psychological variables like perception, emotion, and memory. 
Motivation contributes to the overall assessment of the travel experience as well 
as the choices made and the experiences sought. Tourist motivation is an 
important area of study within the tourism literature, where it has been argued to 
have influence on both tourist behaviour and tourist satisfaction (Quinlan Cutler, 
& Carmichael, 2010). In this study, understanding why people chose to travel 
was helpful in making sense of their learning outcomes. 
Interviewees were asked about why they travel, and specifically were asked to 
give their top three reasons for doing so. This was usually the first question 
asked in the interviews because it sought to ground my understanding of the 
interviewee’s trip by helping me to grasp his or her motivations for leaving 
home. Interviewees were then later asked if the learning they derived from the 
trip was purposely sought beforehand—a goal set as a result of their motivations.  
 
 | P a g e  
 
 
70 
Types of Motivation 
Interviewees had more trouble expressing their motivations for travel than they 
did in answering my other questions.  It seems that reflecting on motivations did 
not come as naturally to interviewees as did thinking about other aspects of a 
trip, suggesting that travel might be a very normal part of the interviewees’ lives, 
such that there was not much self-awareness surrounding the issue of why they 
travel. Some interviewees were able to express ‚core‛ motivations, or 
motivations that were applicable to all their travels. Other interviewees gave 
more specific motivations, and mentioned that these motivations change 
depending on the trip.  
 
Experience-related Motivations 
Almost all interviewees had a motivation to discover the Other, or to experience 
difference, and this is captured in expressions such as ‚curiosity,‛ the desire to 
‚see or learn about other cultures or places or people,‛ and the drive to 
‚experience new things.‛ The seeking of difference was revealed through the 
frequent use of words like ‚other,‛ ‚new,‛ and ‚different,‛ the use of which was 
quite consistent across interviewees. Differences sought can relate to people, 
places, cultures, things, experiences, and perspectives. There was also a regular 
use of the word ‚experience‛ as a verb rather than a noun. Experience is almost 
always associated with gaining something different.  
It is interesting to note that in some of the interviews with participants from 
Singapore, there was a motivational trend of quest for the accumulation of 
experiences, to travel as much as possible before leaving the emerging adult life 
stage. Boon phrased this idea as ‚to experience as much as possible, when it is 
still possible.‛ This hints at a perception, at least among the participants from 
Singapore, that travel is something less undertaken in older age, such that 
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opportunities must be savoured during youth. The change in life stages, and the 
increased responsibilities people assume, as they grow older, seems to be seen as 
diminishing the ability to travel in the same manner after emerging adulthood 
has passed. 
 
Emphasis on Self 
There was a strong emphasis on the self, either in terms of what has been 
mentioned above, regarding gaining experiences, or in terms of the desire for 
self-development through learning about new cultures or gaining language 
skills, as well as learning about the self and seeing the self from another 
perspective. As one interviewee, Gavin, mentioned:  
I feel like you can rebuild yourself. When you are travelling abroad, 
<you meet a bunch of people and they don’t know you, so you get 
to kinda start from scratch. For them you are who you are right now. 
Doesn’t matter who you were in the past, you just start from scratch.  
Some interviewees gave specific self-development reasons for travel that were 
location dependent, and which could be either work-related or based on the 
desire to learn a specific language, such as going to Germany to learn German. 
Only two interviewees mentioned spending time with others as a trip 
motivation, and the relative silence on this front further added to the sense of 
self-orientation as key to interviewees’ travel motivations. It seems that travel, at 
least for independent travellers like the ones I interviewed, is a highly personal 
behaviour, which is viewed as a crucial part of the emerging adult lifestyle in 
contemporary global culture.  
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Wanderlust 
At least a third of the interviewees implied that travelling was an instinctive, 
natural need, which Erin aptly phrased as ‚itchy feet.‛ There seems to be a 
perceived need to be in motion, which can be associated with the pop culture 
term ‚wanderlust‛ (the need to travel). It seems that travelling is the only way to 
satiate this need to be on the move. When asked why he travels, Ken replied: 
Travelling is some natural instinct, maybe, not sure about this, [but] I 
think there’s such thing as a natural instinct for moving somewhere. 
I mean, I love my country, I love my town, but I think there was a 
time, I think it was [in] 2012, [when] I only went to another town in 
Russia, and it was only for a few days, and other than that I didn’t 
visit any other countries or cities, [and] I didn’t feel particularly well 
about it. Because I was think[ing], oh my god, I wasted a year, I 
haven’t seen a new place or haven’t met new people, this was a bit—
erm—kind of not stressing, but depressing to me. Everything else 
was good, but there was still something disturbing about not going 
away for a week or two. 
On this same concept, other interviewees described a desire to escape from 
everyday life or ‚current comforts.‛ This implies a need for change from the day 
to day routine or to be ‚set free of the constraints and stress at home.‛ This core 
motivation thus seems to have both a push (escape) and pull (wanderlust) 
dimension. Samuel suggested he feels that ‚there are two types of persons, those 
who do not want to travel and those who need to travel.‛ This certainly raises a 
very interesting philosophical, and potentially psychological, point of debate: Is 
there really a natural desire, even yearning, for travel, or it simply the inherent 
unhappiness of our lives in the modern world that pushes us to constantly seek 
novelty and change. In some cases, as with that of one interviewee who had 
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spent almost her entire life travelling with her migrant-worker parents, perhaps 
one simply becomes accustomed to traveling as a natural state. This interviewee, 
for example, felt that that she gotten so used to travelling, that she simply could 
not stay too long in one location.  
 
Seeing It for Real 
A common motivation among the interviewees, which did not typically come out 
when asked the question of ‚Why do you travel?‛ but which was revealed more 
indirectly, during the later conversations, was the idea of experiencing for real 
what people had only previously heard about, seen in photos, or read about. This 
came out frequently when interviewees were asked to discuss their most 
memorable trip (the trip that comes to mind most easily). Jane emphasized the 
importance of having the kinds of direct experiences that travel can provide and 
said, ‚to see it live, what I have read about and heard about, was really cool<. [I 
remember] how powerful the experience was for me<. You have to be there! It’s 
a bodily thing.‛ 
 
Motivation and Planning to Learn 
In most cases, interviewees gave general motivations that were applicable to 
most, if not all, of their trips. However the learning they reported tends to be 
more specific to the travel experience that we were talking about at the time. 
Hence, it was not easy to correlate the motivations to specific learning outcomes 
and to identify trends within the qualitative data in this regard. Nevertheless, 
there were a few obvious connections that I observed.  
In cases, where interviewees were specifically motivated to pursue an interest, it 
is often manifested in learning achievements. The majority of planned learning 
 | P a g e  
 
 
74 
was either in language acquisition or activity-related skills development. For 
example, James was motivated by activities, and specifically he felt that his 
climbing skills improved as a result of his trip. In most cases, interviewees 
purposefully sought out activities to realise their motivations and would tend to 
agree that the learning achieved was planned. There were preparations and plans 
involved prior to interviewees’ trips, which allowed them to achieve their goals. 
For instance, one interviewee from Singapore, Chan, did a working holiday at a 
ski resort in Japan in order to ‚achieve skiing without having to pay and to have 
enough time to learn,‛ and she was pleased with the outcome. Although 
interviewees seemed generally more enthusiastic about the notion of unplanned 
learning, many acknowledged that planning was beneficial because it helped 
them to remove distractions. Their intentionality made learning more effective by 
motivating behaviours that the interviewees likely would not have followed 
through with otherwise. 
The other obvious connection, or rather disassociation, noteworthy from the 
qualitative data was the lack of a motivation for self-development (despite a 
strong emphasis on the self) juxtaposed with high levels of perceived 
achievement in self-development after the trip. Very seldom was there any 
mention of interviewees travelling with the overt goal of becoming more 
independent or more confident. These outcomes thus seem to be an implicit part 
of the travel process that are not related to any direct motivation to achieve them. 
Personal skills gain happened, and indeed was even often anticipated, but the 
form it ultimately took in each person’s life was unexpected and not explicitly 
sought. Instead, it appears that interviewees’ main motivation of seeking 
different and new experiences gave rise to the opportunity to realise such 
learning, and often in serendipitous ways. 
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Expectations 
Although not the same as motivation, per se, the concept of expectation interacts 
with motivation in important ways.  Due to the rampant popular-culture notion 
of travel as a path to self-change, interviewees who were going on ‚special‛ 
trips—that is, trips that are not undertaken on a regular basis, such as a three-
month backpacking trip or study abroad program—recognised that learning was 
to be expected and that there were bound to be some changes to self that would 
occur by going away on an extended trip or a sojourn to live abroad. However, 
such expectations never quite prepared the interviewees for what they eventually 
experienced. Some of the phrases interviewees used to describe this process were 
‚overachievement‛ compared to what was expected, the idea that ‚more came 
about‛ during the trip in reality, and the feeling of having had a ‚mind-blowing‛ 
experience.  At least half of the interviewees mentioned that they are happy if 
their expectations are met during travel. However, the ‚surprise‛ of unplanned 
learning was most significant. They described unplanned learning as ‚more 
powerful‛ and ‚more lasting.‛ Unplanned learning was happening regardless of 
interviewees’ consciousness or acceptance, and it helped to build a foundation 
for future experiences. Exceeding expectations was described as ‚pleasant‛ and 
‚nice,‛ and generally interviewees were in consensus about the positive effects of 
unplanned learning. Such serendipitous moments that ‚came about naturally‛ 
became the highlights of the trips. Such experiences eventually motivated some 
interviewees to pursue a travel attitude of ‚going with the flow.‛  Similarly, 
interviewees tended to advocate against planned learning (despite the fact, as 
discussed above, that some of them did actualize valued learning goals in a 
planned way), arguing that departing with the goal of learning something 
specific tends to create a structure for the trip that ultimately makes a person less 
open to other kinds of lessons that can be learned. Valerie captured this idea 
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when she was asked if she thought planned learning or unplanned learning was 
more significant:  
I think unplanned learning for sure. I think if you plan, you get too 
caught up in trying to learn what you set out to do, as opposed to 
just going and experiencing it. Because if you are planning to learn 
something, I don’t think you’re as open to experiencing other things, 
and I don’t think that the rewards you get from it are as great. 
It seems like the point of contention was not so much regarding whether any 
planning happened, but rather to what extent learning goals were specified. 
Kong’s opinion on setting goals was this: 
I think that depending on how you set your goals, it might affect 
your travel experience. ‘Cause I have seen some travellers who, if 
their goal is to see as much as they want, they can, so they pack their 
days, their schedule, and they come for one night and maybe they 
come in the morning, they rush through the city, then they leave that 
day. That’s not wrong, because their goal may be to cover as many 
cities as they can. But what do they get out of it? It’s not to say that I 
think that they don’t get anything out of it, but I think their 
experience will be very different from my experience if I < stay 
longer. So I think that for goal setting, not all goals will give you the 
same learning experience—that’s what I feel. Actually, setting a goal 
helps to give you a direction but doesn’t necessary keep you within 
it. I think you should have a goal but you should be willing to be 
open to other experiences. 
I agreed with his opinion that different goals will facilitate very different learning 
experiences, as can be seen from the conversations with the other interviewees. 
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As was echoed by other interviewees, they felt that a general motivation allows 
for more flexibility than setting specific goals, such as the goal of learning as 
compared to goal of learning to be independent. 
 
Survey Comparison  
Survey respondents were asked to rank the importance of each of the 19 travel 
motivations explored in this study on a 5-point scale (1 = not important at all, 2 = 
not important, 3 = neutral, 4 = important, 5 = very important). Table 4 and 5 show 
the top 5 and bottom 5 travel motivations identified by the survey respondents, 
respectively. The top motivations echoed those mentioned by the interviewees, 
which were oriented towards experience seeking for the self. The bottom 
motivations, in turn, were ones not generally expressed by the interviewees 
either: indeed, playing, socializing, and having romantic relationships were not 
mentioned by any interviewees. The low response for ‚to accomplish/achieve 
something‛ might be due to the vagueness of that statement, as specific 
motivations express desires for accomplishing specific things, so this item may 
have been perceived as somewhat redundant.  It may also be that participants 
understood this item as expressing the motivation to accomplish something for 
the sake of accomplishing something, and felt that this did not express their 
realities.  
Table 4. Top 5 Motivations  
Motivation Mean 
To learn about/experience another country 4.41 
To learn about/experience another culture 4.40 
To find thrills/excitement/adventure 4.26 
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To challenge myself to experience something 
different 
4.24 
To escape familiar things (home life/work) 4.18 
 
Table 5. Bottom 5 Motivations 
Motivation Mean 
To have romantic relationships with foreigners 1.84 
To play, party, and be entertained 3.05 
To socialize with other travellers 3.34 
To accomplish/achieve something 3.70 
To spend time with family and friends 3.70 
 
The importance of individual motivations for learning was tested by the use of 
the Mann-Whitney test. To facilitate the use of the Mann-Whitney test, it was 
necessary to group the respondents into two subsets, and so the motivations 
were regrouped as a two-level variable that expressed whether a motivation was 
important (responses of important or very important) or not important 
(responses of not important at all, not important, or neutral).  Mann-Whitney 
tests were performed for every combination of travel motivation and learning 
outcome, and then additional tests were performed to evaluate whether the 
travel motivation had any impact on the mode of the responses to the 42 total 
learning outcome questions for each survey participant.  These latter tests, 
hereafter referred to as the ‚mode of learning‛ tests, were performed to get an 
idea of whether each travel motivation had an impact on learning in general. 
Outcomes of these tests are illustrated in the table in Appendix C. The 5% 
significance level (p = 0.05) was used as the threshold to differentiate between the 
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groups that rated a motivator as important or not important. There were many 
instances where the distribution between groups was statistically significant at 
the 5% level, yet the median learning response was the same.  These cases were 
deemed to be of little ‚practical significance‛ to this study, since the present 
study focuses on impact of travel motivation on the expected amount of learning, 
rather than impacts of travel motivation on higher-order properties 
(dispersion/skewness, etc.) of the distributions. Cases in which there was a 
statistically significant difference in the distribution of responses between 
groups, but the median response was equivalent between groups, are highlighted 
in Appendix C using the color blue. In cases where there were statistically 
significant differences between the distributions and the distributions had 
different medians (i.e., in cases of practical significance), yellow highlighting is 
used when the motivation is associated with increased learning outcomes, and 
red highlighting is used when the motivation is associated with decreased 
learning outcomes.  In all cases, the median learning ranks for the unmotivated 
and motivated respondents are also reported using the format <median 
unmotivated group>/<median motivated group>. 
One of the top five most important motivations, ‚to escape familiar things (home 
life/work),‛ had no statistically significant differences among the 42 learning 
outcomes, suggesting that there is no difference in learning change between 
respondents who rated ‚to escape familiar things‛ as important and those who 
rated it as not important. The five least important motivations, as well as ‚to find 
thrills/excitement/adventure,‛ ‚to pursue special interests,‛ and ‚to visit famous 
sites and environments,‛ made little difference for learning (four or fewer 
learning outcomes exhibited both a statistically and a practically significant 
difference for those motivations). These motivations were also seldom mentioned 
by interviewees, and they are not oriented towards learning, but rather towards 
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entertainment and escape. This seems to suggest that motivations that are not 
specifically learning oriented may have less of an association with learning 
improvement, as compared to other motivations that were associated with 
learning (discussed below). 
One of the top five most important motivations, ‚to challenge myself to 
experience something different‛ had both a statistically and practically 
significant difference for 36 of the learning outcomes, as well as for the mode of 
learning. The median value ranged between no change (0) and greatly improved 
(3). The biggest difference was observed for the learning objective regarding the 
management of financial resources, where the medians of learning improvement, 
for the unmotivated group and the motivated group, were no change (0) and 
moderately improved (2), respectively. The fact that ‚to challenge myself to 
experience something different‛ had such a high number of skills associated with 
it seems to support the importance of experiencing difference, which almost 
every interviewee mentioned. The majority of the learning outcomes, however, 
showed a difference in improvement between improved a little (1) and 
moderately improved (2) between the unmotivated group and the motivated 
group. Some other motivations that showed both a statistically and practically 
significant difference over many skills (the number of skills that showed a 
statistically and practically significant difference are indicated by the brackets) 
were ‚to learn about/experience another country‛ [19 skills], ‚to learn 
about/experience another culture‛ [16 skills], and ‚to interact with people of the 
host country‛ [16 skills].  
In summary, the survey data suggests that travel motivation is an important 
condition associated with learning derived from travelling. Motivation influences 
behaviour and expectations, as well as perception, all of which affect the 
potential for learning. Having a learning-oriented motivation perhaps helps the 
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individual to filter the travel experience with learning as a desired outcome. 
Conversely, the motivation to play and have fun has an inverse relationship with 
learning. If such a motivation is the primary goal of a trip, it is perhaps less likely 
that an individual will bother seeking new experiences or learning opportunities. 
Travel motivation arises from an individual’s personal biography, and many 
other factors, such as one’s life stage and outlook, may trigger different travel 
motivations as well. Additionally, on the same trip, a traveller may have multiple 
motivations, which may come into play at different stages of the trip. Motivations 
fundamentally shape expectations, and since learning happens in the interplay 
between expectation and experience, motivation bears a strong influence over 
learning itself.  
 
  
 | P a g e  
 
 
82 
Comfort Zone 
Stepping out of one’s comfort zone is an important condition of travel for 
learning.  ‚Comfort zone‛ is basically a pop cultural term that expresses the 
notion of disjuncture. It also implies a perceived difference in comfort levels 
between what happens to an individual while travelling, as compared to what he 
or she is used to at home. Travel is no longer a foreign concept for many people 
in our increasingly mobile world, and this is especially so for emerging adults 
who tend to be on the move a lot. 
To explore the potential relevance of stepping out of one’s comfort zone, an idea 
drawn from the adventure studies literature, for learning during travel, 
interviewees were asked directly whether they felt they had to step out of their 
comfort zone during travelling. This was followed by asking them to qualify 
what they deemed to constitute ‚being out of their comfort zones.‛ They were 
also asked to explain why they thought stepping out of their comfort zones 
helped them to learn. 
  
Types of Situations Outside the Comfort Zone 
All interviewees acknowledge that travel required them to step out of their 
comfort zones and into their learning zones. The growth/learning zone (Prouty et 
al., 2007) is the area immediately outside one’s comfort zone. Half of the 
interviewees (n = 11) were not able to explicitly state what they deemed to be 
their learning zone. The sense that I got from them was that their learning zone 
was a place in which they could develop confidence in their abilities to overcome 
discomfort, and from their responses it seems that their histories of travelling 
indeed proved to them that they had done this successfully. Of the remainder, 
the most often cited explanation of learning zone was language barrier. This is 
logical, as language barriers make basic communication a problem, as well as 
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making it difficult to seek assistance when one is in need, and hence feels 
vulnerable. Other learning zone explanations cited constituted more isolated 
instances expressed only by one or a handful of interviewees. These included the 
challenge of travelling in cities, the lack of accessibility to communicate with 
people at home, the political instability of destinations, self-perceived 
introversion, and the challenges of being alone while travelling.  
In the survey, respondents were asked how often they felt they had to step 
outside of their comfort zones during travelling. This was followed by a list of 
conditions and situations derived from what interviewees had mentioned as 
being situations that were out of their comfort zones. Respondents could choose 
all that applied and could also include other conditions if desired. Table 6 shows 
the top 10 conditions or situations that respondents felt were outside their 
comfort zone. The most common was language barrier at 73% [total = 128]. As 
noted, this was also the most often-cited condition in the interviews. The bottom 
three conditions, not shown in the table, were duration of trip, urban 
environment, and travelling in a group. Other conditions suggested by 
respondents that were not given as survey options included having to ask for 
favours while traveling and challenges to one’s physical ability. 
Table 6. Top 10 Conditions Outside Comfort Zone 
Condition/Situation Frequency Percentage 
Language barrier 94 73% 
Different cultural norms 82 64% 
Lack of physical comforts 67 52% 
Interacting with strangers 65 51% 
Travelling alone 60 47% 
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Lack of familiar food 52 40% 
Remote environment 50 39% 
Lack of technology 41 32% 
Absence of friends and family 40 31% 
Climate and distinct seasons 40 31% 
 
Importance to Learning 
In general, interviewees found stepping out of their comfort zone to be 
uncomfortable, and therefore not necessarily something done out of preference, 
but they recognized that doing so ultimately had a positive influence on their 
learning. Travelling seems to be an effective way of pushing people willingly 
outside their comfort zones because the discomfort is overcome by the 
motivation to visit a location or to gain an experience, and so people are willing 
to give up their comfort to achieve this. This was certainly the case with the 
interviewees in this study.  One interviewee, Gavin, expressed this feeling as 
follows: ‚travelling pushes your boundaries, makes you take more chances. I was 
unsure [at] first but overcame it. You will not be able to fully learn if you don’t 
get out of [your] comfort zone.‛ Another interviewee, Erin, said: 
I’ve heard someone said to step out of your comfort zone is the only 
way to learn. It’s ‘cause if you’re in your comfort zone, you won’t 
pay as much attention to what’s around you, ‘cause you would be 
more relaxed, and you won’t be as aware. Whereas you’re in, like, a 
situation where you don’t know what’s going on, you’re in a new 
place, you really, you’re more aware and appreciative of what’s 
going on around you, so you learn. I think you learn more stuff, 
‘cause you’re thrown into the deep end, and the only way to 
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survive is to actually learn something and adapt, or you’re just 
more open to stuff.   
Henry suggested that the element of risk is what results in the learning. This is 
aptly captured by Ken: 
If you want to learn what life is about, you cannot sit in your own 
world. You must go further, widen your boundaries, broaden your 
mind, and open you heart. Travel is the best way to get out of your 
comfort zone. 
On the flip side, some interviewees were probed to offer thoughts, based on their 
own experiences, about whether they believed that not stepping out of one’s 
comfort zone could still result in learning. The responses were that it might take 
longer, and also that the ultimate learning outcomes would likely not be the same 
without leaving the comfort zone. 
It seems that most of the concrete examples of learning described by interviewees 
was a result of stepping out of the comfort zone. It helped the interviewees to 
overcome perceived limits and forced them to expand their boundaries and 
proactively challenge themselves at doing things they were unsure of. They 
thereby were able to gain confidence. With confidence and experience, not only is 
one’s comfort zone broadened, but its boundary becomes more elastic and is able 
to stretch further. This elasticity seems to be a feature that can be built once the 
initial threshold of the comfort zone has been successfully breached, and positive 
outcomes have ensued.  
 
Overcoming the Discomfort 
Expanding this invisible boundary of comfort involved interviewees being 
willing to try new things and to give themselves time to adjust. The interviewees 
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recognised that they would have to struggle initially and that it would feel 
uncomfortable, but as Kong described, sharing his own experience, ‚after a 
period of adjustment, it becomes comfortable.‛ This expansion of comfort zone 
allowed interviewees to be more willing to take risks in the future and to 
intentionally seek out-of-comfort-zone experiences. The perception of 
overcoming such a personal limit also allowed the interviewees to see change in 
themselves. James went even further, saying that every time he is travelling, he 
has to move on if he feels that he has ‚settled down‛ (become too comfortable). 
Some interviewees were probed further about the limits of the learning zone. 
Prouty et al. (2007) describe an area known as the danger/panic zone, which lies 
beyond the growth/learning zone. This region is where the risks may be too high, 
such that the costs of stepping out outweigh the benefits derived.  Certain 
interviewees mentioned situations that they have experienced before that they 
are not willing to try again, possibly because of the feeling of not being able to 
overcome the situation successfully or the obvious danger involved. Some 
danger zones described were travelling to places that had strong gender 
discrimination and living for an extended period in a developing country that 
speaks a very different language. However, other interviewees seemed to have 
better success at overcoming all of their types of discomfort and felt that there 
were no limits, or if there were, that they had not reached them or become aware 
of them. This attitude made them more willing to seek out-of-comfort-zone 
experiences in the future, in order to explore their limits. 
 
Mediation 
From some of the more detailed descriptions of interviewees regarding how they 
overcome their discomfort, it seems that as long as there is some basal level of 
comfort, the person will be able to proceed successfully. As Valerie puts it: 
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I think that from traveling, my comfort zone has kinda opened a lot 
more. I could pretty much probably go anywhere now and feel 
comfortable, because I know that everybody, we’re all people and 
there really isn’t any differences, everywhere you go and that you 
can find something small to make you feel good, even if it’s just like 
a tea or a coffee or a beer to make you feel more comfortable in an 
environment. Or exploring it a little bit more. I think when you first 
get anywhere, you kinda feel, you kinda feel a little bit 
uncomfortable at first, but if you push yourself to explore it, I think 
it gradually makes you feel a bit more settled in an area. 
The presence of others from home, and being able to connect with home, created 
a support system that allowed interviewees to take a leap of faith, while feeling 
that they had a safety bungy cord attached. Sometimes part of the trip involved a 
challenge, which was then mediated by a more comfortable and relaxation-
oriented component, such as a trekking expedition that involved luxury 
accommodations before and after the trek, and this kind of balance was helpful in 
aiding travellers to manage the stretching of their comfort zone. What all this 
suggests is that the overall perception of the risk of the trip by the traveller is 
important: if the whole trip seems beyond the person’s tolerance level, then it 
will not be undertaken; if part of the trip seems to be well within the comfort 
zone, and only a perceived manageable portion falls outside it, then the trip is 
more likely to happen. 
 
Survey Comparison  
On the question of how often respondents felt they had had to step out of their 
comfort zone, survey participants had to rate between almost never and almost 
always (scale points = almost never, seldom, sometimes, often, almost always). 
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Most of the respondents rated often (48%, n = 60), followed by sometimes (39%, n 
= 49) [total = 126]. Only one respondent chose almost never. This reflected the 
majority feeling of interviewees that travel is perceived to involve stepping out of 
one’s comfort zone.  
The survey was not able to go into such depth as the interview to explore how 
the perception of stepping out of the comfort zone aided with learning. 
Nevertheless, the same tests that were done with motivations were used to 
determine if the frequency of stepping out of the comfort zone had any 
significant association with learning improvement. Respondents were grouped 
into two groups, those who stepped out frequently (those who responded often 
and almost always) and those who stepped out infrequently (those who 
responded almost never, seldom, and sometimes). There were three learning 
outcomes that registered both a statistically and a practically significant 
difference between respondents who frequently stepped out of their comfort 
zone and those who stepped out infrequently. They are effective communication 
and being open-minded (which increased from moderately improved to greatly 
improved), and language skills (which increased from improved a little to 
moderately improved). It is interesting that language skills had a practical 
significance as this implies an improvement and overcoming of the language 
barrier. This might have also improved the effectiveness of communication. It 
was important that frequently stepping out of the comfort zone made a person 
more open-minded, as this could be related to the openness of one’s perception 
to new and unknown experiences and also to the increased acceptance of 
uncertain situations. 
In summary, the perception of stepping out of the comfort zone seems to 
influence the pursuit of activities and behaviours that one would not do at home 
or within their daily routine. In doing so, the self has to adapt, change, and 
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overcome this discomfort—and essentially to learn. Regardless of the different 
learning zones that are subjective to individuals, the departure from familiarity 
forces an individual to confront the disjuncture and resolve the dissonance. 
Interviewees perceived the resultant growth and found themselves to be changed 
individual.  
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Reflection 
Reflection was considered a relevant condition to consider for travel because it is 
an important step in many learning models in the education literature. Reflection 
seems to be the ingredient that unites an experience with the eventual learning 
derived from it. Recording the experience has a learning value because it can be 
reflected on afterward (Boud, Keogh, & Walker, 1985). Self-reflection is the main 
form of reflection emphasized here, but reflection can also be guided or can 
otherwise proceed with the involvement of others.  
Interviewees were asked how they record or remember their trips. Based on their 
answers, more questions were asked, with regard to how often this was done 
during travelling itself, and how often the records were reviewed after the trip. 
Further questions then followed specific to how interviewees felt reflection had 
an impact on their learning. 
  
Types of Record 
The recording of an experience played a significant role in shaping interviewees’ 
experiences, as well as in influencing how they learned from those experiences. 
Trip records were generally made in the form of a travel journal, photos and 
videos, written letters or postcards, a memorabilia and artefact collection, or 
various combinations of the above. The physical record was able to serve as a 
trigger and a representation of the trip, such that the trip could be recalled and 
re-experienced in the mind. Many interviewees seemed not to be able to 
remember in detail the majority of their travel experiences unless they were able 
to read their journals or look at their photos. It also seemed, in the case where a 
long trip had been taken, that there were just too many experiences for the 
interviewees to easily retrieve to individual memory without aid. 
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The most common medium that interviewees used to record their trips were 
digitally recorded photos. For some interviewees, taking digital photos was 
coupled with the recording of their thoughts and feelings in a journal. Two of the 
interviewees only used their memories and rarely used any external medium to 
help them remember their trips. 
The majority of the interviewees were in consensus that writing helps them to 
articulate their thoughts, as well as to reflect on their emotions. Mary mentioned 
that her journals, more than her pictures, reminded her of how she felt and who 
she was at the time she was traveling. Henry commented that writing down his 
thoughts helped him to learn better, and that as he wrote for an audience, it also 
helped him to funnel his thoughts more effectively. Interestingly, Henry used 
food stains in his journals to capture a more multi-sensory effect. Kong 
highlighted the importance of reflection to him, and also of the need for 
immediacy with writing: 
There were certain moments where I was too tired, and I didn’t 
write it down. Then I realised, after a few days, that I couldn’t 
actually say how I felt at that point in time. Because I was in a new 
place, there was so [much] new information. If I fail[ed] to write it 
down, as each day I see new things, I would tend to forget. If I don’t 
write it down today, if you asked me this particular time on this 
day how did I feel when I see something, when I eat something, I 
tend to forget it. To me, reflection is the most important. 
Two interviewees strongly emphasized the importance of being in the moment, 
rather than capturing it as a photo. Jane said, ‚I prefer a direct experience, with 
nothing between me and the experience.‛ Regardless of how people approached 
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the experience, as Wong aptly puts it, ‚no form of documenting can replicate the 
experience.‛  
In the survey, respondents were asked to select the medium/s they used to record 
or remember their trips. They could choose all that applied from a list that was 
derived from the responses of interviewees, and they could also include others 
forms of reflection if desired. The other question asked inquired as to what 
degree respondents agreed that reflection enhanced their learning. From the 
survey, Table 7 shows the top 5 methods used to record and remember trips. As 
can be seen, the most common recording method (93%) [total = 128] is the use of 
photos and videos, which has become very convenient with smartphones and 
cheap digital cameras. A method not listed on the survey that was suggested by 
one respondent was friendships.  
Table 7. Top 5 Recording Methods 
Recording Method Frequency Percentage 
Photos/videos 119 93% 
Souvenirs/memorabilia 52 40% 
Social media 50 39% 
Travel journal 45 35% 
Postcards 36 28% 
 
Legacy of the Travel Experience 
Interviewees’ reflections are a significant part of their travel experiences. 
Reflection can happen at different phases in a trip: immediately after an 
experience (resting while visiting a thousand-year-old ruin), at the end of the day 
(while writing a diary entry), after returning home (recounting experiences to 
friends), and many years down the road (looking at photographs). Reflection is 
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the most effective way of prolonging the experience gained from travelling and 
allows the experience to continually have an impact on the individual. The 
memory of the experience in our mind is constantly being evoked and reshaped 
during reflection. Neither the medium used to record a trip nor the frequency of 
recording seemed to affect the importance of reflecting on the trip.  
Reflection helped many of the interviewees to see how they had changed and 
were different from their ‚old‛ selves. They noticed changes in self-confidence, 
outlook on life, and appreciation for the perspectives of others and self. At least 
three interviewees specifically mentioned that a trip changed their lives, and 
many others implied that a trip had significantly impacted them. Valerie 
provided the following thoughts: 
I think that if I look back on it, I realise how much it did help me 
grow, and at that time, I might not have been embracing it as much, 
but now I look back and think that wow, that’s because of this, the 
whole thing that I met my husband there, too, because I did this 
and learned this, and I learned to be more open, and all of those 
things led to a new kind of life, and it continues to be like that: the 
choices you make while you are travelling lead to different 
decisions. I decided to come back to school after one of my most 
recent trips, because I realised I was completely unhappy and I 
needed to come back to school to change what I was going to do, so 
I think that’s another thing. I don’t think you really have a sense of 
how you are changing when you’re there, I think you only realise it 
once you look back onto it. I mean ‘cause you are making decisions 
and doing stuff all the time, and you come home and you settle 
back to your everyday life and you change something, you maybe 
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change your job, you do all of these things, but you might not 
realise the effect it’s gonna have till later down the road. 
Jane mentioned, ‚it was such a profound experience in my life in a way that I 
didn’t know at that time. I keep learning from it.‛ The fact that their perception 
of themselves is different now as compared to before was attributed to all that 
they have experienced during their travels.  
 
Putting Things into Perspective 
The effect of hindsight allowed interviewees to put their experience into 
perspective. The reason for this, according to Tom, which was reflected in many 
others’ responses, was that ‚during the experience, everything is happening so 
fast. There are a lot of new things happening, just not able to take everything in.‛ 
Erin expressed it similarly:  
Sometimes when you’re travelling through a place, you don’t have 
the time to actually see some stuff, appreciate what’s around, what 
your impact on that place might be or the impact on you. It’s not 
until<you’re finished with a trip, and you’re like wow, everything, 
all that happened, like, say in a week’s time! That’s a lot. And you 
can kinda see how things tie in, whereas while you’re in the 
moment you’re, like, you’re focused on the thing. 
The reflection helped to frame the entire travel experience. After the trip, 
interviewees were able to piece together individual experiences and put them 
into the perspective of the entire trip. This helped them to view the experience in 
light of the outcomes of the trip. Very often, they were able to recognize things 
that they did not realize earlier. Most commonly, there was a sentiment of 
appreciation among the interviewees. This was due to the realization of how well 
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the trip ultimately turned out (as they were able to imagine the worse 
alternatives that could have ensued), how the trip was more than what they had 
expected, and how they had grown from the trip. In such cases of appreciation, 
interviewees had a strong memory of their travel experiences and were able to 
recall those memories with clarity. They were able to, as Kathy put it, ‚capture 
the moment that was important to me.‛ The trigger for such memories could be 
listening to the same songs as they did while traveling, eating similar food, 
hearing an accent from a country they had visited, or experiencing similar 
weather conditions. Ken described this as ‚I close my eyes and felt like I was 
back there.‛ However, Ken also mentioned how we tend to idealize our 
experiences after the fact, and he translated a saying from his native Russian, ‚It 
is better there when we are not there.‛ This suggests that our memory of an 
experience is always better than the actual experience. 
A somewhat similar feeling can be seen in many interviewees responding that 
they saw the value of negative and ‛bad‛ experiences only after returning home. 
This was because, in light of the total context of the trip, the bad experiences were 
not as bad as they had initially perceived or the negative experiences actually led 
them to understand themselves and to change for the better. In one example, Sam 
shared how he missed his train and could not get a place to stay and ended up 
sleeping on the streets. He felt the experience had led him to better understand 
the plight of homeless people because he had to interact with some of them while 
spending the night on the street. This changed the way he viewed them, as he 
had previously looked down on homeless people. 
  
Reflective Learning 
Interviewees were also able to learn other things through reflection. They were 
able to do further research on certain topics that piqued their interests, which 
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they came across while traveling but did not have the time to understand more 
thoroughly during the trip. The encounter motivated them to learn more about a 
certain religion, culture, or phenomenon, or even to look into exploring a new 
travel destination. Learning also was sometimes applied immediately after 
reflection, such as in Michael’s case, where he had to apply what he had learned 
about the local customs with the local people. This was also the case where 
language was concerned, where interviewees were able to directly apply their 
language learning to their travels while still traveling. In cases where 
interviewees took longer trips, what they learned about such things as bargaining 
and finding cheaper hostels and restaurants were able to be applied throughout 
their trip. Interviewees also changed their later trip destinations when they 
learned about better places from other travellers.  
According to James, ‚every person reflects, some go deeper, some are not 
conscious.‛ I agree with his statement, as it seems that the interviewees changed 
their behaviour because of the experiences they had, although it did not always 
seem to them that the change was a result of reflection. Some of them, the 
majority of whom kept a journal, appeared to engage in deeper levels of 
reflection and could recount ‚moments of realization‛ as a result. Others, when 
probed, were able to exercise their hindsight and make new connections during 
the interview. 
 
Survey Comparison 
The survey question probing respondents’ attitudes towards the value of 
reflection for enhancing their travel-related learning experiences asked 
respondents to indicate the degree to which they agreed that reflection enhanced 
learning on a 4-point scale (1 = very little, 2 = somewhat agree, 3 = to a large 
degree, and 4 = not sure). Respondents were split, with about half agreeing that 
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reflection had somewhat of an effect on learning at 48% (somewhat agree, n = 60) 
and 47% feeling that it affected learning to a large degree (agree to a large degree, 
n = 59) [total = 126]. This shows the perceived importance of reflection to 
respondents’ learning, and mirrors the interviewees’ responses.   
Since the majority of the respondents answered either ‚somewhat agree‛ or ‚to a 
large degree,‛ these two categories were used in the Mann-Whitney test to 
determine if attitude toward reflection had any significant association with 
learning improvement. Eight learning outcomes showed a practical difference 
between respondents who somewhat agreed that reflection enhanced their 
learning and those who agreed that it did to a large extent. The learning 
outcomes that increased from ‚improved a little‛ to ‚moderately improved‛ 
were teamwork, persuasion and negotiation, social contribution, and persistence. 
The learning outcomes that increased from ‚moderately improved‛ to ‚greatly 
improved‛ were interpersonal understanding, feeling comfortable around all 
types of people, being open-minded, and having self-confidence. The 
improvement in the personal skills of self-confidence and persistence reflected 
the views of the interviewees. The other skills that were improved included all of 
the interpersonal skills. This might be because, in hindsight, respondents were 
able to better reflect and analyse the behaviour they had exhibited when 
interacting with others in a way that might not have been apparent or possible 
during the interaction itself. By reflecting on the encounter, they may have 
learned about approaches that might be more effective in the future, and thus 
have achieved an improvement in interpersonal skills through that path.  
In summary, the empirical evidence supports the importance of reflection in the 
learning process, and especially in the case of travel because of the numerous 
new experiences that one encounters. Reflective acts can happen during the trip 
or after coming home. Reflection retrospectively gives meaning to the experience 
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and provides a clearer lens to assess the relevance of the experience to one’s life. 
Even though this section emphasised the act of self-reflection, the findings seem 
to indicate the connection between reflection and interaction with others. 
Naturally, this leads us to the next point of social interaction. 
 
Social Interaction 
Learning is inherently a social process, and we learn to become a self through 
interacting with other people. Furthermore, such social situations places pressure 
on us to express our identity or to be socialised and thus included. The presence 
of others has also been recognised in the Outward Bound Process Model (1976) to 
be a key element in learning. Originally, recounting was the only socially related 
item within the interview questions. However, as the interviewees shared their 
thoughts, the importance of social interaction became clear. This led to the 
addition of a specific question specific on the survey questionnaire about social 
interaction. The interview setting itself also constituted an experience of social 
interaction, as it became an opportunity for participants to recount their travels 
and to potentially learn new things from this reflective process. 
Interviewees were asked if they tended to share the stories of their travels with 
others, such as family and friends. They were further questioned about whether 
the process of recounting was perceived to have any impact on their further 
learning. Very seldom did I ask a question directly regarding how interviewees 
perceived the influence the interview was having on their reflections. Most of the 
time, interviewees indicated without prompting the effect the interview had on 
them. 
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The Interview as Guided Reflection 
The interview served as an important platform for guided reflection to take place. 
The questions posed to the interviewees were not questions that a normal 
individual would likely consider while they were travelling, especially given the 
interview’s intense focus on learning. Interviewees often commented that ‚I 
never thought of that‛ or ‚that really made me think of it in a different way.‛ 
This was especially so for Jane, who felt that she does not have time to reflect on 
her travels because she is too busy with her work: 
I think this conversation is what is causing me to process it< I 
think it takes something to spur me to do that because I just get so 
busy with life and so this conversation spurred that< like having 
this conversation is making me process it, what did I learn in 
Turkey, which I wouldn’t have thought of as a learning trip had we 
not talked about it, because it was mostly for pleasure. I think I 
need that, I need something to spur me, but then once I do have 
that self-reflectiveness, then I think it is even more. I think I will 
probably remember it even better now, and [it] will have a bigger 
role in my life now that I’ve talked about it. 
She also added, ‚I never thought of [my trip] in this way, [but] now I will only 
think of it this way. It has motivated me to learn more, because the experience 
changed, it became a better trip. [This conversation] did not take anything away 
from it, but made it more. It deepened the experience.‛ Other interviewees also 
mentioned the interview helped them to see the benefits of their travel in relation 
to certain concepts that they might not have considered before. The conversations 
I had with the interviewees also caused me to reflect upon my own travel 
experiences, especially when the interviewee and I had been to the same 
destination on different occasions. I was able to relate well to some of the 
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responses the interviewees gave because some of the interviewees were friends 
and many others had a similar attitude toward travelling as I do. 
  
A Collective Experience 
Very frequently, interviewees noted that they would share their experiences with 
their loved ones. The interviewees described that their perceptions of their 
experiences had usually changed with the input of others with whom the 
interviewee had shared stories, especially when the person with whom the trip 
was discussed was a fellow traveller from the same trip or was someone who 
knew the interviewee very well since before the trip. Mary recounted this 
incident when talking about sharing her experiences with others: 
Especially those close to me, who already have a perspective of who 
I am, like my mum, when I tell my mum something, she remembers 
stuff that I don’t< I remember saying something about Vietnam 
and she was like, ‚you wanted to be shocked, that’s what you said 
to me, so here you go.‛ And I was like thanks mum, and I was like 
yea, I did say that. So it’s good to have people who know those 
things about you, just to ground you again.  
A few other interviewees mentioned, too, how what they remembered was not 
the same as how others in their trip remembered it, and that talking about it 
helped to give them a different perspective or served as a reminder of something 
they had forgotten. Erin joked that she wondered sometimes if she really knew 
what happened while she was traveling. 
The narratives that we use to recount our experiences are our way of 
consolidating the experience we had, and with every recount, the memory is 
changed and reinforced. It is not until we compare our memories with others that 
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we realise how we saw an event might have been significantly different from the 
way someone else saw it. This can also happen when talking to other travellers 
who have been through a similar experience. The commonality of that experience 
allows interviewees to discuss and compare their memories and understandings 
with other travellers, and thereby gain a better or different sense of their 
experiences.   
Mary said, ‚Sharing with others is huge in affecting my learning.‛ Her thoughts 
were supported by Erin’s comment: ‚When you are talking to people, you 
commit and put things into words, they make you more aware. Interaction with 
others is very important.‛ One of the first interviewees, Joy, specifically raised a 
point at the end of the interview that the people with whom we travel with are an 
important part of the experience, because they give us a different perspective on 
the trip. Evidently, people with whom we interact also provide us with a 
different interpretation of our experience, which may change the way we think. 
Gavin shared the following thoughts: 
People who have not travelled find it hard to understand why I will 
take myself out of my comfort zone, because they cannot see the 
benefit. They would say, ‚Why would you do something like that?‛ 
It is very hard to communicate the benefit from an awful 
experience. 
It was realizing how hard it was to make others understand his experience that 
made Gavin appreciate how lucky he was to have done something that not many 
people have done, and this made the trip more special for him than it otherwise 
would have been. James had a similar response, in that he felt that some 
experiences are hard to put into words because the emotions from that very 
moment are not possible to replicate and communicate, something we both 
 | P a g e  
 
 
102 
agreed about during the interview. We both felt there are certain experiences that 
had touched us deeper than our recounts could do justice to. For Gavin, it was 
fine that some of those experiences were simply his to keep—private memories 
that could not and did not need to be shared.  
On the other hand, many interviewees felt that recounting their experiences were 
important ways to help them reinforce their learning. As Henry put it, ‚we learn 
best while teaching.‛ Many interviewees also felt that they were able to change 
the stereotypes their friends and family had of a destination and its people. 
Kathy felt that ‚we don’t understand it until we go and experience it,‛ a 
comment offered in reflecting on her family, because she was its most well-
travelled member, and tried to share her experiences such that her family could 
live vicariously through her.  
During the interviews, as there were no specific questions on interaction with 
others during the travel experience, I was not able to solicit specific responses on 
this point. However, sandwiched between other responses about comfort zone, 
reflection, and travel biography were hints of the importance of others in shaping 
the course of the travel experience. The different types of interactions (between 
travellers on the same trip, friends and family at home, other travellers) seemed 
to elicit different learning outcomes and responses. People on the same trip, 
might affect an interviewees’ perspective immediately or might direct him or her 
to an experience that he or she would otherwise not seek on his or her own. A 
few interviewees indeed mentioned that they stumbled upon memorable 
experiences because of the recommendations of other travellers or locals. With 
friends and family at home, it was sometimes the sharing of experiences that was 
noted as reinforcing learning or putting it into a different perspective. Folks at 
home may also influence choices made while traveling. For example, to show off 
to friends at home, a person might be more likely to visit more ‚cool‛ places and 
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take a lot of photos to share on social media, such that his or her friends would be 
envious. From the snippets of interview conversations dealing with social 
interaction and travel, it seems that interactions with others influence our 
perceptions of an event and the resultant learning. I was therefore encouraged to 
explore this further in the survey questionnaire.  
 
Survey Comparison 
As with the interviews, in the survey, respondents were asked whether they 
tended to share their travel experiences with others, and also whether they 
agreed that recounting their experiences made them gain a new perspective. As 
noted, however, based on the interviews, the condition of social interaction 
warranted more research, and so I also added a question for respondents to rate 
how frequent they interacted with five groups of people while travelling: people 
they travelled with, other travellers from the same culture and different cultures, 
and locals working in the tourism industry and not working in tourism.  
The survey findings indicated that 96% of the respondents shared their travel 
experiences with others [total = 127]. Of these, 62% (n = 79) indicated that they 
somewhat agreed that recounting travel experiences allowed them to gain a new 
perspective (learn something different) from the people they shared with. 
Another 26% (n = 33) agreed to a large degree, and 9% (n = 12) felt that it had very 
little effect. Grouping the respondents into two categories based on responses of  
‚somewhat agree‛ and ‚to a large degree‛ to this question, Mann-Whitney tests 
were performed to determine if attitude toward recounting a travel experience 
was related to an increase in the 42 learning outcomes explored in this study. The 
learning outcomes for which a statistically and practically significant 
improvement was observed were use of information technology, social 
contribution, and dealing with change. With the exception of dealing with 
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change, which improved from 2 to 2.5 (moderately improved = 2, greatly 
improved = 3), the other two skills increased from ‚improved a little (= 1) to 
‚moderately improved‛ (= 2).  
Table 8 shows the frequency (as a percentage) of respondents’ interactions with 
the five different types of people while travelling. If the frequency is subdivided 
into two categories—not frequent (never, minimal, and moderate) and frequent 
(frequent and always)—then it can be seen that respondents frequently spent the 
most time with people they were travelling with (77%), which is to be expected. 
The next most frequent group interacted with were locals who worked in the 
tourism industry (30%). This is to be expected as well. The least frequent group 
that tourists interacted with was locals who were not involved in the tourism 
industry (75% did this infrequently). This seems reasonable, since travellers 
might have to go out of their way to leave tourism areas to interact with locals. 
Interestingly, the travellers interacting with fellow travellers from the same 
culture had a very similar inverse percentage (73%) to those who interacted most 
with locals not working in the tourism industry, which potentially suggests that 
there is a subgroup of travellers who are seeking to experience otherness, and 
who would therefore rather avoid travellers who are from the same country or 
culture as themselves.  
Table 8. Frequency of Interaction with Groups of People during Travelling 
 
Groups of People 
Frequency of Interaction/Time Spent while 
Travelling (Valid Percentage) 
Never Minimal  Moderate Frequent Always 
People you are travelling with 
[total = 126] 
2% 5% 16% 41% 36% 
Other travellers met for the 
first time on the trip from the 
4% 31% 38% 26% 1% 
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same culture as you [total = 
125] 
Other travellers met for the 
first time on the trip from a 
different culture as you [total = 
124] 
3% 27% 43% 24% 3% 
Locals—tourism related [total 
= 126] 
5% 21% 44% 27% 3% 
Locals—non-tourism related 
[total = 125] 
7% 30% 38% 21% 4% 
 
Dividing the respondents into the two groups mentioned above (i.e., frequent 
and not frequent) for each group of people potentially interacted with, Mann-
Whitney tests were performed to determine whether frequency of interaction 
with the different groups of people was associated with any significant 
improvements in learning. There was no practically significant difference in 
learning associated with either frequently or infrequently spending time with  
‚other travellers from the same culture as you.‛ The only statistically and 
practically significant difference in learning found for ‚people you are travelling 
with‛ was an association between respondents who spent the most time with the 
people they were travelling with and a decrease in the learning outcome of self-
motivation. This suggests that, within a group, travellers may be less motivated 
to do things due to their reliance on their travel mates. Frequently spending time 
with tourism-related locals was associated with a statistically and practically 
significant increase in the learning objectives of social contribution and a 
decrease in the learning objective of management of time. The improvement in 
social contribution may be due to travellers being able to see the impact that their 
visit was having on the local communities because of interpretation provided by 
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the tourism industry worker they interacted with. However, the decrease in time 
management may suggest that travellers who interact more heavily with locals in 
the tourism industry may not be functioning as independently, and therefore not 
having to learn as much about how to manage their time while traveling.  It may 
also be the case that they are simply less time aware than travellers who spend 
time away from touristy locations, for whatever reason. Frequently spending 
time with other travellers from a different culture was associated with a 
statistically and practically significant improvement in the learning objectives of 
effective communication, understanding and awareness, general knowledge, self-
confidence and dealing with change. Compared to the group who did not 
frequently spend time with other travellers from a different culture, the gains 
were more than moderately improved. Frequently spending time with non-
tourism related locals was associated with a statistically and practically 
significant increase in the learning objectives of understanding and awareness, 
general knowledge, dealing with change, teamwork, interpersonal 
understanding, being open-minded, and being adaptable. The larger variety of 
learning objectives that exhibited enhancements associated with frequently 
spending time with locals compared to non-locals suggests that there is a 
learning benefit to breaking out of the tourist bubble.  
In summary, the survey data indicates that there is a relationship between social 
interaction and improvement in the learning objectives explored in this study.  
This result suggests that we learn effectively with and from others. This could 
simply be through conversations had while interacting with others, or it could be 
specifically through having discussions directly related to our travels. These 
findings also suggest that the more different an interaction partner is from the 
traveller, the more possibility there is to gain an improvement in learning. As 
social beings, the only way for us to improve our interpersonal skills is through 
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interacting with others, and it is only in seeing others and their ways of life that 
we can identify ourselves and know who we are.  
 
Travel Biography 
Travel biography, or the combined travel experiences one has had, logically has 
an impact on learning. The existing skills and experiences a person has enable 
him or her to observe, interpret, and incorporate the learning gained from 
travelling. Our learning is defined by what we already know, and how good we 
get at something depends on how often we come into contact with it and have a 
chance to practice. The notion of travel biography has been represented as 
‚repeated trips,‛ or as a consideration of how repeating the act of travelling can 
influence learning outcomes. This is similar to the concept of reincorporation 
(Richards, 1992) and testing (Kolb & Fry, 1975) stages in the learning cycle. A 
subsequent travel experience is where one can test the learning that one has 
gained from reflecting on one’s previous experience.  
Interviewees were asked if they considered themselves to be experienced in 
travelling, and also whether they felt repeated travelling (not to the same 
location) had an impact on their learning. 
  
Practice Makes Perfect 
Experience was described as repeated exposure, which was basically the ability 
to practice something over and over again. The most obvious learning from 
experience was self-awareness. Interviewees learned about how they function, 
their preferences, and what they were comfortable or uncomfortable with. 
Travelling became a familiar process, and the logistics involved became easier to 
manage. A common response, especially with more experienced travellers, was 
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that they learned to pack less and plan less. It seems that after all their 
experiences they knew what they needed and what was not essential. They 
become more flexible and adaptable at handling situations. As summarised by 
Valerie: 
When I first started travelling, I’d take a lot of stuff, I was very 
concerned about the clothes I would have, or what I was gonna do. 
I would plan a lot. I’d start planning my destinations before I left, 
my hostels before I left, and I wanted to get everything in place, and 
now I don’t. I just go with it, and I just go with the flow, and you 
know, if something goes wrong, then I find a way to fix it, so I think 
I’m a lot more open, flexible.  
‚Going with the flow‛ was a significant trend, with many interviewees 
mentioning that they have come to plan less than they used to. This gives them 
the opportunity to be surprised and to find unexpected situations. As Michael 
explained, ‚I’m more willing to deal with uncertainty. I’ll take chances even 
when unsure; I’m willing to be wrong.‛  
This general trend suggests that having had their previous experiences, the 
interviewees knew better what they should do because those behaviours had 
allowed them to be successful or achieve more learning. Some of the other 
examples that interviewees mentioned, in terms of ways they have improved as 
travellers over time, were willingness to make friends and to talk to locals and 
other travellers, willingness to learn the local language, development of better 
communications with others, ability to learn the basics of other languages faster, 
willingness to accommodate other people, and efforts to form no preconceived 
expectations of a place. Past experiences also gave rise to a sense of confidence 
and the ability to overcome situations and problems. Sanjeet recounted the 
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experience of taking a 35-day motorcycle trip and explained how it had changed 
him: 
It’s never enough. I’ve done a 9-day, 10-day trip, which could give 
me some confidence, and oh I can do that 35-day trip< But that 35-
day trip gave me confidence that I can do a bigger and longer trip. 
That 35 days could become 90 days, 120 days. I could go for 3 
months as of now, I’m prepared. That 3-month one might lead me 
to do a year-long trip. The more you do, the more confident you 
get. The barriers that are in your head, being confined to one place: 
you break them; they are no more in your head.   
This increased tolerance for uncertainty seemed to be a natural outcome that 
travel had on some of the interviewees. With certain interviewees, I asked if they 
felt that there were any compound effects that repeated travelling had on their 
learning. A couple of the interviewees felt that learning was dependent on the 
context, and in this case, they may have been referring to the destination or to the 
group they were travelling with, among other possible differences. To them, 
there were no visible connections between their experiences from one trip to 
another. However, others mentioned how every subsequent trip has reinforced 
their previous learning. Mary mentioned, ‚I think I’m as independent as I can 
get, but adaptability is always growing and improving. It can always be faster.‛  
This is also manifested as interviewees becoming more willing to go further, 
travel longer, and visit more culturally different places.  
 
Retention of Learning 
Experiences gained from previous trips are tucked away in the recesses of the 
mind until they are called upon to assist in the current situation. Some 
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interviewees mentioned that they thought they would be changed forever after 
taking a significant trip. However, it ‚wasn’t a lasting thing.‛ Some of them felt 
that what they learned did not transfer between trips because the destinations 
were very different. Nevertheless, the fact that they had had that experience 
before served as a reminder of the ability they possess, even though it might not 
be expressed in the moment. Certain experiences that are hidden may not have 
any significance until they are juxtaposed with another experience.  
The experience from travelling is not simply cumulative, in the sense that having 
spent 10 years travelling for two weeks each year is not the same as travelling 
continuously for 20 weeks. Based on the interviewees’ comments, it seems that 
the amount of time spent travelling continuously makes a significant impact on 
the individual. There seems to be a threshold of learning that, once reached, 
causes retention of learning to become stronger. This might be due to the 
constant reflection and experimentation during a lengthy trip, which serves to 
reinforce learning, as compared to having the opportunity to practice skills used 
while traveling once every year, but then going long stretches in between trips 
without practicing. 
 
Childhood Travel and Parents’ Influence 
There appeared to be a trend in which a few of the most experienced travellers 
interviewed grew up in families that travelled annually. Some interviewees also 
mentioned in passing how travelling with their parents had shaped their travel 
behaviour. Henry recalled ‚My parents would pull my sister and I out of school 
because they believed that we can learn more from travelling than in school.‛ His 
parents’ influence has encouraged him to travel actively in his twenties. Of those 
who commented, they highlighted the difference between their travels now and 
with their parents before. The main differences were that family vacations were 
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more leisure oriented and relaxing, experiences where they were just followers, 
as compared to their adult trips, which were more learning oriented, as the 
interviewees were able to make choices about traveling for themselves. In the 
end, the matter of the relationship between family travels during childhood and 
adult travels and learning was not explored in further depth, but it would 
certainly make for an interesting area of future research. 
 
Virgin Experience 
Many interviewees highlighted their first trip alone as their most memorable trip 
during the interview. Of those who did not, some nevertheless referred back to 
their first trip alone as a significant turning point in their travel biography. 
Interviewees’ stories of their first trips shared similarities with regard to issues of 
experiencing fear and overcoming it, gaining independence, becoming more 
aware of the world around them, and becoming more self-reliant. Some of these 
first trips were taken as a result of study abroad. Regardless of the reason for the 
first trip, it seems to have become the reference point for subsequent travels 
made by many of the interviewees. The experiences and self-perceptions they 
gained from the first trip served as a source of confidence and strength in their 
subsequent trips. 
In many cases, the first trip taken seemed to constitute a liminal experience 
between youth and adulthood, from which interviewees recognized a significant 
change in their lives. This may have been the result of not having been under the 
supervision or guidance of family members for the first time. In such cases, 
interviewees would have experienced a significant disjuncture from their 
everyday lives and from their previous experiences travelling. Regardless of the 
reasons, however, interviewees tended to look back upon that first trip and to 
reflect upon how it had shaped them into the people they had become.  
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Survey Comparison 
In the survey, the travel biographies of the respondents were derived from a 
series of questions. Respondents were asked if they had ever worked, studied, or 
lived abroad, and also how long they had spent undertaking those combined 
experiences. They were also asked if they tended to spend the majority of their 
travels alone or with others, as well as the length of their longest trip ever taken. 
Further questions were asked about where they spent most of their time 
travelling: domestically or internationally, and in developed or developing 
countries. The last question asked respondents to check off all nations they had 
visited. The questions were not aggregated to produce an ‚experience‛ value but 
were used independently to determine if any particular condition was associated 
with learning improvement. 
Based on the survey findings, the respondents had a variety of travel 
biographies, which were interesting to compare. However, due to the limited 
number of individuals falling into the different response groups, the survey 
results are of limited utility. The travel biography condition was the most 
difficult one to support directly with survey findings. The richness of the data 
from the interviews simply could not be easily derived using a quantitative 
approach. However, the survey data does complement the findings by giving a 
better overview of some of the possible differences within a person’s travel 
biography that might have an impact on his or her learning.  These differences 
can be explored more thoroughly in future research.  
 
Living Abroad 
Of all the respondents, 72% (n = 92) [total = 127] had worked, studied, or lived 
abroad. The time period spent abroad ranged from 1 month (n = 8) to more than 8 
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years (n = 5, maximum input at 100 months). Half of the survey respondents 
spent less than a year abroad, with the majority 31% (n = 30) spending less than 6 
months abroad.  There was a statistically and practically significant difference 
between those who had lived abroad and those who had not, in terms of their 
reported learning improvements in the areas of effective communication, 
persistence, responsibility, language skills, discovering opportunities, planning 
in order to achieve goals, and developing a sense of perspective. For those who 
had not lived abroad they reported having these skills improved a little, whereas 
those who had lived abroad reported having these skills moderately improved. 
However, the duration of time spent abroad did not have any significant 
association with learning improvement. This may suggest that being in a 
different environment is enough to introduce the disjuncture that helps to 
improve learning, regardless of time spent abroad per se, but that this disjuncture 
is perhaps greater, as is the consequent need to adapt successfully, when trying 
to live abroad. 
 
Companionship  
Respondents usually spend the majority of their travels with others from home 
(60%, n = 73) [total = 123]. Of the respondents, 22% (n = 27) spent their time alone. 
The remaining 18% spent their time mostly with travellers they met along the 
way. There were interesting patterns in terms of respondents’ companionship 
and their reported learning improvements. In terms of teamwork, respondents 
who travelled with others from home or others met while travelling gave a 
median answer of ‚moderately improved,‛ while respondents who travelled 
alone gave a median answer of ‚improved a little,‛ and this difference was 
statistically significant. This supports the idea that travelling is a good way to 
learn to work with others. Respondents who travelled alone and with others met 
 | P a g e  
 
 
114 
while travelling gave a median answer of ‚moderately improved‛ on the 
learning outcomes question of social contribution, whereas those who travelled 
with others from home gave a median answer of ‚improved a little,‛ and this 
difference was also statistically significant. This suggests one of several things: 
that travelling in a group of people with whom you are familiar might be 
associated with going to destinations where there is a less observable impact on 
the cultural life of the communities visited, that traveling in a group of familiars 
might impede the kinds of interactions with locals that could help travellers to 
become aware of the positive impacts their travels are having, or that traveling in 
a group of familiars might impede the kinds of engagements that actually do 
contribute in a positive way to communities visited (in which case, travellers’ 
perceptions would be in concert with reality). Travelling alone resulted in the 
highest learning in the areas of language skills, with respondents in this group 
giving a median answer of ‚greatly improved,‛ whereas those who travelled 
with others from home gave a median answer of ‚moderately improved,‛ and 
those travelling with others met while travelling gave a median answer that was 
between ‚improved a little‛ and ‚moderately improved.‛ This seems to support 
the pattern of interviewees mentioning that language learning was more effective 
if they kept away from others who speak their native tongue and immersed 
themselves independently into the culture they were visiting. 
  
Total Length of a Trip 
The respondents were asked to report their longest period spent travelling in 
weeks. Answers ranged from 1 week (n = 2) to just under 2 years (n = 2, 
maximum input at 100 weeks). There were equal numbers of respondents who 
travelled for 2 weeks or less and between 3 and 4 weeks (n = 23) [total = 122]. The 
same happened for respondents who travelled between 1 to 3 months and more 
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than 3 months but less than 6 months (n = 27). The most common frequency of 
travelling time was 2 weeks (n = 21), and the median value was 6 weeks (n = 12). 
Due to the wide variety of responses given, data regarding each unique duration 
was insufficient to perform any kind of logical analysis on the effect of length-of-
trip on learning improvement.  
 
Types of Destinations 
The majority of the respondents (62%, n = 75) spent the most time travelling in 
other countries (international trips), with 21% (n = 25) spending the most time in 
their own countries, and 17% (n = 21) spending the same amount of time in both 
domestic and international places [total = 121]. Mann-Whitney tests were 
performed to explore the difference between the reported learning outcomes of 
respondents who spent the most time travelling internationally and those who 
mostly travelled domestically. The findings suggest that travelling 
internationally is associated with enhancement of the following learning 
objectives: propensity toward forward thinking, use of information technology, 
management of time, financial and material resources, self-evaluation, and 
planning to achieve goals. The skills improved seem to be oriented mostly 
around preparation and planning, implying that domestic trips are easier to 
organize.  
The same number of interviewees (42.5%, n = 51) [total = 120] rated that they 
travelled mostly in developed countries as those who replied that they spent 
about the same amount of time traveling in both developing and developed 
countries. The remaining 15% (n = 18) travelled mostly in developing countries. 
The only statistically significant difference identified in learning between the 
respondents who travelled mostly in developing countries and those who 
travelled mostly in developed countries was in the learning objective of general 
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knowledge (the developing countries group reported a median of (greatly 
improved, whereas the developed countries group reported a median of 
moderately improved).  
 
Number of Countries Visited 
There were respondents who had never been out of their country of origin and 
respondents who had visited up to 38 countries. Individuals from North 
American reported the highest number of countries visited, although collectively 
Asians had a higher average. The median number of countries visited for the 
total respondent group was 11, and there were two modes at 4 and 6 countries. 
The top 5 most visited countries were the United States of America (n = 73), 
Australia (n = 67), Malaysia (n = 64), Thailand (n = 61), and the United Kingdom 
(n = 61).  
For the purpose of the statistical analysis, the respondents were divided into two 
groups (based on the median value reported for the entire set of respondents): 
those who had travelled to fewer than 11 countries and those who had travelled 
to 11 countries or more. The two learning outcomes for which a statistically and 
practically significant difference was found between the groups were effective 
communication and management of financial resources. These two skills might 
be improved due to the diversity of people one would meet and situations one 
would encounter upon visiting eleven or more countries. More analysis could be 
done to explore the differences in the number of countries visited, as well as the 
learning outcomes associated with visiting specific countries. However, such 
analysis was ultimately beyond the scope of this paper. 
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Impact of Demographics 
There were very few differences observed between respondents based on their 
basic demographics, such as gender, education level, age, and nationality.. Some 
examples were that female respondents reported that being open-minded was 
greatly improved by travel, as compared to male respondents, who reported that 
it was moderately improved; respondents with at least a bachelor’s degree 
reported effective communication to be greatly improved as compared to non-
degree holding respondents who reported it as moderately improved; younger 
respondents (in their twenties) reported moderately improved skills in 
persuasion and negotiation, use of information technology, and management of 
financial resources, as compared to older respondents (in their thirties), who 
reported that these skills had improved a little.  The biggest differences observed 
were between the Asian respondents and the North American respondents. 
Asian respondents reported moderately improved skills in gathering 
information, use of information technology, management of time, management 
of financial and material resources, and being cautious. Such differences may 
suggest that cultural background has an impact on how respondents approach 
and organize a trip. However, more data will be needed before any conclusive 
findings can be made, especially because the survey produced no baseline to 
reveal what each group’s level of perceived competence was in these areas prior 
to traveling.  
In summary, the travel biography of an individual is an important factor 
associated with how one perceives the learning outcomes of one’s travel 
experiences. The filter through which we interpret the meaning of experiences 
serves to guide us in seeking new experiences and can also serve as the basis of 
reference for comparing our future experiences. Moreover, the more experience 
we gain by travelling the more comfortable we generally become with the 
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conditions we face during travelling. This frees up our attention to explore 
situations that demand more of us and, as a result, allow us to learn more.  
 
Conclusion of Findings: Summarizing Overall Trends 
To answer the question of how travel experiences promote learning, this study 
has identified five significant conditions salient for learning through travel: 
motivation, comfort zone, reflection, social interaction, and travel biography. 
These five conditions interact with each other across the travel process to result 
in an individual’s learning.  Furthermore, some conditions seem to be associated 
more powerfully with some kinds of learning than others. As Michael expressed 
it, when asked about his perceptions on the relative importance of different 
factors in shaping his learning, ‚for personal development, I think, comfort zone 
and reflection will help. For skills, it is more of repetition and reflection that helps 
me to learn them better.‛  
Interestingly, in almost all cases in the survey, there were improvements reported 
in learning outcomes. Very seldom was ‚no change‛ selected as an answer for 
any particular skill. In terms of the amount of improvement reported, there were 
various correlations between different conditions and different skills, suggesting 
that the presence of certain conditions or the higher frequency of certain travel 
behaviours (e.g., visiting developing countries) may exert a positive influence on 
learning. Larger patterns may eventually be identified in the correlations 
between certain conditions and the acquisition of certain specific skills, but this 
would require further research, with a much larger sample, in order to tease out. 
Of all the conditions associated with learning during travel, stepping out of one’s 
comfort zone, reflecting, and building a travel biography of practice seemed to be 
the most powerful based on the interview data. Motivation provides a general 
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outline for a trip, but the unpredictability of travel is such that no trip can be fully 
encompassed by the traveller’s pre-existing motivations and expectations, so by 
extension no trip can maximally enhance learning simply because the traveller 
was goal-directed in approaching it. There will also typically be learning derived 
that goes beyond one’s goals, even though an individual might not be conscious 
of it.  
The perceived feeling of being out of one’s comfort zone into one’s learning zone 
sharpens one’s perceptions and invoke an instinctive adapting and learning 
process so that one can return to equilibrium. Conscious reflection complements 
and enhances this natural learning process. Recording the details of a trip, in 
whatever medium one prefers, enables the storage of the experience for future 
appreciation and helps in recalling the experience for future reference and 
sharing, though which new meaning can be made. Repeated trials enable one to 
test out different types of situations and to become accustomed to change, which 
frees one’s attention to be able to explore and uncover more learning 
opportunities and take full advantage of them. Interactions with others introduce 
a new perspective for individuals to consider, and in doing so, reinforce or 
reconfigure his or her learning.  
In summary, the disjuncture caused by a departure from home, regardless of the 
distance, is a necessary condition for learning to occur through travel, but it is 
likely not sufficient. From the empirical findings, the interaction of the conditions 
of stepping outside one’s comfort zone, reflecting, and building a travel 
biography, and perhaps to a lesser extent interacting with others and holding 
certain motivational orientations, is the magical mix that promotes learning. 
These conditions are present and unfold throughout the entire travel process. As 
a result, various learning outcomes can be achieved.  
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Having shared these study outcomes, I now turn to a conceptual analysis of how 
these conditions come together, through the act of travelling, to help situate 
travel as a human experience that is integral to our learning.  
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CHAPTER 5: DISCUSSION 
 
‚We have discovered an educational black box; we know something 
works but we don’t know why or how‛ (Ewert, 1983, p. 27).  
The quote above is from Ewert, writing in the context of the mystery of outdoor 
education. It perfectly encapsulates my own feelings about travel experiences 
prior to undertaking this study. After analyzing the qualitative and quantitative 
data collected and considering my personal experiences, I am left with no doubt 
that travel contributes to learning.  The study has further shown me that there are 
specific conditions of travelling that contribute significantly to individuals’ 
learning. The way the travel process unfolds is relevant for learning, as well, and 
the conditions that facilitate learning are present at various points throughout the 
travel process, exerting their influence. However, paraphrasing John Dewey 
(1938), the belief that travel leads to learning does not mean that all travel 
experiences are ‚equally educative‛ (p. 25). 
The light to the black box of travelling comes from three areas. First, the 
adventure of departing from an area of familiarity and comfort into the unknown 
and uncertain impels an individual to learn. The outward travels bring us inward 
to ourselves. Second, the idiosyncratic, continuous process of learning is one that 
is affected by past experiences, and also one that influences future experiences. 
These experiences are highly social, and it is in looking at others that we see 
ourselves. Finally, travel offers a glimpse of life’s lessons condensed into a single 
experiential engagement. The lessons and challenges of life that are compressed 
into travel experiences show certain patterns but are nevertheless customized to 
each individual. 
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The Odyssey of Learning: Outward Bound, Inward Found 
Odyssey has become a popular concept to describe epic journeys composed of a 
series of experiences that bring knowledge or understanding. The metaphor of an 
odyssey embodies adventure, challenge, cooperation, reflection, risk, and 
personal growth (Caton & Santos, 2007).  The same notion is also captured in 
Outward Bound’s philosophy of ‚not for the sea, but through the sea,‛ meaning 
that we travel not for the sake of travelling, but in order to learn about ourselves 
and the world through travelling. 
In considering the odyssey of learning, we can draw a parallel to adventure 
education. Adventure education involves the purposeful planning and 
implementation of educational processes that involve risk in some way (Miles & 
Priest, 1990).  What differentiates adventure education from outdoor education 
and experiential education is the active use of risk. The essence of adventure is to 
risk and venture forth into the unknown. The risk can be physical, such as in the 
case of climbing a mountain and being exposed to natural elements. It can also be 
social, as when we have to speak with strangers to ask for directions. Likewise, it 
can be spiritual, as when an individual must confront the self, or perhaps the 
meaning of life (Miles & Priest, 1990).  
The use of adventure is not a new development in modern education, but rather 
a practice that has been used over the ages. The moral of the stories of the 
Odyssey and the Epic of Gilgamesh was that adventure travel could offer 
benefits for an individual life. Similarly, ancient societies often actively placed 
their young people in situations where they would be challenged, as a ‚rite of 
passage,‛ such that they would learn what life and leadership in that society 
required of them (Miles & Priest, 1990). The vision quest of Native Americans is 
an example of this direct experiential learning, wherein a young member has to 
spend time alone in the wilderness. The Grand Tour was also an experiential 
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model of gaining knowledge in the arts and in foreign languages through travel.  
Religious tourism has examples to offer, too, as pilgrimages have been and 
continue to be an important concept in many world religions, as a way to 
develop spirituality and faith among followers through an experiential spiritual 
quest. Even in modern secular tourism, there is, as noted in Chapter 2 of this 
thesis, quite a trend toward the desire for experiential learning and change 
through tourism, as perhaps best captured in Noy’s (2004) work on backpackers 
and their narratives of self-change. 
Traditional education, however, long since moved away from an experiential 
focus and toward the use of abstract concepts and rote testing to educate young 
people—but in recent decades, it appears that it may be making a comeback in 
and alongside classrooms. This is particularly evident in the increase in 
educational travel programs, such as study abroad, and in field trips, where 
students get to directly experience learning in the real world (Lewin, 2009). 
Nevertheless, much of the work of self-development through experiential 
learning today occurs in leisure contexts, and tourism is a key example. 
The comparison of the kind of learning odyssey identified in this research with 
Outward Bound is fruitful because of the fundamental coherence between travel 
and this program’s educational philosophy. Travel, although commonly 
understood as being quite different from the wilderness environments drawn on 
in Outward Bound, is in some ways an alternative to the wilderness. The novel 
social environment of a foreign city provides similar challenges to living in the 
mountains and forests.  Both are metaphoric experiences that teach lessons about 
life: ‚If I can do this, I can do anything‛ (Godfrey, 1980). The interviewees in this 
study noted time and again that travel increased their self-confidence and made 
them more adaptable people when they returned home, echoing the kind of 
learning outcomes sought by Outward Bound. Furthermore, the nature of such 
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metaphoric experiences is that they are applicable to teenagers approaching 
adulthood, as well as to adults seeking renewal and perspective in life. In terms 
of learning, such experiences that are unique and never-before experienced are 
memorable and aid in the recollection and learning after the experience. The core 
learning philosophy of Outward Bound is the same as that of a learning odyssey: 
to develop self-confidence by confronting challenges that at first seem 
impossible, and to enhance relationships with others through shared experience 
(Godfrey, 1980). In both contexts, stepping out of one’s comfort zone and sharing 
that experience with others through social interaction are key. 
Stepping out of a comfort zone implies risk. Risk, as noted in Chapter 2, is the 
potential to lose or gain something of value to us (Jackson & Heshka, 2011). In an 
education context, the use of risk is ethically debatable, because of the probability 
of real danger. This liability issue may render adventure education too 
problematic to pursue in some cases, but when learning is self-directed, as in 
independent and freely chosen travel, an individual can assume full 
responsibility and make choices based on his or her own risk-benefit analysis.  
Harold Macmillian powerfully noted that, ‚To be alive at all involves some risk‛ 
(cited in Leed, 1991, p. 5). 
The pursuit of risk involves an understanding of the fundamental uncertainty of 
life. Contemporary society tends to thrive on the illusion of a risk-free world, in 
which notions of near-perfect comfort and predictability are artificially 
manufactured. Travel attempts to remove this veil and to present life as it is. The 
real confrontation with risk that occurs through travel adds to human fulfillment, 
as it is only when facing the real tests of life that our abilities can be realized. 
Indeed, it is often noted in the tourism literature that tourists seem to be willing 
to engage in risks while traveling that they would actively seek to avoid in 
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everyday life (Uriely & Belhassen, 2006; Elsrud, 2001; Ewert, 1989; Goffman, 1967; 
Redmon, 2003; Ryan 2000, 2003b; Wickens, 1997). 
In the era of late modernity, individuals’ identities are more unstable and 
insecure than ever before, due to social structural changes in society.  More than 
ever before, we have to rely on ourselves to create and define our identities 
(Bauman, 2000; Beck, 1992, 1994, 1995; Giddens, 1990, 1994, 1998). Even though 
risk can be an effective tool in development, as identified as early as Plato in the 
4th century BC, the potential to lose is ever present. Bearing in mind that our 
purpose is to uncover personal learning and growth, it is in our best interests to 
avoid what Dewey (1938) calls experiences of ‚miseducation,‛ as a mis-educative 
experience is one ‚that has the effect of arresting or distorting the growth of 
further experience‛ (p. 25). Overestimating of one’s competence or 
underestimating the risk involved, such that one ends up in the panic zone rather 
than the learning and growth zone, is a fast path toward a mis-educative travel 
experience.  
Hebb (1955) and Berlyne (1960) have suggested that we need to satisfy more than 
our pre-programmed needs of survival and reproduction: we need an optimal 
level of stimulation. In particular, we seek stimulation that is not ordinarily 
available in our everyday lives (deCharms, 1968; Deci & Ryan, 1985) and that 
allows us to use our physical, sensory, and intellectual potential in new or 
challenging ways. The challenge of this unknown, when balanced with the 
appropriate skill level, is generally pleasurable to most people and is described as 
the concept of flow. Flow describes a state of experience that is ‚engrossing, 
intrinsically rewarding and ‘outside the parameters of worry and boredom’‛ 
(Miles & Priest, 1990, p.150 quoting Csikszentmihalyi, 1975, p. 38). The 
confidence gained by the interviewees and the resultant ‚going with the flow‛ 
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attitude they achieved through travel seems to be a manifestation of the concept 
of flow. 
Flow is also consistent with the concept of mindfulness (Carson and Langer, 
2006). Flow is expressed in the pursuit of autotelic experiences. There are eight 
factors that characterized an autotelic experience (Csikszentmihalyi, 1975): 
1. The enjoyment of the experience and the use of skills 
2. The activity itself: the pattern, the action, and the world it provides 
3. Friendship, companionship 
4. Development of personal skills 
5. Measurement of self against own ideals 
6. Emotional release 
7. Competition, measurement of self against others 
8. Prestige, regard, glamour 
Travel has the potential to satisfy, in various combinations, these eight factors, 
and can be thus viewed as an autotelic experience for some, including those 
interviewed in this study. Travel is a way of challenging oneself to participate in 
experiences that are seldom accessible in everyday life or that may use skills not 
called for in daily routines. It is also a forum through which to develop skills that 
one desires and would like to acquire. Csikszentmihalyi (1975) described flow-
producing activities as ‚ways for people to test the limits of their being, to 
transcend their former conception of self by extending skills and undergoing new 
experiences‛ (p. 26). Csikszetmihalyi (1975) has also argued that flow experiences 
are highly desirable in a modern lifestyle due to the complexity of life and the 
feelings of apathy and alienation that are often experienced in modernity. People 
are searching for experiences where they can exercise free choice. Travel, as 
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described by the interviewees, seems to fulfil the human need for autotelic 
experiences in late modernity.  Just as Wang (1999) concluded, in his theorization 
of existential authenticity in tourism, people indeed desire to find the real selves 
they often feel they have lost through the oppressions of modernity, and travel is 
a key context through which this is pursued.  
The odyssey of learning involves three stages: separation, purge, and revelation 
(or ‚travelation‛ as it is imagined here). The departure from home and comfort is 
a separation from the context that defines and identifies an individual. Through 
being removed, the individual is now ‚outside‛ and is able to objectify his or her 
native culture, which once provided the lens that gave meaning upon the world. 
The perception of being ‚outside‛ allows a different perspective of his or her 
everyday life as a substance as compared to a medium (Gibson, 1972). This gives 
the opportunity for an objective appreciation and examination of everything that 
one came from. Against the everyday conditions of routine and settlement, 
departure and travel has obvious intellectual, spiritual, and social consequences.  
With the separation from a context of recognition, the being of the traveller 
becomes ambiguous and malleable (Leed, 1991). The temporal independence 
from a defining social and cultural medium gives the possibility of 
transformation.  
As the self germinates in this journey, it strips and wastes away the 
accommodations of home and everyday lifestyle, and clarifies a person’s 
outlines. Leed (1991) described this saying, ‚Men become what they are through 
what they lose, rather than through what they gain‛ (p. 224). Travel promotes the 
ambiguity of self and the plasticity of identity and becomes an experiment of 
what can be left behind that serves no purpose in the voyage. This is regarded as 
a purge, which removes the external superfluous layers and reveals the 
irreducible core of the self. Death is used as a context for the assertion of an 
 | P a g e  
 
 
128 
essential and irreducible self (Leed, 1991). In both historical narrations of the epic 
journeys of Odyssey and Gilgamesh, the true self of the heroes emerged from a 
journey through the valley of death. Such revelations from travels—
travelations—transform individuals as though they had new eyes.  
As Marcel Proust (2003) wrote in La Prisonnière,  
A pair of wings, a different respiratory system, which enabled us to 
travel through space, would in no way help us, for if we visited 
Mars or Venus while keeping the same senses, they would clothe 
everything we could see in the same aspect as the things of the 
Earth. The only true voyage, the only bath in the Fountain of Youth, 
would be not to visit strange lands but to possess other eyes, to see 
the universe through the eyes of another, of a hundred others, to 
see the hundred universes that each of them sees, that each of them 
is. 
The embodied nature of a physical departure and the perception of the stepping 
out of one’s comfort zone seem to have consequences for one’s mental and 
intellectual expansion. Besides, mobility symbolises freedom, and the ability to 
depart and separate signifies autonomy and individuation. Individual travel is 
like a second psychological birth (Mahler, Pine, & Bergman, 1973), where the 
identity of self is more established than in the first separation from the mother at 
infancy. This is supported by the emphasis on discovery of self that the 
interviewees frequently mentioned. 
The physical separation that arises from travel at the emerging adulthood stage is 
consistent with Arnett’s description of young adults gaining independence and 
exploring life’s possibilities (2000). The main cognitive development during 
emerging adulthood is changes in worldview. While there are experimentations 
of identity in the adolescent stage, and travel may have an impact on that, it is 
during emerging adulthood where a serious exploration can lead to the 
consolidation of identity. Upon this maturation, it is regarded that adulthood is 
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reached. The ‚liminal zone‛ (Shields, 1992, p. 150) offered by travel creates a 
departure from the old and allows for arrival at a transformed self.  
The significance of departure necessitates that the individual comes out of his or 
her comfort zone in some form or another.  As much as travel has become an 
essential part of everyday life for business workers, expatriates, and the middle 
and upper classes, travel nevertheless continues to contain the possibility of 
exposing one to difference. It will not be a surprise if an individual who drives to 
the airport, hops on a plane, flies to a country, and is driven to and back from an 
all-inclusive resort, only to get back on the plane to return home, does not learn 
anything. There is likely no additional risk involved that he or she does not 
encounter in his or her everyday life, especially when the resort is created to 
become a simulated ideal reality specifically for tourist consumption. It is 
recognized that modern travel is driven by multiple motivations. For some, the 
purpose is to escape from everyday life and seek entertainment. In such cases, 
tourism may essentially be a transplant of the tourist’s everyday lifestyle to a 
different location. This phenomenon is perhaps best exemplified in the 
placelessness of generic hotel chains that offer a nod to the local through 
superficial décor choices but really have no differentiation around the world. In 
cases where simply entertainment is sought, or where tourists fail to immerse 
themselves in environments that are outside their comfort zones, non-learning 
may occur, as there is no risk and therefore no gain. 
The odyssey of travel is argued to involve a stepping out of comfort zone. This 
separation from familiarity implies taking a risk for an outcome that is uncertain. 
The purge of what is unnecessary is a loss of what might have once been valued. 
However, more importantly, there is also learning to be gained. Kohak (1984) 
described, ‚to the person who assumes a risk, pain, if it does occur, will not feel 
less, but will matter less. There is so much more in the striving that matters‛ (as 
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cited in Quinn, 1990, p.146). The travelation produces a personal transcendence 
that the person one has become is different from the one who started the odyssey. 
This transformation need not be outwardly evident, but may lie deep inside 
oneself, within the spiritual, emotional, and intellectual spheres of personhood. 
The adventure varies: the stranger the ground trodden upon, the further one goes 
beyond one’s imagination, the more intense the experience becomes. The 
adventure here is by no means equivalent to thrill seeking. It is simply the act of 
going beyond what one has previously experienced and what one already knows 
one can accomplish. The learning that takes place is part of the search for growth 
through the straining of the mind and body.  
What precedes a learning odyssey tends to be apprehension, hesitation, and 
doubt. The price for not leaving, however, is stagnation: we offer nothing new to 
ourselves or to society. We have to let go of the fear and give in to our urge to 
experience that which is just out of range of our prior background, to supplement 
insight with experience previously unknown (Quinn, 1990). An attitude of 
adventure permits a person to seek growth and learning in life; it feeds upon 
itself and renews itself.  
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Learning Circle 
 
Figure 10. Learning Circle  
 
The idea of the learning circle is a continuous process that has no beginning, 
middle, or end. It is based on Dewey’s two principles of continuity and 
interaction. Every experience will influence future experiences, for better and 
worse; the present experience is the result of the interaction of past experiences 
and the present situation. As such, each individual possesses a unique learning 
circle created as a result of his or her personal biography. The use of the circle 
takes a non-reductionist view of the processes and conditions of learning, as 
opposed to viewing them as a cycle (Kolb & Fry, 1975; Richards, 1992) or a model 
with a fixed sequence (Walsh & Golins, 1976, Pearce & Lu, 2011)). The processes 
and conditions are interactive, not linear and sequential.  In a reality where every 
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individual is unique and has a different biography, neat stages are simply not 
part of the picture. 
Learning is a natural process, where every single moment adds to the experience; 
this was clear in interviewees’ discussion of their experiences as unfolding 
throughout the travel process, and even across multiple trips, to produce 
personal growth. The influence of our childhood experiences, which may not be 
readily accessible in our memories, may be present in our propensity to pursue 
certain activities or behave in certain manners. This natural learning is 
unstructured and sometimes happens as preconscious learning or surface-level 
learning. Non-learning is also a component of each person’s history. Every 
encounter, good or bad, adds to the richness and diversity of our experience base. 
Travelations are not isolated but are present in our everyday lives, just as travel 
experiences are a part of our total life experiences. Our travel biographies are 
integrated into our life biographies, a perspective that resonates with notions of 
lifelong and life-wide learning. The lasting legacy of the experience is the result 
of the extraction of the memory and the relation to the present situation that 
shapes the perception of the present situation, while simultaneously redefining 
the memory of the experience and giving it new meaning. The ability to retain a 
travelation depends on how the new awareness is ultimately related to the self 
and to everyday life. If the context is supportive of the connection of the 
travelation to everyday life, then it is more likely to be reinforced and 
strengthened.  
Our travel biographies shape the perceptions of our subsequent travel 
encounters. In doing so, they impact our emotional evaluations of our 
experiences, and therefore also the memories we make. The memories, in turn, 
become a part of our travel biographies, where they further influence future 
interactions in a never-ending cycle. Perception, emotion, and memory affect the 
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desire and expectation to learn and gain something out of the next situation. The 
expectation mediates the evaluation of the next experience and colours our 
understanding and perspective of it. Our individual learning circles are not 
isolated and shaped only by ourselves; they can be transformed by interactions 
with others, which leads to a macro-perspective on the Learning Circle. 
The Learning Circle is also a traditional form of dialogue among First Nations 
people, where it represents the collective wisdom of a group of equals. It is based 
on the concept of interdependence—‚that everything is connected,‛ or in the 
words of Nuu-chah-Nulth First Nations, ‚hishuk ish ts’awalk: everything is one‛ 
(Urban Aboriginal Economic Development, 2014). This collectiveness symbolises 
equality, reciprocity, and respect, which is not unlike what can happen when 
travellers meet on the road. The anonymity of meeting strangers who are 
different from us presents an equal exchange where both parties can benefit from 
each other with no existing expectations. This social interaction is shown to be an 
important condition of the travel experience where the presence of others serves 
to enhance or alter the learning that one derives. Conversations with others are 
unpredictable in the way they might change us. As such, they can be a very 
powerful form of experience: ‚conversation changes the way [we] see the world, 
and even changes the world‛ (Zeldin, 1999, p. 3). The impact of others may not 
be immediately evident. As Gavin, who reflected on a kayaking trip in Nepal, 
reported, ‚After looking at the photos, I realise my best photos and those that 
meant the most to me were the ones that had the locals in them, rather than the 
kayaking photos that I was meant to take originally.‛ 
The others around us form our social reality, and as we travel we become 
members of new communities and we master the knowledge to fully participate 
in the socio-cultural practices of that community (Lave & Wenger, 1991), with the 
view that ‚the agent, activity, and the world mutually constitute each other‛ 
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(Lave & Wenger, 1991, p.33). We learn in our social reality and give meaning to 
this new knowledge and internalize it within our individual life-worlds. As such, 
we learn and we transform our communities as we change. At the same time, as 
we travel, we become immersed into new communities of practice. The exposure 
to these new communities gives us the opportunity to acquire that community’s 
subjective viewpoint and learn to speak its language (Brown & Duguid, 1991). 
This ‚legitimate peripheral participation‛ (Lave & Wenger, 1991) provides us 
with a disjuncture with how we see the world, and from that we can assimilate 
and accommodate the new viewpoint into our existing knowledge. The 
communitas—or intense egalitarian social bonding—formed during travelling 
(Wang, 1999) allows for the free exchange of information between equals. 
Travellers share recommendations, insights, and knowledge gained during their 
travels and influence each other’s motivations, behaviours, and learning. The 
social interaction improves communication skills, but more importantly enhances 
the ability to gain the perspective of another and the openness to accept 
differences and recognize a common humanity.  
The travelation process provides each traveller with what is meaningful and 
relevant to that unique individual. What you learn does not necessarily increase 
because you have spent more money or more time on the road. A person’s status 
before he or she travels does not matter: travelations happen from the way one 
travels. From the data in this study, it can be seen that personal background 
characteristics such as age (within the range considered here), marital status, or 
education level make no significant difference for the type or degree of people’s 
learning through travel.  Any status or privilege that one might enjoy prior to 
departure is stripped clean in the sense that the journey treats every individual as 
who they are, not what others think of them. The collective experiences that we 
share with others when our paths intersect through travel changes something of 
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our individual experience. Within the constant revolution of the Learning Circle, 
there are no final learning outcomes, only episodes in our learning journey. 
 
The School of Life 
Looking at the historical origins of ‚travel experience,‛ learning is implied. 
Travel originated from the word travail: ‚to labour, go on a difficult journey.‛ 
The Latin origin of experience, experiencia, also meant knowledge gained by 
repeated trials. It was necessary that the knowledge be tested and reinforced 
beyond a single observation, through multiple experiments. Digging further, the 
root of experience is from ex, ‚out of,‛ and periculum, ‚trial; risk, danger,‛ from 
which comes the word peril (Online Etymology Dictionary, 2014). Therefore, the 
notion of ‚travel experience‛ entails the ideas of risk, labour, discomfort, and 
multiple experiments as discussed in the idea of travel as a learning odyssey. By 
undertaking a travel experience, one’s biography is expanded and one’s life 
enriched by acquiring a broadened worldview. The encounter with others in a 
Learning Circle provides a window into other ways of living, which we can 
juxtapose with our current understandings. Reflecting on this, the useful parts 
can be accommodated into our lives, and the non-useful parts can bring a 
perspective of what we had that we have taken for granted. A different 
environment also allows us to exercise our skills and to see if what we know is 
useful or practical beyond our home environment. The lack of the safety net of 
home and cultural expectations allows us to be exposed to the uncertainty of life 
but also the possibility of serendipitous moments. The shedding of behavioural 
constraints and familiar routines in everyday life (Goffman, 1963, 1967; Shields, 
1992; Turner and Ash, 1975) seems to be conducive to the improvement of 
generic skills. What seems to have the most lasting effect on the interviewees, 
however, are the surprises they experienced when they had no expectations. It is 
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as though they have acquired a child’s curiosity, as it is captured by the novelist 
John Knowles, 
it was a refreshing feeling, somehow a sweet feeling, like a return to 
very early youth; there was a sense of morning, and even of 
innocence about it. That was what travel did for me, but only in the 
furthest reaches of abroad, where they didn’t know quite what to 
make of me and I didn’t know quite what to make of them, where I 
had to improvise in a new and unfamiliar world; in other words, to 
behave like someone very young‛ (cited in Leed, 1991, p. 50).  
Travel, as explained by one of the interviewees, Sam, is a life school. It offers a 
condensation of life’s challenges into a single journey. As the Learning Circle for 
each individual differs according to his or her past experiences, as well as due to 
the other individuals he or she encounters, so is the curriculum of this school 
unique for everyone. Conversely, life is commonly metaphorically described as a 
journey—a passage through time and space from birth to death. A journey, as 
noted above, involves three stages: departure, passage, and arrival. These stages 
serve different needs for different individuals as described by Leed (1991, p. 22): 
Departure may serve the need for detachment, escape, and 
purification. Passage serves the need for motion but generates other 
longings of stability and routine. Arrival serves the need for human 
association, definition, and membership but may engender a new 
desire to depart.  
In its totality, travel resolves the contradictory human needs of motion and rest, 
change and stability.  
The educative benefits of travel have been widely acknowledged, and this study 
provides further empirical evidence. In comparison with the research done by 
Pearce and Foster (2007), the top 8 skills developed through travelling were the 
same. The median amount of improvement of the skills as a result of travelling 
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was also within the ‚moderately improved‛ to ‚greatly improved‛ range. The 
findings further mirror the learning benefits catalogued in the existing literature, 
in such works as Gmelch (1997), Hansel (1998), Kuh (1995), Byrnes (2001), 
Stitsworth (1994), and Hunt (2000). Pearce and Foster (2007) claim that 
backpacking is a kind of ‚University of Travel,‛ based on the sample of 
backpackers they studied. I argue that travel itself is like a ‚School of Life.‛ 
De Botton (2002) recognizes the power of travel as an education tool, despite the 
chaotic curriculum. The difficulty of classes taken is dependent on the conditions 
that one includes, such as the level of physical, emotional, and social discomfort, 
the people we interact with while we travel, and the way we record and reflect 
on our experiences. There are no standardised learning outcomes for the classes 
in this School of Life. Each individual is graded by his or her own efforts and is 
free to learn what he or she deems meaningful and relevant. It is a school and not 
necessarily a university because it does not necessarily teach advanced lessons, 
but rather simple lessons that are open to everyone. There are no admission 
requirements, and anyone of any age can benefit. The informal nature of this 
school puts the responsibility of learning on the individual, to learn wherever 
and whenever he or she pleases. There is no graduation; everyone is in this 
school for a lifetime. The pedagogical nature of travel is proven: travel is 
conducive to learning.   
 
 
 
  
 | P a g e  
 
 
138 
CHAPTER 6: PRACTICAL IMPLICATIONS AND 
CONCLUSIONS 
 
Having reached the end of our journey with this study, the mixed methodology 
approach has revealed the relevance of travel for learning as well as the 
conditions that lead to it. In this concluding chapter, some practical applications 
for the findings will be presented, in the form of advice for individuals, tourism 
businesses, and educational institutions. The limitations of this study will then be 
discussed, offering possibilities for future research.  
 
Practical Implications 
This study has a wide range of practical implications for individuals, tourism 
businesses, and educational institutions. These implications are based on the 
outcomes of this study, which has demonstrated that ‚travelations‛ are derived 
through the process of departing from one’s comfort zone and engaging in 
reflection, as well as being influenced by a person’s motivations, social 
interactions, and travel biography. The following section outlines some ‚rules of 
the road‛ for individuals and organizations seeking to better harness travel’s 
potential for facilitating learning.  
 
Advice for Individuals 
1. Challenge yourself. 
Go beyond activities and interactions in which you are already comfortable and 
confident. This can be pursued through destination choice or the travelling style. 
You can travel alone or go in a group. You may be set in one way of doing things, 
but until you have done otherwise, you never know what the outcome will be. 
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We easily fall into patterns of repeating what we are used to and are competent 
at; challenge yourself to explore different ways of travelling, seeing and learning. 
There is nothing that you should learn: instead, learn based on what is interesting 
to you and makes sense for you.  
 
2. Think and reflect. 
The myriad of experiences during travel can overwhelm anyone; therefore, 
thinking and reflecting is important to deepen memory. Doing so gives meaning 
to the experience and provides insights to how what you have gained can be 
integrated to your everyday life. Recording a trip can be useful for future 
recollection but should not be done in a way that distracts from the actual 
experience.  
 
3. Be motivated to learn. 
Learning is enhanced when we accept and allow the trip to change us, in 
whatever small ways this may occur. Being motivated to learn is not about being 
crazy over learning each and every detail that can be consumed over the course 
of a trip, but rather about being mindful (Carson and Langer, 2006; Moscardo, 
1996) of how each experience we encounter adds to our Learning Circle.  
 
4. Encourage and support others. 
Having travelled, encourage others around you to travel as well, regardless of 
their age and background. Travel is accessible to almost everyone. Support 
others, such as your family members and friends, by sharing how you have 
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benefitted from your travels. The idea is not for others to replicate what you have 
experienced but to explore the wonders of travelling for themselves.  Do not 
judge.  Everyone’s journey is his or her own. 
  
5. Be spontaneous. 
Being spontaneous forces you to trust yourself and helps you to develop a sense 
of confidence. You do not have to be anyone but who you are right now to enjoy 
the benefits of travelling. It impels you to accept the uncertainty of life, and 
through that process, to appreciate the serendipitous nature of travelling. With 
no expectations, everything is a bonus.  
 
Advice for Tourism Businesses 
Pine and Gilmore (1999) predicted that transformative experiences will become 
the highest offerings a business can provide. They argued that we do not simply 
partake in experiences because they are fun and enjoyable; indeed, as this study 
has shown, some experiences can be uncomfortable, scary, or even painful. Why 
do we do it then? The reason is obvious: we want to be changed by the 
experience. Experiences are but a means of eliciting something that is more 
desirable, and more valued, than the experience itself: becoming a changed 
person. The memorable experiences that we often hear of as being ‚life-
changing‛ are those that have transformed people. There is no higher offering 
than transformation, because of our innate and never fully realized need to grow 
and develop. Unlike more base economic offerings, transformation cannot be 
commoditized easily because unique individuals, in search of intensely personal 
self-development, are the ultimate fully differentiated market. In an experience 
economy, facilitating personal development will be the imperative of the most 
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highly sought after businesses, as their unique point of differentiation will be 
value creation in customers. The ‚product‛ that tourism businesses should focus 
on is actually integral to the customer, not a freestanding traditional product or 
service that can simply be packaged and sold. 
Guiding businesses, for instance, may find increased success by including more 
than just interpretive services, instead combining them with life coaching 
services, such that clients can better make meaning of their experiences and the 
relevance of those experiences to their lives. In group travel, the guide could act 
in the role of a facilitator, who helps participants to process their learning, much 
like what is already available in corporate team building activities. 
Niche areas could be developed that integrate adventure, culture, and experience 
tourism into a form of tourism that has, at its center, transformative life 
experiences for clients. Program offerings could be highly customized or very 
random, as long as they are geared to provide some form of scaffolding for 
clients’ learning. Examples could include arranging language school and 
homestays for clients and facilitating other travel services as well. More 
importantly, however, would be support during trip follow-up, to maximize a 
client’s benefits from learning. Family tours could become a growing segment of 
this new learning-based tourism, as parents increasingly desire to provide 
educative life experiences for their children but may appreciate support in 
actualizing this goal.  
Charitable organizations could also look into sponsoring travel as part of non-
profit programs that support disadvantaged groups. These groups could then 
benefit from travelling, which might in turn have larger benefits for society. 
Indeed, social tourism (Minnaert, 2012), a similar concept, has seen great success 
in Europe and has even garnered government funding.  Perhaps research like 
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this, which highlights the educative nature of travel, can be useful in helping to 
further justify such initiatives and argue for their expansion. 
Satisfaction has up to now been the most common measure of tourist experience, 
but the outcomes of this study suggest that transformation should be the 
measure, as it is the result that is ultimately desired through learning and 
growth. Ordinary, oft-repeated experiences suffer from diminishing marginal 
returns.  Our satisfaction levels decline, as we know what to expect and become 
indifferent to the experience. However, if businesses were to focus on de-
differentiating markets to serve individuals and strive to elicit transformation 
within them, then tourist satisfaction would be almost guaranteed.  Thus, a scale 
to measure tourist transformation may constitute a better vision for the future 
assessment of tourist satisfaction. 
  
Advice for Educational Institutions 
Since the educative benefits of travelling are in line with the mission of 
educational institutions, where possible, such institutions should seek to draw 
more heavily on travel as part of the curricula. Such a practice is potentially 
relevant to educational institutions that serve all age groups and abilities. Field 
trips and regionally based trips place relatively few demands on institutions 
compared to the potential for learning benefits, and these types of experiential 
learning may be highly appropriate for younger groups of students. 
In other cases, especially with older students, where the flexibility and funding is 
present, institutions should encourage study abroad or develop travel as an 
integral part of the curriculum. As Elmuti, Minnis, and Abebe (2005) argue, 
colleges and universities often seek to help students develop generic skills, in 
addition to specialized disciplinary knowledge, but such skills cannot always 
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best be developed in a classroom setting. Such meaningful and practical lessons 
become more attainable, however, when travel is used to supplement higher 
education (Seidman & Brown, 2006). Study abroad programs, field schools, and 
the like exist in many institutions, but more should be done to encourage student 
uptake and to create additional opportunities. Funding and scholarships should 
be made available for associated costs of such programs to increase accessibility 
for lower-income students, as study abroad continues to be dominated by the 
economically privileged class (Lewin, 2009). 
Furthermore, mechanisms should also be put in place for students to receive 
credit for personal international travel experience. Elective credit could be 
provided for structured post-trip engagement, though which students would be 
required to reflect and to produce assignments related to their trips, which 
document their learning and explore and articulate its relevance to the broader 
educational outcomes of their programs.  Such an idea is in line with the move 
away from measuring learning based solely on contact hours in formal classroom 
settings and toward instead assessing the actual learning outcomes a student 
achieves—a change that is being embraced at our own institution of TRU 
(personal communication, Dr. Kellee Caton, Chair of the Educational Programs 
Committee, TRU, March 7, 2014). 
The evidence from this study suggests that the doubts of scholars like Wanner 
(2009), who question whether the desired effects of study abroad can be 
attributed to a single cause, are well placed. If some of the benefits of formal 
educational travel programming are due simply to the act of traveling itself, then 
educational institutions should certainly continue to promote study abroad, but 
at the same time, they should encourage and recognize other types of travel 
opportunities students may undertake on their own that may require less 
administrative cost. This may also help universities to avoid liability issues, if 
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there is a path open for recognizing outcomes from life-wide learning activities 
through the encouragement of reflection after the fact, in cases where students 
have chosen to undertake activities that fall outside the increasingly narrow 
boundaries of tolerable risk that constrain university programming options. 
  
Study Limitations 
All research projects have limitations, and this thesis is no different. Some of 
these limitations are innate to the act of trying to study something so personal 
and individuated as travel and learning, but others foreshadow opportunities for 
further studies, which can help to generate more knowledge about this complex 
phenomenon.  
It is first necessary to highlight that the study is based on a convenient and 
limited sample, and also on travellers’ self-reports. A subjective appraisal of 
learning may easily under- or overestimate an individual’s actual learning. Thus, 
as much as personal perceptions of learning are important to each individual, it 
would be interesting triangulate these perceptions by exploring whether a 
person’s immediate social group (i.e., family, friends, traveling companions, etc.) 
share the same opinion as the individual on his or her learning and self-change 
(Cohen, 2004). This creative phenomenological methodology, in which others in a 
person’s immediate life-world are asked to help shed light on the person’s 
development, has recently been deployed for what appears to be the first time in 
tourism research (Pocock and McIntosh, 2013). However, there will inevitably be 
a limit to the extent to which understandings of human learning can ever be 
uncovered. The mystery of preconscious learning and memory will require the 
assistance of psychology and neuroscience to complement approaches from 
tourism studies and education, but even then, it is likely that the human mind 
will never fully be able to comprehend its own workings (Damasio, 2010).  
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Other limitations that may be easier to overcome with more research revolve 
around the sample group and methodology. The background of the individuals 
within the two samples, while clearly international in terms of origins, have 
many commonalities between them that may account for the patterns in 
participants’ responses. They are mainly from middle-class families, from 
developed countries, with very easy access to international travel, and almost all 
are within the emerging adulthood phase (Arnett, 2000)—so much so that there 
has been no attempt to extrapolate the study’s conclusions beyond this age 
group. There remain many possibilities for exploring how people from different 
age groups (e.g., children, established adults, or seniors), people from different 
social backgrounds, people of different nationalities and cultures, and people 
with different personal biography patterns (e.g., young families, retirees) may 
exhibit their own patterns with regard to travel and learning. Specific 
destinations could also be investigated to determine if certain countries, such as 
developing countries or less-popular travel destinations, might have a different 
effect on the learning outcomes of travellers. More statistical analyses could also 
be done with a larger sample of travellers, in order to compare the various results 
and identify further trends in learning.  
Furthermore, as most of phase 1 and all of phase 2 of this research were done 
after respondents had already returned from traveling, memory limitations in 
self-reporting are potential issues.  On the other hand, however, it sometimes 
takes time for individuals to come to terms with their learning outcomes from a 
trip, so to distribute a questionnaire to people while they are traveling would pose 
its own set of limitations as well. A longitudinal study that assesses individuals 
before, during, and after travelling would be useful to overcome this limitation 
and might also offer more comprehensive insight on how learning differs as 
travel experiences evolve.  Such an approach might be particularly fruitful in 
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helping educational institutions to understand the potential value that lies in 
facilitating reflective exercises for traveling students have done independently, as 
well as for generating guidance on how this might most effectively be done. 
Another limitation is that the study only focused on positive changes in 
learning—on improvement. Different insights might ensue if subjects were asked 
how travel may have caused some of their skills to deteriorate. In other words, 
negative learning is also a potential result of travel, but this study was not set up 
in a way to capture that possibility. As travel is such a complex human 
phenomenon, it is necessary in the future to seek to understand not only the 
benefits but also the costs of travel.  
Finally, it would be interesting to see if the native language of the population, as 
well as the language used to conduct the research, has any impact on the 
findings. We make meaning based on our linguistic comprehension, and this 
suggests that a different language medium might have an impact on the way we 
view, and thus learn about, the world and the self.  Such an idea stands as one 
more reminder that the current relative linguistic homogeneity of the tourism 
literature is a barrier to human knowledge growth about this phenomenon 
(Tribe, 2006). 
 
Conclusions 
The sheer familiarity and commonality of travel in modern society makes it 
difficult to understand its educative effects upon individuals and societies: the 
effects are often assumed, such that we feel they require little or no explanation. 
However, lurking beneath the surface are deeper connections between learning 
and travel. This paper serves to highlight such connections, and by doing so, has 
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hoped to enhance the learning that can ultimately be derived from travelling for 
all.  
Travel experiences, as this study’s findings show, realise the definition given by 
Jarvis (2006, p. 134) of learning: ‚where the body and mind experiences social 
situations, the perceived content of which is then transformed cognitively, 
emotively or practically< and integrated into the individual person’s biography 
resulting in a changed (or more experienced) person.‛ Despite the complexity of 
the phenomenon of travel and learning experienced by the interviewees and 
myself, I was able to identify five conditions that were particularly salient: 
motivation, departure from comfort zone, reflection, social interaction, and 
biography. These conditions interact collectively during the entire travel process, 
from pre-trip decision making, to experiences had while travelling, through to 
post-travel processing.  
In combination, these conditions help us to see the essence of why travel has so 
often been proposed as beneficial to our learning. Travel is an odyssey of 
learning where an outward expansion of one’s experiences induces the revelation 
of one’s inner self. The multifaceted nature of learning through travel is present 
constantly and involves a continuous interaction between one’s past experiences 
and one’s current situation. Travel also impels an individual’s Learning Circle to 
extend beyond the self, to include the sum of all the interactions with the others 
that one encounters in a journey. Finally, travel is such an impactful source of 
learning because it condenses life’s challenges into a single episode: a potent 
course in the ‚School of Life.‛ The study thus echoes conclusions in the existing 
literature about the importance of travel as a space of informal learning (Pearce & 
Foster, 2007; Gmelch, 1997; Kuh, 1995), while going beyond the existing literature 
to help us understand what it is about travel that does this job so well. 
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It is important to note that this study is not suggesting that all forms of travel 
undertaken by emerging adults are equally educative. Some will be more 
impactful than others, and this paper has recommended ways to help individuals 
who wish to pursuing deeper, more reflective learning experiences through 
travel.  
In the end, this study was meant to be exploratory, to provide an empirical and 
theoretical interdisciplinary exploration of the phenomenon of travel and 
learning. By attempting to identify key aspects of travel that contribute to 
learning in order to understand how they collectively help explain why learning 
is derived from travel, this thesis has attempted to light the first candle in the 
black box of travel and learning. There remains much to research and 
conceptualize.  It is hoped that this thesis will stimulate practical application by 
individuals, businesses, educational institutions, as well as catalyze further 
research on the complex and multifaceted nature of the phenomenon of travel 
and learning.  
Travel as can be seen is an integral part of our modern lifestyle with educative 
benefits that are potentially accessible to everyone. Leed (1991, p.8), in The Mind 
of the Traveller, perhaps captures best the essence of how travel contributes to an 
individual’s learning:   
This emphasis upon travel as a test, as a loss that brings a gain of 
stature and certainty of self, suggests that the changes of character 
effected by travel are not so much the introduction of something 
new into the personality of the traveller as a revelation of 
something ineradicably present—perhaps courage, perdurance, the 
ability to endure pain, the persistence of skills and abilities even in 
a context of fatigue and danger. The transformations of passage are 
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a species of ‚identification‛ through action, which adds to the being 
in motion only a consciousness of the irreducible form and 
individuality of that being. In the difficult and dangerous journey, 
the self of the traveller is impoverished and reduced to its 
essentials, allowing one to see what those essentials are.  
The ‚travelations‛ that an individual gains, reveal a side of him or her that has 
been obscured by routine and alienation and hidden by the comfort and 
familiarity of modernity. The point of travelling, then, is the revelation of the self, 
and as Kurt Hahn famously expressed, ‚There is more in us than we know, if we 
could be made to see it; perhaps, for the rest of our lives we will be unwilling to 
settle for less.‛ 
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APPENDIX A 
Interview Guide 
 
General questions to situate participant: 
Which city are you from?  
If different from location of interview, how long have you been away? 
Are you residing here at the moment? 
[If residing in a non-home region for work or study purposes] Do you think work or 
studying in an area for a long term can be considered as travelling? How does this differ 
from other travels you may have taken? 
General ice-breaking questions to assess participant’s travel interests and situate the 
specific trip(s) that will be discussed in the interview: 
Why do you travel? 
Can you tell me about the trip you’re taking now/the most memorable trip you’ve taken 
so far (the one the participant can recall most vividly)? 
What was your primary reason for making [the trip we’re discussing today]? 
Are/Were there any additional secondary reasons you are taking/took the trip? 
What were some of the best/worst experiences you had on this trip? 
What did you learn on this trip? (researcher will probe based on theory: learning = skills, 
personal development, behavior change) 
Were these learning outcomes an overt goal of the trip? 
More specific probing questions about learning, tied to experiential education theory: 
Comfort Zone  
 Are you familiar with the idea of comfort zone? (Comfort zone = risk = perceived 
personal competence) 
 Do you feel you had any experiences on your trip that challenged you to move outside 
your comfort zone? 
  
Probe based on possibilities from information revealed earlier in the interview about the 
trip: 
-travelled alone? 
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-work/study? 
-travelled for an extended period of time? 
-done activities that you will otherwise not usually do? 
-country that is very different from country of origin/region outside of normal area of 
residence? 
Repeated Exposure 
How many times have you travelled? 
How do you think your past travel experiences affect your current travel? 
Do you think you learn differently from repeated travelling? 
Do your current (or more recent) learning experiences while traveling differ from your 
past ones?  If so, how?  In other words, do you see your learning changing over time as 
you take more trips? 
Reflection 
How do you record your travel experiences? (Journal, Memento, Photo, Video, 
Scrapbook, Blog?) 
Did you bring any of them along? Would you like to share this? 
How often do you review records of your trip(s) after you get home?  
Does looking at these records help you to reflect and learn something new about the trip? 
How do you think your perceived learning from a travel experience has changed over the 
years? 
Do you share your travel experience with friends/family/others? Do you find that 
recounting such experiences help you to learn something about the trip? 
Some demographics questions to conclude: 
What is your age range? 19-22/ 23-26/ 27-30/ 31-39/ 40-49/ >50 
What is your current occupation? 
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APPENDIX B 
Survey on Travel Experiences and Learning 
 
Thank you for considering completing this survey. My name is KaiXiang Liang, and I am a student 
in the Bachelor of Interdisciplinary Studies program at Thompson Rivers University in Canada. 
This survey is part of the research project I am completing for my undergraduate thesis, and it 
explores how travel contributes to learning. It is open for anyone between the ages of 19-40. It 
should take only about 10 to 15 minutes to complete. The outcomes will eventually be shared at 
academic conferences and in academic publications. All responses are anonymous and cannot be 
linked to specific individuals, and I have no way of tracking which individuals are participating. 
You are free to leave the survey at any time or to skip any questions you do not wish to answer. 
Submission of the survey will constitute your consent to participate. If you have any questions, I 
can be reached at liangkaixiang@gmail.com or by phone at 1-778-921-2576. Any further 
questions about the study, you may also contact my research supervisor, Dr. Kellee Caton, at 
kcaton@tru.ca or by phone at 1-250-852-7630 or the Dean of Faculty of Adventure, Culinary Arts 
and Tourism, Dr. Harold Richins at hrichins@tru.ca or by phone at 1-250-852-7138. If you have 
any ethical concerns about this study, please contact Chair, Research Ethics Board of the 
university at 1-250-828-5000. Thank you for your help with this project!  
 
 
1)  How important to you are the following motivators for travel? 
 
 
 Not Important 
At All 
Not 
Important 
Neutral Important Very 
Important 
To learn about/experience another 
country 
     
To learn about/experience another 
culture 
     
To interact with people of the host 
country 
     
To explore and ask questions      
To develop my skills and abilities      
To accomplish/achieve something      
To develop my personality      
To understand myself more      
To relax (physically/emotionally)      
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To escape familiar things (home 
life/work) 
     
To socialize with other travellers      
To play, party and be entertained      
To have romantic relationships with 
foreigners 
     
To visit famous sites and environments      
To find thrills/excitement/adventure      
To pursue special interests      
To spend time with family and friends      
To satisfy a feeling of a need to travel      
To challenge myself to experience 
something different 
     
 
 
2)  From the list below, please rate how much your skills and personal attributes have 
been developed or improved as a result of your travel experiences. 
 
 
 How much has this skill improved due to travel? 
 No 
change 
Improved a 
little 
Moderately 
Improved 
Greatly 
Improved 
Identifying and solving problems     
Decision making     
Critical thinking—analyzing and organizing 
evidence and arguments, clearly and logically 
    
Forward thinking- thinking ahead for future 
situations 
    
Effective communication with a range of people     
Teamwork     
Persuasion and negotiation     
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Interpersonal understanding     
Coordination—adjusting your actions in relation 
to others’ actions 
    
Feeling comfortable around all types of people     
Making and maintaining relationships     
Being open-minded—considering different 
options, viewpoints, new ideas and possibilities 
    
Using and interpreting different information 
sources 
    
Gathering information/researching     
Use of information technology—computer 
literacy and accessing online technologies 
    
Independent, self-directed learning     
Willingness and ability to learn and continue 
learning 
    
Adaptability—adapting to and operating in a 
diverse environment of culture, language 
    
Reflection of actions—understanding the 
social/cultural implications of your actions 
    
Understanding and awareness—of different 
people, cultures, perspective and lifestyles 
    
Social contribution—contributing to the social, 
cultural life of the communities visited 
    
General knowledge—of geography, history, 
current issues, world affairs 
    
Management of time     
Management of financial resources     
Management of material resources     
Self-confidence     
Self-motivation     
Self-evaluation—of your strengths, weaknesses,     
 | P a g e  
 
 
167 
priorities, learning attributes 
Patience     
Tolerance     
Persistence     
Independence—working alone     
Responsibility     
Language skills     
Discovering opportunities     
Willingness to take risks     
Dealing with pressures, emotions and stress     
Dealing with change     
Planning in order to achieve goals     
Perspective- the ability to objectively perceive 
things in their relative importance 
    
Being ‘mindful’—being thoughtful, reflective and 
actively processing information 
    
Being cautious and careful where appropriate     
 
 
3)  Do you think what you learn while you travel is transferred to your daily life? 
 
                Yes 
                No 
                Not Sure 
 
4)  How often do you feel that you have to step outside of your comfort zone during 
your travels?  
 
                Almost Never 
                Seldom 
                Sometimes 
                Often 
                Almost Always 
 
5)  What conditions/situations would you describe as stepping outside of your 
comfort zone? Please choose all that apply.  
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                Lack of physical comforts (e.g. airconditioning, well serviced toilets) 
                Travel in a group 
                Travelling alone 
                Language barrier 
                Different cultural norms 
                Lack of familiar food 
                Absence of friends and family 
                Duration of trip 
                Climate and distinct seasons 
                Interacting with strangers 
                Lack of technology and communications services 
                Remote environment (e.g. backcountry, wilderness) 
                Urban environment (e.g. city) 
                Other (please specify) 
 
                
If you selected other, please specify               
______________________________________________________________________ 
 
6)  Which of the following do you use to record/remember your trips? Please choose 
all that apply.  
 
                Travel journal/diary 
                Blog 
                Social media 
                Photos/videos 
                Souvenirs/ memorabilia 
                Postcards 
                Copies of letters or emails sent while travelling 
                None, only use memory 
                Other (please specify) 
 
                
If you selected other, please specify               
______________________________________________________________________ 
 
7)  To what degree do you agree reflecting on what happened during your trip or 
after your trip enhances your learning?  
 
                Very little 
                Somewhat 
                To a large degree 
                Not sure 
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8)  Do you share/recount your travel experiences with others? 
 
                Yes 
                No 
 
9)  When recounting your travel experiences, to what degree do you feel that you 
gain a new perspective from the people you share with? 
 
                Very little 
                Somewhat 
                To a large degree 
                Not sure 
 
10)  Which of the following groups do you interact/spend time with the most while 
travelling? 
 
 
 Never Minimal Moderate Frequent Always 
People you are travelling with      
Other travellers met for the first time on the trip from the 
same culture as you 
     
Other travellers met for the first time on the trip from a 
different culture as you 
     
Locals- tourism related (guides, receptionists, etc.)      
Locals- non tourism related      
 
 
11)  Have you ever worked/studied/lived abroad? 
 
                Yes 
                No 
 
12)  How long have you worked/studied/lived abroad? (All experiences combined. 
Please specify in months) 
 
               ____________________________________________________________months 
 
13)  How do you spend the majority of your travels? 
 
                Alone 
                With others from home (e.g. partner, family, friends) 
                With others met while travelling 
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14)  What is the length of time of your longest trip ever taken?  
 
               Please specify to the nearest: 
____________________________________________________________weeks (3months=13 
weeks, 6 months=26 weeks, 12 months=52weeks) 
 
15)  How much time have you spent travelling, domestically and internationally, at 
different points in your life? 
 
 
 Domestic International 
 Less 
than 1 
week 
per 
year 
1-2 
weeks 
per 
year 
3-4 
weeks 
per 
year 
More 
than 4 
weeks 
per year 
Not 
applicable 
Less 
than 1 
week 
per 
year 
1-2 
weeks 
per 
year 
3-4 
weeks 
per 
year 
More 
than 4 
weeks 
per year 
Not 
applicable 
Childhood 
(0-12years) 
          
Adolescent 
(13-18years) 
          
Young 
Adulthood 
(19-29 years 
old) 
          
Adulthood 
(30-40 years 
old) 
          
 
 
16)  Where have you spent the most amount of time travelling? 
 
                In your own country (domestic) 
                In other countries (international) 
                About the same domestic and international 
 
17)  Where have you spent the most amount of time travelling? 
 
                Developing nations 
                Developed nations 
                About the same in both developing and developed nations 
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18)  What are the countries/nations you have been to? 
 
     Afghanistan 
                
Albania 
                
Algeria 
                
Andorra 
                
Angola 
                
Antigua and 
Barbuda 
                
Argentina 
                
Armenia 
                
Australia 
                
Austria 
                
Azerbaijan 
                
Bahamas 
                
Bahrain 
                
Bangladesh 
                
Barbados 
                
Belarus 
                
Belgium 
                
Belize 
                Benin 
                
Bhutan 
                
Bolivia 
                
Bosnia and 
Herzegovina 
                
Botswana 
                
Democratic People's 
Republic of Korea 
(North Korea) 
                
Democratic Republic of 
the Congo 
                Denmark 
                Djibouti 
                Dominica 
                Dominican 
Republic 
                East 
Timor 
                Ecuador 
                Egypt 
                El 
Salvador 
                Equatorial 
Guinea 
                Eritrea 
                Estonia 
                Ethiopia 
                Fiji 
                Finland 
                France 
                Gabon 
                Gambia 
                Georgia 
                Germany 
                Ghana 
                Greece 
                Grenada 
                
Guatemala 
                Guinea 
                Guinea-
Bissau 
                Guyana 
                Haiti 
                Honduras 
                Hungary 
                Iceland 
                India 
                Indonesia 
Madagascar 
                Malawi 
                Malaysia 
                Maldives 
                Mali 
                Malta 
                Marshall 
Islands 
                
Mauritania 
                Mauritius 
                Mexico 
                
Micronesia (Federated 
States of) 
                Monaco 
                Mongolia 
                
Montenegro 
                Morocco 
                
Mozambique 
                Myanmar 
                Namibia 
                Nauru 
                Nepal 
                
Netherlands 
                New 
Zealand 
                
Nicaragua 
                Niger 
                Nigeria 
                Niue 
                Norway 
                Oman 
                Pakistan 
                Palau 
                
Palestinian Territories 
                Panama 
                Papua 
New Guinea 
                Paraguay 
                Peru 
Arabia 
                Senegal 
                Seychelles 
                Sierra Leone 
                Singapore 
                Slovakia 
                Slovenia 
                Solomon 
Islands 
                Somalia 
                South Africa 
                South Sudan 
                Spain 
                Sri Lanka 
                Sudan 
                Suriname 
                Swaziland 
                Sweden 
                Switzerland 
                Syrian Arab 
Republic 
                Taiwan 
                Tajikistan 
                Tanzania 
                Thailand 
                Togo 
                Tokelau 
                Tonga 
                Trinidad and 
Tobago 
                Tunisia 
                Turkey 
                
Turkmenistan 
                Tuvalu 
                Uganda 
                Ukraine 
                United Arab 
Emirates 
                United 
Kingdom of Great Britain 
and Northern Ireland 
                United 
States of America 
                Uruguay 
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                Brazil 
                
Brunei Darussalam 
                
Bulgaria 
                
Burkina Faso 
                
Burundi 
                
Cambodia 
                
Cameroon 
                
Canada 
                Cape 
Verde 
                
Central African 
Republic 
                Chad 
                Chile 
                China 
                
Colombia 
                
Comoros 
                
Congo (Republic 
of) 
                Costa 
Rica 
                
Croatia 
                Cuba 
                
Cyprus 
                
Czech Republic 
                Côte 
d'Ivoire 
 
                Iran 
(Islamic Republic of) 
                Iraq 
                Ireland 
                Israel 
                Italy 
                Jamaica 
                Japan 
                Jordan 
                
Kazakhstan 
                Kenya    
 Kiribati 
                Kosovo 
                Kuwait 
                
Kyrgyzstan 
                Lao 
People's Democratic 
Republic 
                Latvia 
                Lebanon 
                Lesotho 
                Liberia 
                Libya 
                          
Liechtenstein 
                Lithuania 
                
Luxembourg 
                
Macedonia 
                
                
Philippines 
                Poland 
                Portugal 
                Qatar 
                Republic 
of Korea (South 
Korea) 
                Republic 
of Moldova 
                Romania 
                Russian 
Federation 
                Rwanda 
                Saint 
Kitts and Nevis 
                Saint 
Lucia 
                Saint 
Vincent and the 
Grenadines 
                Samoa 
                San 
Marino 
                Sao 
Tome and Principe 
                Saudi  
                Uzbekistan 
                Vanuatu 
                Vatican City 
                Venezuela 
                Vietnam 
                Yemen 
                Zambia 
                Zimbabwe 
                Other 
(please specify) 
                
If you selected other, please specify               
______________________________________________________________________ 
 
19)  Which city and country are you from? 
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               ____________________________________________________________ 
 
20)  What is your profession? 
 
               ____________________________________________________________ 
 
21)  What is your highest level of education? 
 
                High School 
                College/ Diploma 
                Bachelor's Degree 
                Master's Degree 
                Doctoral Degree 
 
22)  Are you? 
 
                Single without children 
                Single with children 
                Partnered without children 
                Partnered with children 
 
23)  In what year were you born 
 
               19____________________________________________________________ 
 
24)  Are you? 
 
                Male 
                Female 
 
25)  Are there any other thoughts you would like to add for this survey or the idea of 
travel and learning? 
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APPENDIX C  
Learning Improvement and Variables Matrix 
The tables below show the Mann Whitney test for the equality of median done on the various 
variables against the improvement in learning. In the Columns are the learning improvements of the 
42 generic skills. Due to space constraints, a key is used within the tables as the headings, please refer 
to the legend for a full description of the learning. The learning improvement is on a scale of (0=No 
change, 1= Improved a little, 2= Moderately Improved, 3= Greatly Improved). 
In the Rows are the variables to which the learning improvements are grouped. They are divided into 
two groups. Similarly, a key is used within the tables, please refer to the legend for a full description 
of the variables as well as the two groups that were tested respectively.  
Cells that were highlighted black had no statistical significant difference at a 95% confidence level 
(p=0.05). As can be seen this was a one tail test, hence the p value observed within cells are higher 
than or equals to p=0.1. The cells that are highlighted blue with the input M=2, signifies a statistical 
significant difference but not a practical significance. The cells that are in yellow indicate two 
numbers, for example 1\2, this indicates that for the first group of the variable the median is 1 and 
the median for the second group is 2. This shows that variable showed a practical and statistical 
significance of positive improvement. The remaining red cells are similar to the yellow cells but show 
a negative improvement.  
Next to the variables, in the variables column, a number that is bracketed indicates the number of 
generic skills that show an improvement with this variable.  
LEGEND  
(Blue = Personal skills, Pink = Interpersonal skills, Green= Intellectual skills) 
No. Generic Skills  Key 
L1 Identifying and solving problems Identify 
L2 Decision making DM 
L3 Critical thinking—analyzing and organizing evidence and 
arguments, clearly and logically 
Critical 
L4 Forward thinking- thinking ahead for future situations Forward 
L5 Effective communication with a range of people Eff comm 
L6 Teamwork Teamwork 
L7 Persuasion and negotiation Persu 
L8 Interpersonal understanding I/p und 
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L9 Coordination—adjusting your actions in relation to others’ 
actions 
Coord 
L10 Feeling comfortable around all types of people Feel comf 
L11 Making and maintaining relationships Mnm r/s 
L12 Being open-minded—considering different options, 
viewpoints, new ideas and possibilities 
Open mind 
L13 Using and interpreting different information sources Diff info 
L14 Gathering information/researching Gather info 
L15 Use of information technology—computer literacy and 
accessing online technologies 
Use it 
L16 Independent, self-directed learning Sdl 
L17 Willingness and ability to learn and continue learning Learn 
L18 Adaptability—adapting to and operating in a diverse 
environment of culture, language 
Adapt 
L19 Reflection of actions—understanding the social/cultural 
implications of your actions 
Reflect 
L20 Understanding and awareness—of different people, 
cultures, perspective and lifestyles 
Aware 
L21 Social contribution—contributing to the social, cultural life 
of the communities visited 
Soci contri 
L22 General knowledge—of geography, history, current 
issues, world affairs 
Gk 
L23 Management of time Mgmt time 
L24 Management of financial resources Mgmt fin 
L25 Management of material resources Mgmt mat 
L26 Self-confidence S/c 
L27 Self-motivation S/m 
L28 Self-evaluation—of your strengths, weaknesses, priorities, S/e 
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learning attributes 
L29 Patience Pat 
L30 Tolerance Tol 
L31 Persistence Pers 
L32 Independence—working alone Indep 
L33 Responsibility Resp 
L34 Language skills Lang 
L35 Discovering opportunities Opp 
L36 Willingness to take risks Risk 
L37 Dealing with pressures, emotions and stress Stress 
L38 Dealing with change Change 
L39 Planning in order to achieve goals Plan 
L40 Perspective- the ability to objectively perceive things in 
their relative importance 
Persp 
L41 Being ‘mindful’—being thoughtful, reflective and actively 
processing information 
Mindful 
L42 Being cautious and careful where appropriate Cautious 
- Mode of individual learning improvement MODE learn 
 
Variable Key Test groups 
To learn about/experience another 
country 
Country Not motivated VS 
Motivated 
To learn about/experience another 
culture 
Culture Not motivated VS 
Motivated 
To interact with people of the host 
country 
Host Not motivated VS 
Motivated 
To explore and ask questions Question Not motivated VS 
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Motivated 
To develop my skills and abilities 
Skill Not motivated VS 
Motivated 
To accomplish/achieve something 
Achieve Not motivated VS 
Motivated 
To develop my personality 
Personality Not motivated VS 
Motivated 
To understand myself more 
Understand Not motivated VS 
Motivated 
To relax (physically/emotionally) 
Relax Not motivated VS 
Motivated 
To escape familiar things (home 
life/work) 
Escape Not motivated VS 
Motivated 
To socialize with other travellers 
Socialize Not motivated VS 
Motivated 
To play, party and be entertained 
Play Not motivated VS 
Motivated 
To have romantic relationships with 
foreigners 
Romance Not motivated VS 
Motivated 
To visit famous sites and 
environments 
Famous Not motivated VS 
Motivated 
To find thrills/excitement/adventure 
Thrill Not motivated VS 
Motivated 
To pursue special interests 
Special Not motivated VS 
Motivated 
To spend time with family and friends 
FnF Not motivated VS 
Motivated 
To satisfy a feeling of a need to travel 
Wanderlust Not motivated VS 
Motivated 
To challenge myself to experience 
something different 
Challenge Not motivated VS 
Motivated 
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Frequency of stepping out of comfort 
zone 
CZ (3) 
Not frequent VS Frequent 
Agree to reflection enhance learning 
Reflect (8) 
Somewhat agree VS 
Agree to a large extent  
Agree to recount gives a new 
perspective 
Recount (3) 
Somewhat agree VS 
Agree to a large extent 
Frequency of interacting with people  
you are travelling with  
People (0) 
Not frequent VS Frequent 
Frequency of interacting with other 
travellers from the same culture 
Othersame (0) 
Not frequent VS Frequent 
Frequency of interacting with other 
travellers from different cultures 
Otherdiff (5) 
Not frequent VS Frequent 
Frequency of interacting with locals in 
tourism industry 
Localtour (1) 
Not frequent VS Frequent 
Frequency of interacting with locals 
not in tourism industry 
Local (8) 
Not frequent VS Frequent 
Experience of living abroad 
Abroad (0) 
Lived Abroad VS Never 
lived abroad 
Companion while travelling: travel 
alone and with others from home 
Alonehome (1) 
Alone VS others from 
home 
Companion while travelling: travel 
alone and with others met while 
travelling  Aloneothers 
(1) 
Alone VS others met 
travelling 
Companion while travelling: with 
others from home and other met while 
travelling 
Homeothers 
(1) 
Others from home VS 
others met travelling 
Most amount of time spent travelling:   
Domintl (7) 
Domestic VS 
International 
Most amount of time spent travelling:   
Develop (0) 
Developing countries VS 
Developed countries 
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Region where respondents are from 
asiaNA (0) 
Asia VS North America 
Respondents’ occupation 
Studentwork 
(0) 
Student VS Working 
adults 
Respondents’ Marital Status 
Singlepart (0) 
Single VS Partnered 
Respondents’ Gender 
Malefemale (1) 
Male VS Female 
Respondents’ Age Range 
20s/30s (0) 
19-29 VS 30-40 
Respondents’ education 
Degree (1) 
Non-degree VS Degree 
Holder 
Respondents’ country count 
morethan10cty 
(2) 
0-10 countries visited VS 
11 or more countries 
visited 
Respondents’ longest trip taken 
travel 1mth (1) 
Less than 1 month VS 
more than 1 month 
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L1 L2 
L
3 L4 L5 L6 L7 
L
8 L9 L10 L11 L12 
L1
3 L14 
L
1
5 
 Variable 
iden
tify  
D
M 
cri
tic
al 
forw
ard 
eff 
com
m 
Team 
work 
Per
su 
i/p  
un
d 
coo
rd 
Feel 
comf 
mn
m 
r/s 
open 
mind 
diff 
info 
gather 
info 
us
e 
it 
country 
(19) 0.51 
0.1
8 
0.
13 1\2 0.11 1\2 1\2 
1\
2 1\2 1\2 0\2 1\2 0.24 0.53 
0.
14 
culture 
(16) M=2 1\2 
1\
2 
1.5\
2 1\2 1\2 1\2 
1\
2 1\2 1\2 0.14 M=2 0.49 0.80 
0.
78 
host (16) M=2 
0.1
5 
0.
15 M=2 2\2.5 1\2 1\2 
0.
21 
M=
2 1.5\2 0.20 M=2 M=2 0.23 
0.
88 
question 
(9) M=2 
0.1
9 
M
=2 M=2 M=2 1\2 1\2 
0.
21 
0.3
6 M=2 0.17 0.11 
1.5\
2 0.14 
0.
48 
skill (5) M=2 
0.2
8 
1\
2 M=2 2\3 0.12 
M=
2 
M
=2 
0.2
4 0.12 0.11 M=2 M=2 0.12 
0.
66 
achieve 
(2) M=2 
0.8
7 
M
=2 M=2 0.65 0.60 
M=
2 
0.
28 
0.5
1 0.35 0.54 0.27 0.23 M=2 
0.
26 
personali
ty (7) M=2 
M=
2 
1\
2 M=2 2\3 0.27 
0.1
1 
0.
12 
0.1
7 M=2 1\2 M=2 M=2 M=2 
0.
19 
understa
nd (8) M=2 
0.1
4 
1\
2 M=2 0.14 0.33 1\2 
M
=2 
M=
2 M=2 0.12 M=2 0.18 M=2 
0.
28 
relax (5) 0.31 
M=
2 
0.
20 0.15 0.30 0.56 
0.4
3 
0.
85 
M=
2 0.25 0.25 0.29 0.61 1.5\2 
1\
2 
escape 
(0) 0.50 
0.6
1 
0.
88 0.14 0.74 0.42 
0.1
4 
0.
46 
0.6
7 0.24 0.80 0.96 0.87 0.65 
0.
20 
socialize 
(4) M=2 
M=
2 
M
=2 M=2 2\3 0.50 
M=
2 
0.
46 
0.2
5 2\2.5 1\2 0.31 0.59 0.28 
0.
95 
play (1) 0.84 
0.5
8 
0.
17 0.72 0.73 2\1 
M=
2 
M
=2 
0.1
8 0.89 0.28 0.74 0.92 0.91 
0.
77 
romance 
(3) 2\3 
0.7
1 
0.
89 0.20 0.28 0.87 
0.2
2 
0.
32 
0.1
4 0.35 0.38 0.92 2\3 0.72 
0.
94 
famous 
(1) 0.29 
0.2
4 
0.
12 0.56 0.51 0.15 
0.3
6 
0.
52 
0.1
7 0.63 0.54 0.83 0.83 M=2 
1\
2 
thrill (2) 0.94 
M=
2 
0.
63 0.11 M=2 0.49 
0.1
5 
0.
89 
0.2
8 0.42 0.42 0.58 0.34 0.28 
0.
23 
special 
(1) 0.50 
0.4
8 
1.
5\
2 0.12 0.39 0.98 
0.1
3 
0.
36 
0.9
1 M=2 0.79 0.47 0.83 0.76 
0.
71 
fnf (2) 0.12 
0.9
1 
0.
79 0.38 0.67 0.82 
0.4
5 
0.
81 
0.8
9 0.71 1\2 0.39 0.27 M=2 
1\
2 
wanderlu
st (9) 0.25 
M=
2 
0.
42 M=2 M=2 0.20 
0.1
4 
0.
24 
M=
2 M=2 1\2 0.69 0.27 0.18 
0.
11 
challenge 
(37) 1\2 1\2 
1\
2 1\2 2\3 1\2 1\2 
1\
2 1\2 M=2 1\2 M=2 1\2 1\2 
1\
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L16 L17 L18 L19 L20 L21 
L2
2 L23 L24 L25 
L2
6 
L2
7 
L2
8 
L2
9 L30 
L3
1 
 Variabl
e sdl 
lea
rn 
ada
pt 
refl
ect  
awa
re 
soci 
contri gk 
mgmt 
time 
mgmt 
fin 
mgmt 
mat s/c 
s/
m 
s/
e 
pa
t tol 
pe
rs 
countr
y (19) 
0.8
3 
0.1
5 
0.1
0 1\2 
M=
2 0.13 
0.
79 0.36 0.31 0.14 
0.
18 
1\
2 
1\
2 
0.
16 1\2 
0.
12 
culture 
(16) 
0.2
4 
0.1
1 1\2 1\2 
M=
2 1\2 
0.
57 0.65 0.97 0.26 
M
=2 
0.
13 
0.
15 
0.
59 
0.1
4 
0.
88 
host 
(16) 
0.1
5 
M=
2 
0.2
5 
1.5\
2 
M=
2 1\2 
0.
59 0.25 0.55 1\2 
M
=2 
1\
2 
M
=2 
M
=2 
1.5
\2 
1\
2 
questio
n (9) 
0.3
8 
M=
2 
M=
2 
1.5\
2 
M=
2 1\2 
0.
66 0.92 0.71 1\2 
0.
67 
0.
13 
0.
15 
0.
71 
0.1
9 
1\
2 
skill (5) 
1.5
\2 
0.1
1 
M=
2 
M=
2 
M=
2 1\2 
0.
43 0.61 0.64 0.85 
0.
44 
0.
21 
M
=2 
0.
33 
0.5
3 
0.
92 
achieve 
(2) 
M=
2 
0.2
7 
0.1
2 
0.2
8 
0.1
4 0.17 
0.
39 1\2 1\2 M=2 
M
=2 
M
=2 
M
=2 
0.
69 
0.6
0 
0.
30 
person
ality (7) 
M=
2 
0.4
8 
M=
2 
0.1
7 
0.1
5 1\2 
0.
56 1\2 1\2 1\2 
M
=2 
M
=2 
M
=2 
0.
25 
0.2
7 
0.
51 
unders
tand 
(8) 
0.1
6 
0.1
2 
M=
2 
M=
2 
M=
2 1\2 
0.
23 1\2 1\2 1\2 
M
=2 
M
=2 
M
=2 
M
=2 
0.1
1 
0.
10 
relax 
(5) 
0.9
9 
0.7
1 
0.8
9 
0.9
7 
0.1
9 0.52 
0.
46 1\2 1\2 1\2 
0.
22 
0.
21 
0.
21 
0.
66 
0.9
7 
0.
68 
escape 
(0) 
0.3
6 
0.9
7 
0.7
5 
0.8
6 
0.6
8 0.20 
0.
25 0.73 M=2 0.58 
0.
45 
0.
81 
0.
92 
0.
76 
0.5
9 
0.
32 
socializ
e (4) 
M=
2 
0.1
6 
0.1
7 
0.2
5 
M=
2 1\2 
0.
36 0.15 0.37 0.29 
0.
14 
M
=2 
M
=2 
0.
76 
0.2
8 
0.
12 
play (1) 
0.9
4 
0.7
3 
0.5
6 
0.6
0 
0.7
4 0.51 
0.
76 0.41 0.30 0.27 
0.
64 
0.
52 
0.
72 
0.
37 
0.7
7 
0.
87 
romanc
e (3) 
0.1
4 
0.3
0 
0.4
8 
0.1
8 
0.1
6 0.18 
2\
3 0.15 2\0 0.37 
0.
83 
0.
56 
0.
69 
0.
52 
0.8
3 
0.
24 
famous 
(1) 
0.4
6 
0.7
8 
0.8
1 
0.8
0 
M=
2 0.68 
0.
61 0.57 0.25 0.37 
0.
32 
0.
20 
0.
80 
0.
42 
0.7
8 
0.
55 
thrill 
(2) 
M=
2 
0.6
5 
0.8
1 
0.2
4 
0.4
0 0.14 
0.
33 0.74 1\2 0.11 
M
=2 
1\
2 
0.
37 
0.
92 
0.7
2 
0.
23 
special 
(1) 
0.1
9 
0.6
5 
0.1
5 
0.4
1 
0.5
1 0.50 
0.
15 0.52 0.38 0.81 
0.
68 
0.
62 
0.
80 
0.
98 
0.9
6 
0.
43 
fnf (2) 
0.5
7 
0.7
5 
0.8
2 
0.8
4 
0.3
5 0.27 
0.
48 0.45 0.11 0.15 
0.
98 
0.
92 
0.
40 
0.
29 
0.4
2 
0.
91 
wander
lust (9) 
0.2
8 
M=
2 
0.6
4 
0.8
1 
M=
2 1\2 
0.
19 0.13 1\2 1\2 
0.
19 
1\
2 
1\
2 
M
=2 
1.5
\2 
1\
2 
challen
ge (37) 1\2 
1.5
\2 
M=
2 1\2 
M=
2 0.5\2 
M
=2 1\2 0\2 1\2 
1\
2 
1\
2 
1\
2 
1\
2 1\2 
1\
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L32 L33 L34 L35 L36 L37 L38 L39 L40 L41 L42 
MODE 
Learn  Variable 
inde
p resp lang opp risk 
stres
s 
chang
e plan 
pers
p 
mindfu
l 
cautiou
s 
country 
(19) 0.19 0.38 0.36 1\2 0.31 1\2 1\2 1\2 1\2 1\2 0.19 1\2 
culture 
(16) 0.10 0.24 0\2 1\2 1\2 0.25 1\2 0.30 1\2 0.18 0.78 M=2 
host (16) M=2 M=2 1\2 1\2 1\2 1\2 M=2 1\2 1\2 0.13 0.61 M=2 
question 
(9) 0.17 0.20 0.97 0.15 
M=
2 0.13 0.35 1\2 1\2 0.14 0.79 M=2 
skill (5) 0.60 0.12 1\2 0.17 
M=
2 M=2 M=2 
M=
2 0.11 0.43 0.12 M=2 
achieve (2) 0.45 0.24 0.19 0.14 
M=
2 0.54 0.11 0.10 0.26 0.29 0.22 M=2 
personality 
(7) 0.20 M=2 0.19 0.13 0.31 0.62 0.28 
M=
2 0.17 0.30 M=2 M=2 
understan
d (8) M=2 0.19 0.62 
1.5\
2 
M=
2 M=2 M=2 1\2 0.38 0.40 0.14 M=2 
relax (5) 0.39 0.15 0.93 0.90 0.21 0.94 0.49 0.13 0.14 0.23 0.11 0.30 
escape (0) 1.00 0.32 0.19 0.28 0.30 0.66 0.96 0.85 0.51 0.45 0.95 0.94 
socialize 
(4) 0.54 0.23 0.39 M=2 
M=
2 0.17 0.19 0.12 M=2 0.48 0.70 0.10 
play (1) 0.54 0.87 0.66 0.70 0.81 0.52 0.53 0.86 0.76 0.38 0.65 0.30 
romance 
(3) 0.78 0.96 0.47 0.20 0.35 0.76 0.89 0.71 0.24 0.28 0.17 0.30 
famous (1) 0.96 0.89 
M=
2 0.23 0.79 0.43 0.67 0.69 0.72 0.54 0.18 0.35 
thrill (2) 0.89 0.40 0.62 0.58 
M=
2 0.21 0.26 0.12 0.15 0.39 0.87 0.30 
special (1) 0.42 0.92 0.43 0.75 0.83 0.68 0.48 0.85 0.79 0.77 0.33 0.54 
fnf (2) 1.00 0.34 0.20 0.22 
M=
2 0.14 0.44 0.70 0.75 0.17 M=2 0.52 
wanderlust 
(9) 0.16 
1.5\
2 0.19 0.13 
M=
2 M=2 0.63 0.25 M=2 M=2 0.13 M=2 
challenge 
(37) 1.5\2 1\2 1\2 1\2 1\2 1\2 1\2 1\2 1\2 1\2 0.17 1\2 
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  L1 L2 L3 L4 L5 L6 L7 L8 L9 L10 L11 L12 L13 L14 
L1
5 
 Variable 
iden
tify  
D
M 
criti
cal 
forw
ard 
eff 
com
m 
Team 
work 
pe
rsu 
i/
p  
un
d 
co
ord 
Feel 
comf 
mn
m 
r/s 
open 
mind 
diff 
info 
gather 
info 
us
e it 
CZ (3) 0.14 
0.
22 
M=
2 0.62 2\3 0.13 
M=
2 
0.
19 
0.3
5 M=2 0.60 2\3 M=2 M=2 
0.3
7 
Reflect 
(8) 
M=
2 
M
=2 
M=
2 M=2 0.32 1\2 
1\
2 
2\
3 
M=
2 2\3 0.16 2\3 0.48 0.44 
0.5
5 
Recount 
(3) 
M=
2 
M
=2 
0.5
7 0.34 0.15 M=2 
M=
2 
0.
10 
0.1
3 0.93 0.94 0.54 M=2 0.19 
1\
2 
People 
(0) 0.12 
0.
77 
0.3
2 0.85 0.59 0.48 
0.3
0 
0.
65 
0.5
3 0.32 0.73 0.92 0.83 0.44 
0.8
7 
Othersa
me (0) 0.13 
0.
78 
M=
2 0.90 0.65 0.82 
0.8
3 
0.
98 
0.1
7 0.77 M=2 0.94 M=2 0.50 
0.1
8 
Otherdiff 
(5) 
M=
2 
0.
11 
M=
2 0.24 2\3 0.13 
0.1
3 
0.
47 
0.9
6 0.57 0.25 0.35 0.77 0.46 
2\
1 
Localtou
r (1) 0.68 
0.
80 
0.6
8 0.84 0.25 0.11 
0.5
0 
0.
71 
0.1
8 0.45 0.35 0.88 0.49 0.78 
0.4
0 
Local (8) 0.22 
0.
21 
M=
2 0.36 2\3 1\2 
0.1
7 
2\
3 
0.5
8 0.17 0.61 2\3 M=2 0.49 
2\
1 
Abroad 
(0) 
M=
2 
0.
18 
M=
2 M=2 2.5\2 0.96 
0.1
5 
0.
21 
M=
2 0.42 0.94 0.46 0.35 0.90 
0.8
9 
Aloneho
me (1) 0.13 
0.
60 
0.3
6 0.17 0.30 1\2 
M=
2 
0.
12 
0.9
5 0.12 0.72 0.94 0.35 0.85 
0.3
3 
Aloneoth
ers (1) 0.85 
0.
55 
0.3
9 0.99 0.51 1\2 
0.9
8 
0.
37 
0.9
0 0.28 0.96 0.41 0.48 0.36 
0.4
8 
Homeot
hers (1) 
M=
2 
0.
86 
M=
2 0.24 0.83 0.27 
M=
2 
0.
62 
0.9
6 0.85 0.82 0.33 0.96 0.22 
0.8
3 
Domintl 
(7) 0.82 
0.
20 
0.4
2 1\2 0.30 0.94 
0.3
1 
0.
78 
0.3
3 0.75 0.39 0.59 0.46 M=2 
1\
2 
Develop 
(0) 0.68 
0.
46 
0.2
0 0.71 0.87 0.34 
0.6
8 
0.
63 
0.2
4 0.17 0.35 0.18 0.87 0.19 
0.9
2 
asiaNA 
(0) 0.23 
1.
00 
0.6
7 0.27 0.55 0.54 
0.9
4 
0.
22 
0.2
8 0.21 0.66 0.49 0.34 2\1 
2\
1 
Student
work (0) 0.67 
0.
29 
0.4
3 0.94 0.82 0.73 
1.0
0 
0.
29 
0.2
2 0.85 0.63 0.78 0.92 0.55 
0.8
9 
Singlepa
rt (0) 0.36 
0.
38 
0.1
0 0.16 0.48 0.29 
0.2
3 
0.
49 
0.8
5 0.40 0.98 M=2 0.46 0.11 
2\
1 
Malefem
ale (1) 0.19 
0.
22 
M=
2 0.21 0.86 0.70 
0.9
1 
0.
15 
0.7
1 0.77 0.13 2\3 0.88 0.44 
0.4
1 
20s/30s 
(0) 0.21 
M
=2 
M=
2 0.12 0.19 0.36 
2\
1 
0.
87 
0.4
4 0.37 0.85 0.32 0.85 0.13 
2\
1 
Degree 
(1) 0.34 
0.
66 
0.2
6 0.87 2\3 0.50 
0.1
7 
0.
30 
M=
2 0.70 0.83 0.32 0.19 .5.30 
0.3
5 
moretha
n10cty 
(2) 0.30 
0.
15 
0.3
9 M=2 2\3 0.33 
0.2
0 
0.
64 
0.5
3 0.44 0.30 0.19 M=2 M=2 
0.2
4 
travel 
1mth (1) 
M=
2 
0.
83 
M=
2 0.39 0.11 0.64 
0.6
4 
0.
44 
0.4
3 0.54 2\1 0.96 0.73 0.21 
2\
1 
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  L16 L17 L18 L19 L20 L21 L22 L23 L24 L25 
L2
6 
L2
7 
L2
8 
L2
9 
L3
0 
L3
1 
Variable sdl learn 
adap
t 
refle
ct  
aw
are 
soci 
contr
i gk 
mgm
t 
time 
mgm
t fin 
mgmt 
mat s/c 
s/
m 
s/
e 
pa
t tol 
pe
rs 
CZ (3) 
M=
2 0.47 0.25 M=2 
M=
2 0.12 
M=
2 0.47 0.28 M=2 
M
=2 
0.1
2 
0.
40 
0.
91 
0.
54 
0.
75 
Reflect 
(8) 
0.5
5 M=2 0.23 M=2 
M=
2 1\2 
M=
2 0.68 0.82 0.54 
2\
3 
M
=2 
M
=2 
M
=2 
M
=2 
1\
2 
Recount 
(3) 
0.8
4 M=2 0.88 M=2 
M=
2 1\2 
0.3
6 0.39 0.53 0.39 
0.4
9 
0.6
2 
M
=2 
0.
25 
M
=2 
M
=2 
People 
(0) 
M=
2 0.44 0.95 0.31 
0.5
7 0.33 
0.2
1 0.24 0.94 0.42 
0.7
0 
2.5
\2 
0.
23 
0.
62 
0.
57 
0.
46 
Othersa
me (0) 
0.6
0 0.22 0.59 0.52 
M=
2 0.32 
M=
2 0.46 0.60 0.94 
0.7
5 
0.6
7 
0.
47 
0.
35 
0.
86 
0.
64 
Otherdi
ff (5) 
0.4
8 0.86 0.20 M=2 2\3 0.66 2\3 0.63 0.83 0.98 
2\
2.5 
M
=2 
0.
94 
0.
21 
0.
22 
0.
12 
Localto
ur (1) 
0.6
1 0.74 0.50 0.31 
0.1
7 1\2 
0.6
5 2\1 0.26 0.49 
M
=2 
M
=2 
0.
56 
0.
40 
0.
34 
M
=2 
Local 
(8) 
0.9
3 0.45 2\3 M=2 2\3 M=2 2\3 0.47 0.50 0.43 
M
=2 
0.1
0 
0.
21 
M
=2 
M
=2 
0.
30 
Abroad 
(0) 
0.2
6 M=2 0.18 M=2 
0.2
1 0.51 
0.3
8 0.49 0.50 0.40 
M
=2 
0.3
0 
0.
26 
0.
47 
0.
22 
2\
1 
Aloneh
ome (1) 
M=
2 0.10 0.72 0.11 
0.3
0 2\1 
M=
2 0.83 0.98 0.41 
0.2
1 
0.1
2 
0.
41 
0.
97 
0.
45 
0.
40 
Aloneot
hers (1) 
M=
2 0.53 0.61 0.69 
0.6
0 M=2 
0.9
7 0.55 0.27 0.14 
0.2
6 
0.4
8 
M
=2 
0.
51 
0.
61 
0.
77 
Homeot
hers (1) 
0.2
2 0.46 0.38 0.25 
M=
2 1\2 
M=
2 0.37 0.18 0.32 
0.7
4 
0.5
6 
0.
25 
0.
45 
0.
89 
0.
68 
Domintl 
(7) 
0.3
6 0.43 0.34 0.42 
0.6
0 0.43 
0.1
4 1\2 1\2 1\2 
0.2
3 
0.1
5 
1\
2 
0.
36 
0.
53 
0.
52 
Develop 
(0) 
0.6
0 0.81 0.40 0.89 
0.6
2 0.25 3\2 0.35 0.63 0.61 
0.4
8 
0.9
0 
0.
32 
0.
55 
0.
96 
0.
45 
asiaNA 
(0) 
0.2
9 0.32 0.40 0.21 
0.6
6 0.36 
0.9
5 2\1 2\1 2\1 
0.2
1 
0.5
7 
0.
91 
0.
92 
0.
97 
0.
77 
Student
work (0) 
0.2
0 0.79 0.60 0.94 
0.8
1 0.49 
0.2
4 0.34 0.20 0.69 
0.2
9 
0.7
5 
0.
50 
0.
79 
0.
69 
0.
71 
Singlep
art (0) 
2\1
.5 M=2 M=2 0.25 
0.3
6 0.31 
0.9
2 2\1 0.11 0.21 
0.5
3 
0.8
7 
0.
55 
0.
84 
0.
93 
0.
78 
Malefe
male (1) 
M=
2 0.28 0.28 0.64 
0.4
6 0.83 
0.6
8 M=2 0.77 0.57 
0.2
0 
0.4
9 
0.
29 
0.
61 
0.
79 
0.
93 
20s/30s 
(0) 
M=
2 0.19 0.29 0.23 
0.1
6 0.81 
0.8
5 M=2 2\1 0.14 
0.4
6 
0.6
8 
0.
67 
0.
78 
0.
84 
0.
47 
Degree 
(1) 
0.9
8 0.58 0.22 0.15 
0.8
1 0.45 
0.3
3 0.84 0.29 0.72 
0.4
5 
0.9
3 
0.
96 
0.
66 
0.
66 
0.
89 
moreth
an10cty 
(2) 
M=
2 0.16 M=2 M=2 
0.4
4 0.53 
0.1
3 0.68 1.5\2 M=2 
0.8
1 
0.5
6 
0.
58 
0.
45 
0.
49 
0.
61 
travel 
1mth 
(1) 
0.4
5 0.43 0.75 0.94 
M=
2 0.88 
M=
2 0.38 0.18 0.15 
0.9
6 
0.8
4 
0.
86 
0.
61 
0.
90 
0.
50 
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  L32 L33 L34 L35 L36 L37 L38 L39 L40 L41 L42 
MODE 
Learn  Variable 
inde
p 
res
p lang opp risk 
Stres
s 
chang
e plan 
pers
p 
mindfu
l 
cautiou
s 
CZ (3) 0.53 
0.3
7 1\2 
M=
2 M=2 M=2 M=2 M=2 0.12 0.98 0.65 0.39 
Reflect (8) M=2 
M=
2 0.81 
M=
2 M=2 M=2 M=2 M=2 M=2 M=2 0.21 M=2 
Recount (3) 0.95 
0.2
8 0.86 
0.1
1 M=2 M=2 2\2.5 M=2 0.51 0.56 0.49 0.12 
People (0) 0.78 
0.4
9 M=2 
M=
2 
2.5\
2 M=2 0.13 0.32 0.47 1.00 0.55 0.56 
Othersame 
(0) 0.98 
0.8
4 0.79 
0.3
4 0.11 0.39 M=2 0.71 0.60 1.00 0.19 0.90 
Otherdiff (5) 0.16 
0.4
9 0.16 
0.1
4 M=2 0.15 2\2.5 0.89 0.64 0.23 0.18 0.19 
Localtour (1) 0.13 
0.8
1 0.85 
0.4
1 0.73 0.27 0.68 0.60 M=2 0.14 0.37 0.20 
Local (8) 0.11 
0.5
5 M=2 
M=
2 M=2 M=2 2\3 0.94 0.71 0.44 0.89 0.22 
Abroad (0) M=2 2\1 2\1 2\1 0.88 0.11 M=2 2\1 
2\1.
5 0.41 0.57 0.16 
Alonehome 
(1) 0.15 
0.2
0 3\2 
M=
2 
2.5\
2 M=2 0.18 0.17 0.35 0.42 0.98 0.14 
Aloneothers 
(1) 0.24 
0.3
4 
3\1.
5 
0.2
3 0.19 0.37 0.76 0.13 0.90 0.25 0.13 0.69 
Homeothers 
(1) 0.97 
0.9
8 0.52 
0.2
4 0.27 0.42 0.38 0.66 0.48 0.54 M=2 0.34 
Domintl (7) 0.18 
0.1
2 0.81 
0.9
7 0.48 0.33 0.54 
1.5\
2 0.91 0.69 M=2 0.41 
Develop (0) 0.15 
0.5
3 0.73 
0.3
7 0.48 0.61 0.77 0.34 0.40 0.72 0.72 0.88 
asiaNA (0) 0.16 
0.7
6 M=2 
0.2
0 0.11 0.90 0.61 0.20 0.81 0.29 2\1 0.74 
Studentwork 
(0) 0.18 
0.3
1 0.91 
0.2
9 0.29 0.72 0.72 0.99 0.88 0.34 0.90 0.32 
Singlepart (0) M=2 
0.1
1 0.68 
0.9
8 M=2 0.24 0.75 0.21 0.11 M=2 M=2 0.18 
Malefemale 
(1) 0.19 
0.9
2 0.57 
0.9
0 0.15 0.95 0.33 0.51 0.69 0.53 0.42 0.28 
20s/30s (0) 0.25 
0.2
0 0.54 
0.4
6 0.16 0.16 0.49 0.72 0.26 M=2 0.17 0.27 
Degree (1) 0.98 
0.6
3 0.70 
0.8
4 0.64 0.82 0.74 0.35 0.60 0.87 0.92 0.83 
morethan10ct
y (2) 0.29 
0.3
7 0.98 
0.4
5 0.24 0.12 0.23 M=2 0.80 0.94 M=2 0.23 
travel 1mth 
(1) 0.67 
0.6
2 
1.5\
2 
M=
2 0.48 0.78 0.31 0.40 0.71 0.17 0.31 0.82 
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LETTERS OF APPROVAL 
 
December 16, 2013 
Mr. KAIXIANG LIANG 
School of Tourism 
Thompson Rivers University 
File Number: 100512 
Approval Date: December 16, 2013 
Expiry Date: December 15, 2014 
Dear Mr. KAIXIANG LIANG, 
The Research Ethics Board has reviewed your application titled 'How do Travel 
Experiences Contribute to Learning?'. Your application has been approved. You may 
begin the proposed research. This REB approval, dated June 26, 2013, is valid for 
one year less a day: December 15, 2014. 
Throughout the duration of this REB approval, all requests for modifications, 
renewals and serious adverse event reports are submitted via the Research Portal. 
To continue your proposed research beyond December 15, 2014, you must submit a 
Renewal Form before December 15, 2014. If your research ends before December 
15, 2014, please submit a Final Report Form to close out REB approval monitoring 
efforts.  
If you have any questions about the REB review & approval process, please contact 
the Research Ethics Office via 250.852.7122. If you encounter any issues when 
working in the Research Portal, please contact the Research Office at 250.371.5586. 
Sincerely,  
 
Chair, Research Ethics Board 
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June 26, 2013 
Mr. KAIXIANG LIANG 
School of Tourism 
Thompson Rivers University 
File Number: 100365 
Approval Date: June 25, 2013 
Expiry Date: June 26, 2014 
Dear Mr. KAIXIANG LIANG, 
The Research Ethics Board has reviewed your application titled 'How Do Travel 
Experiences Contribute to Learning?'. Your application has been approved. You may 
begin the proposed research. This REB approval, dated June 25, 2013, is valid for 
one year less a day: June 26, 2014. 
Throughout the duration of this REB approval, all requests for modifications, 
renewals and serious adverse event reports are submitted via the Research Portal. 
To continue your proposed research beyond June 26, 2014, you must submit a 
Renewal Form before June 26, 2014. If your research ends before June 26, 2014, 
please submit a Final Report Form to close out REB approval monitoring efforts.  
If you have any questions about the REB review & approval process, please contact 
the Research Ethics Office via 250.852.7122. If you encounter any issues when 
working in the Research Portal, please contact the Research Office at 250.371.5586. 
 
Sincerely,  
 
Chair, Research Ethics Board 
 
 
